
New/transition paradigm higher educational institutions (continent, country, 
name, place): 

* means that the institution offers only non-academic education (offers no degrees such as 
MA/MSc/Ba/PhD/diploma/certificate/course credits) but rather workshops/seminars/retreats etc.

AFRICA (4)
South Africa (3)
• 1. Rhodes Investec Business School - Rhodes University (Grahamstown, South Africa)
• 2. Stellenbosch Business School - University of Stellenbosch (Cape Town, South Africa)
• 3. Sustainability Institute (Stellenbosch, South Africa)

Uganda
• 4. Makerere University Institute of Environment and Natural Resources (MUIENR) (Kampala, Uganda)

ASIA (5)
India (2)
• 5. Auroville* (near Pondicherry, Tamil Nadu, Southern India)
• 6. Navdanya* (Dehradun, Uttaranchal, India)

Israel
• 7. Lotan Center for Creative Ecology - Kibbutz Lotan (Eilat, Israel)

Philippines
• 8. Institute of Environmental and Marine Sciences - Silliman University Marine Laboratory (Bantayan, 

Dumaguete City, Philippines)

South Korea
• 9. Global Academy for Neo-Renaissance -Kyung Hee University (Seoul, South Korea)

AUSTRALASIA (16)
Australia (14)

• 10. Australasian School of Human Ecology (ASHE)* (New South Wales, Australia) 
• 11. Australian Transpersonal Institute and Association, Inc.* (Australia)

• 12. Centre for Education and Research in Environmental Strategies (CERES)* (Brunswick   East, 
Melbourne, Victoria, Australia)

• 13. Crystal Waters College - Crystal Waters Permaculture Village (Queensland, Australia)
• 14. EarthSong* (Parkville, Victoria, Australia)
• 15. EcoLogical Solutions (Crystal Waters, Queensland, Australia)

• 16. Ethos Foundation* (Binna Burra, Queensland, Australia)
• 17. Griffith School of Environment – Griffith University (Nathan, Queensland, Australia)
• 18. La Trobe University (Melbourne etc., Victoria, Australia)
• 19. Oases for transformative learning (Hawthorn, Victoria, Australia)
• 20. School of Social Ecology and Lifelong Learning - University of Western Sydney (Sydney, Australia)
• 21. Social and Sacred Ecology Centre for Australia* (Queensland, Victoria, Australia)

• 22. The Change Agency* (West End, Queensland, Australia)
• 23. University of Sydney, Environmental Science (Sydney, Australia)

New Zealand (2)
• 24. Otago Ploytechnic (Dunedin, New Zealand)
• 25. University of Auckland - Tamaki Campus (New Zealand)

EUROPE (33)
Denmark (2)
• 26. International Centre for Innovation and Sustainability (ICIS) (Hornbaek, Denmark)
• 27. KaosPilot International - International School of New Business Design and Social Innovation 

(Aarhus, Denmark)

Finland
• 28. University of Jyväskylä, School of Business and Economics (Jyväskylä, Finland)

Italy (2)
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• 29. Damanhur* (Valchiusella Valley, Baldissero Canavese, Italy)
• 30. Officine Al Sole* (Bettona, Italy)

Netherlands (4)
• 31. Erasmus University, Dutch Research Institute for Transitions (DRIFT) (Rotterdam, Netherlands)

• 32. Erasmus University, Erasmus Centre for Sustainable development & Management (ESM) 
(Rotterdam, Netherlands) 

• 33. Erasmus University, Rotterdam School of Management (Rotterdam, Netherlands)
• 34. NatureCollege Foundation* (Nijmegen, Netherlands)

Norway
• 35. Sunniva – Academy of Human Education (Oslo, Norway)

Spain 
• 36. Instituto de Empresa (IE) Business School (Madrid, Spain)

Sweden
• 37. Holma College of integral Studies (Skane Lan, Sweden)

Switzerland
• 38. Goetheanum - School of Spiritual Science (Dornach, Switzerland)

United Kingdom (20)
• 39. Braziers Park* (Ipsden, Wallingford, Oxfordshire, UK)

• 40. Centre for Alternative Technology (CAT) (Machynlleth, Wales, UK)

• 41. Centre for Human Ecology, University of Strathclyde (Edinburgh, Glasgow, UK) 

• 42. Embercombe* (Higher Ashton, Exeter, Devon, UK)

• 43. Emerson College (Forest Row, East Sussex, UK)

• 44. Findhorn Foundation (Findhorn, Scotland, UK) NB: Gaia University! (01)

• 45. Forum for the future – action for a sustainable world (London, Cheltenham, UK)
• 46. Gaia Coach Institute* (Abergavenny, Wales, UK)
• 47. Gaia cooperative/partnership* (Hereford, UK)

• 48. International Society for Ecology and Culture - Roots of Change* (Dartington, UK)

• 49. LEAD International – inspiring leadership for a sustainable world (London, UK)

• 50. London South Bank University, Education for Sustainability (London, UK)

• 51. Pishwanton – Life Science Trust* (Gifford, East Lothian, Scotland, UK) 
• 52. Plymouth University, Centre for Sustainable Futures (CSF) (Pymouth, UK)
• 53. Primrose Earth Awareness Trust* (Powys, Wales, UK) 

• 54. Schumacher College (Dartington, Totnes, UK)

• 55. University of Bath, Centre for Action Research in Professional Practice, School of Management 
(Bath, UK)

• 56. University of Bath, Centre for Research in Education and the Environment (Bath, UK)
• 57. University of Gloucestershire, Language & Ecology (UK)

• 58. University of Leeds, School of Geography, Faculty of Environment - Activism and Social Change 
(Leeds, UK)

NORTH AMERICA (75)
Canada (11)
• 59. Concordia University (Montreal, Canada) 
• 60. Dalhousie University (Halifax, Nova Scotia, Canada)
• 61. Hollyhock and Hollyhock Leadership Institute* (Cortes Island, BC, Canada)
• 62. Power of Hope* (Victoria, BC, Canada and Bellingham and Seattle, WA, USA)
• 63. University of British Columbia (Vancouver, Canada) 
• 64. University of Toronto, Interdisciplinary Centre for Environment, (Toronto, Canada)
• 65. University of Toronto, Transformative Learning Centre, (Toronto, Canada)
• 66. Wilfrid Laurier University and Waterloo University, Graduate Program in Geography (Waterloo, 

Canada)
• 67. York University, Faculty of Environmental Studies (Toronto, Canada)
• 68. York University, Learning for a Sustainable Future* (North York, Canada)

• 69. York University, Schulich School of Business (Toronto, Canada) 
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USA (64)
• 70. Antioch University Seattle, Center for Creative Change (Seattle, WA, USA) 
• 71. Antioch University New England, Environmental Studies (Keene, NH, USA)
• 72. Au Sable Institute of Environmental Studies (MI, WA, FL, USA)

• 73. Bainbridge Graduate Institute (BGI) (Bainbridge Island WA, USA) MBA
• 74. California Institute of Integral Studies (CIIS) (San Fransisco, CA, USA)
• 75. Center for Anthroposophy (Wilton, New Hampshire, USA)
• 76. Center for Courage & Renewal (CCR)* (Bainbridge Island, WA, USA)
• 77. Center for Ethical Leadership (Seattle, WA, USA)

• 78. Colorado College (Colorado Springs, CO, USA) 
• 79. Creative Awareness Project* (Palo Alto, California, USA)  
• 80. Earth Institute – Columbia University (New York, USA)
• 81. Ecological Design Institute (Inverness, CA, USA)

• 82. Ecosa institute (Prescott, AZ, USA) 

• 83. Ecoversity* (Santa Fe, NM, USA)
• 84. Gaia University (USA, EU and virtual) 
• 85. Garrison Institute* (Garrison, NY, USA)
• 86. Genesis Farm (New Jersey, USA)

• 87. GlobalShift University (Westlake Village, CA and Nashville, TN, USA) 
• 88. Green Mountain College (Vermont, USA)
• 89. Holy Names University – Sophia Center (Oakland, CA, USA) 
• 90. Institute of Noetic Sciences (IONS)* (Petaluma, CA, USA)
• 91. International Honors Programme (IHP) (Boston, MA, USA)
• 92. Living Routes – Studying abroad in ecovillages (Amherst, MA, USA)

• 93. Lorian Association (Issaquah, WA, USA)
• 94. Naropa (Boulder, CO, USA)
• 95. Northern Arizona University (Flagstaff, AZ, USA)
• 96. Northland College (Ashland, Wisconsin, USA)
• 97. Oberlin College, Environmental Studies (Oberlin, OH, USA) 
• 98. Ojai Foundation* (Ojai, CA, USA)

• 99. Omega Institute for Holistic Studies* (Rhinebeck, NY, USA) 
• 100. Pacifica Graduate Institute (Carpinteria, CA, USA)
• 101. Prescott College (Prescott, AZ, USA)
• 102. Presidio School of Management (San Fransisco, CA, USA)
• 103. Santa Clara University (Santa Clara, CA, USA)
• 104. Santa Fe Institute (Santa Fe, NM, USA)
• 105. School of Holistic Studies - John F. Kennedy University (Pleasant Hill, CA, USA)

• 106. E.F. Schumacher Society* (Great Barrington, MA, USA)
• 107. Seattle University, Organization Systems Renewal (OSR) (Seattle, WA, USA)
• 108. Sirius Community* (Shutesbury, MA, USA)

• 109. Solar Living institute* (Hopland, CA, USA)

• 110. Sloan School of Management, Massachusetts Institute of Technology (Cambridge, USA)
• 111. Stanford Graduate School of Business – Stanford University (Stanford, CA, USA)
• 112. Stony Brook State University of New York (Stony Brook, NY, USA)
• 113. Teton Science Schools (Jackson, Wyoming, USA)
• 114. The Nature Institute* (Ghent, NY, USA)

• 115. The Sustainability Institute* (Hartland, VT, USA)
• 116. University of Scranton (Sranton, PE, USA)
• 117. University of Southern Maine (Portland, ME, USA)
• 118./133. University of Washington, Program on the Environment (Seattle, WA, USA) 
• 119. Whidbey Institute at Chinook* (Clinton, WA, USA)
• 120. Whole Systems Design (Moretown, VT, New England, USA)
• 121. Wisdom University (Mill Valley (San Fransisco), CA, USA)
• 122. Woodbury College (Montpelier, VT, USA) law
• 123. Yestermorrow Design Build School (Warren, VT, USA)

Princeton Review’s Green Rating Honor Roll:

• 124. Arizona State University (Tempe, AZ, USA)
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• 125. Bates College (Lewiston, ME, USA)

• 126. College of the Atlantic (Bar Harbor, ME, USA)
• 127. Emory University (Atlanta, GA, USA)
• 128. Georgia Institute of Technology (Atlanta, GA, USA)
• 129. Harvard College (Cambridge, MA, USA)

• 130. State University of New York at Binghamton (Binghamton, NY, USA)
• 131. University of New Hampshire (Durham, NH, USA)
• 132. University of Oregon (Eugene, OR, USA)
• 133./118. University of Washington (Seattle, WA, USA) 
• 134. Yale University (New Haven, CT, USA)

SOUTH AMERICA (3)
Brazil
• 135. Ecocentro IPEC/Ecoversidade* (Pirenópolis, Goias, Brazil)

Costa Rica
• 136. ASODECAH* (Cartago, Costa Rica)

Mexico
• 137. Huehuecoyotl Eco-village* (Tepoztlan, Morelos, Mexico)

AFRICA

South Africa

1. Rhodes Investec Business School - Rhodes University (Grahamstown, South 
Africa) www.ribs.ru.ac.za 
The curriculum of the Rhodes MBA degree includes a number of components addressing the management 
of social and environmental issues, particularly within the African context. Furthermore, the curriculum is 
unique in that it is the only MBA in Africa to offer an environmental management elective 
stream.

Principles of Sustainability was originally offered as an optional elective module and an introduction to the 
environmental management electives. However, due to the recognition of the current high profile of 
Sustainable Development, its potential impact on decision-making and the "bottom line" of an 
organisation, in 2007 it was included as a compulsory core module. The course considers the global trend 
of Sustainable Development and its implications for business and governance in southern Africa. It also 
includes an introduction to ethics and global and national policy frameworks governing environment and 
sustainability issues in business and industry settings (including international conventions; Agenda 21, 
WSSD Implementation Plan, NEPAD and the SADC Regional Integrated Strategic Development Plan). 
Attention is given to new trends in Corporate Governance (King I and II) and sustainability reporting. 
Students will also be introduced to some of the main trends in environmental management including EMS; 
Cleaner Production; Eco-Efficiency; Zero Waste; Responsible Care; The Natural Step & Industrial Ecology 
and Safety, Health and Environmental Management (SHE). A core focus of the course will be the 
development of critical understanding of the principles of sustainability indicators for business and 
governance (these will be developed in the context of case studies and in workplace context). With the 
recent release of the Stern Report, students will also be introduced to the implications of climate change 
for organizations.

The four modules comprising the environmental management stream provide students with a more in-
depth and critical understanding of key concepts and tools associated with environmental management, 
with the goal of improving efficiency and competitive advantage. The modules are environmental law, 
environmental risk assessment, environmental management systems & auditing and environmental 
economics. Those students taking all four environmental electives are encouraged to conduct their 
research dissertation on a related field.

With regards to the management of social issues, the core module entitled People Management includes 
the management of diversity. This is regarded as particularly important in the Southern African context.

2. Stellenbosch Business School - University of Stellenbosch (Cape Town, 
South Africa) www.usb.sun.ac.za 
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Stellenbosch Business School follows an integrated approach in preparing MBA students for the 
complexities of the social and environmental realities of global business.

In the first phase of the MBA programme -- the basic principles of management -- students are exposed to 
systems thinking to create comfort with a world-view of interrelatedness, continuous change, 
complexity and contradiction. On this foundation high-performance leadership development takes 
place against the backdrop of the social realities of South Africa, Africa and the wider world. Again, against 
the backdrop of the social realities of the newly transformed South Africa, the management of diversity is 
studied as well as entrepreneurship which puts a strong emphasis on social entrepreneurship. In the final 
part of the MBA programme "management in context" business strategy is developed against the 
background of the broader social and economic environment in which business is conducted. This 
background is created by focusing on the economic realities of the national and international markets with 
special emphasis on economic development. This background is further filled in by a conceptual overview 
of corporate governance, business ethics and organisational integrity and sustainability 
encompassing business sustainability, environmental sustainability and sustainable development.

Students are sensitised to social and environmental issues by a broad menu of electives which broadens 
and deepens their exposure to and understanding of the firm in society. Examples of such electives are 
Broad-based black economic empowerment, one of the critical social and economic issues of the 
day in South Africa, Health management, Environmental finance, Negotiation skills, NEPAD in action, 
Strategic HIV/Aids management, again one of the most important social and economic issues of the day in 
Africa, as well as sustainable enterprise with a focus on the bottom of the pyramid approach.

High levels of learning and integration are acquired by students who choose to do their study project in 
one or more of these related fields. In future course development, efforts will be made to achieve even 
greater integration amongst these alternative offerings.

The teaching of and research into social and environmental realities will in the future be supported by 
research centres in Developmental Policy and Partnerships, Leadership Development, Coaching and 
Mentoring, Investment in Africa, a Unit for Corporate Responsibility and Business Ethics and a Learning 
Laboratory for Business at the Bottom of the Pyramid.

3. Sustainability Institute (Stellenbosch, South Africa) 
www.sustainabilityinstitute.net 
The Sustainability Institute, established in 1999 by Eve Annecke and Mark Swilling, focuses on 
learning for sustainable living and is based within the Lynedoch EcoVillage Development, 
Stellenbosch. The focus has been combining practice with theory in a way that integrates ecology and 
equity in support of a sustainable South Africa, with special reference to ways of reducing and eradicating 
poverty.

The Sustainability Institute is a non-profit trust, founded in 1999. An international living and learning 
centre focussing on studies and experience in ecology, community and spirit, we work in partnership 
with the School of Public Management and Planning, University of Stellenbosch in the following 
areas.

* Masters and PhD degrees in Sustainable Development Planning and Sustainable Agriculture (accredited 
by the University of Stellenbosch)
* Early Childhood Development (ETDP SETA accredited service provider for training for women from poor 
and violent areas incorporating early learning, healing and sustainability)
* Community Development Practice and Management (building capacity in the NGO sector through 
focusing on competent and capable development practitioners through assessed and certified training by 
means of a network of service providers facilitated in a hub around specific and agreed standards)
* Project facilitation to establish Sustainable Neighbourhood Developments in various localities
* Policy research in the sustainable develoment sector

The Institute is located in the Lynedoch EcoVillage, a place where we have provided development 
facilitation to create a space for sustainable living and learning.

The Sustainability Institute is an international living and learning centre located outside the South African 
university town of Stellenbosch. Surrounded by the breathtaking beauty of the Cape's towering mountains 
and rooted in an agricultural community needing to break free from its' racial past, the Sustainability 
Institute provides a space for people to explore an approach to creating a more equitable society that lives 
in a way that sustains rather than destroys the eco-system within which all society is embedded.

The Sustainability Institute forms part of the wider Lynedoch EcoVillage. This is an emerging ecologically 
designed socially mixed community built around a learning precinct, the heart of which is the Lynedoch 
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pre- and Primary School attended by 450 children who come mainly from the families of farmworkers. This 
emerging community offers a unique African setting where creative work and learning can be inspired by 
the joys and challenges of sustainability in practice.

Founded in 1999, the Sustainability Institute provides residential accommodation for visiting writers, 
artists, activists, volunteers and scholars, and a learning space for participants in the Institute's various 
educational programmes.

The Institute and the Lynedoch Primary School share a large ecologically designed building. This is why 
children seem so present in the daily life of the Institute. After the chattering and giggling children have 
gathered in the hall for the morning assembly, the Principal leads them in a prayer that often starts with a 
word of thanks for the beauty and wonder of the Western Cape's unique ecosystem which includes the 
grand mountains peaks, the exceptional diversity of the 'fynbos' plant kingdom, the ancient history of local 
settlement, and the wild and windy coast. Although the children come from some of the poorest families in 
the country, the Principal reminds them of the promise of a better life through education. He offers them 
the possibility of hope. And this, in essence, is what sustainability is all about.

The Masters Degree Programme in Sustainable Development Planning and Management 
(consisting of a course work BPhil degree plus a research-based MPhil degree) is delivered in partnership 
with the School of Public Management and Planning, University of Stellenbosch.

Uganda

4. Makerere University Institute of Environment and Natural Resources 
(MUIENR) (Kampala, Uganda) http://muienr.mak.ac.ug/ 
MUIENR was established in 1988 in response to increasing concern by the government of Uganda and 
Makerere University about the Environmental degradation in Uganda with a mandate to promote the 
development of knowledge, skills and positive attitudes for sustainable management of the environment 
and natural resources through training and research. The institute started with a two-year masters 
programme in Environment and Natural Resources management and this has been supplemented by an 
active PhD programme and post-graduate Diploma over the last fifteen years. Due to persistent appeals 
from Makerere University and the general Ugandan community, the institute started an undergraduate 
programme; Bachelor of Environmental Science in 2003 and the pioneers of this programme graduated in 
February 2007. MUIENR has over the years been committed to maintaining and improving quality of its 
graduates. The institute maintains its focus on inter-disciplinary management of Environment and Natural 
Resource management through teaching and research. It integrates several disciplines in evaluation and 
management of environmental impacts of human activity and natural resource utilization. The institute’s 
programmes of study are designed to train students not only to be literate in environmental issues but 
also to be able to make professional use of techniques in decision making and searching for new 
knowledge to solve society’s environmental challenges. The mission of Makerere University Institute of 
Environment and Natural Resources (MUIENR) to build capacity through training and research for 
environment and natural resources management responsive to national and global needs. Our main goals 
to achieve this mission include educational programmes to develop managers and leaders; research 
programmes to solve public service activities and to translate knowledge into action through maintaining a 
good working environment and to encourage creativity and applied research. MUIENR promotes training 
and research in many aspects of Uganda’s environment and natural resources.  The Institute has an 
interdisciplinary team of researchers.  Their expertise range from natural resource surveys and 
environmental impact assessment (water, landforms, soils, vegetation and wildlife); forestry and protected 
area management and conservation; database management, remote sensing and Geographic Information 
System (GIS). MUIENR operates within the vision of Makerere University:
“To be a leading institution for academic excellence and innovations in Africa”

The Institute has the following units which are soon evolving into departments

Biodiversity Conservation and Management
Rural and Urban Environmental Management
Environmental and Information Management

The Institute offers short courses, Bachelor of Environmental Science, two Postgraduate diplomas 
(Environmental Impact Assessment, and Environmental Information Management), Master of Science in 
Environment and Natural Resources, PhDs, and other postgraduate training programmes. All courses are 
geared towards developing critical and independent thinking and comprehension of the processes of 
environmental science. Emphasis is also put on effective application of scientific and professional 
procedures and to attainment of proficiency in the current level of knowledge in natural resources for 
human benefit and environmental protection.
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ASIA 

India 

5. Auroville (near Pondicherry, Tamil Nadu, Southern India)* www.auroville.org
“Auroville wants to be a universal town where men and women of all countries are able to live in peace 
and progressive harmony above all creeds, all politics and all nationalities. The purpose of Auroville is to 
realise human unity”.

Auroville is a universal township in the making for a population of up to 50,000 people from around the 
world.

The concept of Auroville - an ideal township devoted to an experiment in human unity - came to 
the Mother as early as the 1930s. In the mid 1960s the Sri Aurobindo Society in Pondicherry proposed to 
Her that such a township should be started. She gave her blessings. The concept was then put before the 
Govt. of India, who gave their backing and took it to the General Assembly of UNESCO. In 1966 UNESCO 
passed a unanimous resolution commending it as a project of importance to the future of humanity, 
thereby giving their full encouragement.

The purpose of Auroville is to realise human unity – in diversity. Today Auroville is recognised as the first 
and only internationally endorsed ongoing experiment in human unity and transformation of 
consciousness, also concerned with - and practically researching into - sustainable living and the future 
cultural, environmental, social and spiritual needs of mankind.

On 28th February 1968 some 5,000 people assembled near the banyan tree at the centre of the future 
township for an inauguration ceremony attended by representatives of 124 nations, including all the 
States of India. The representatives brought with them some soil from their homeland, to be mixed in a 
white marble- clad, lotus-shaped urn, now sited at the focal point of the Amphitheatre. At the same time 
the Mother gave Auroville its 4-point Charter.

Auroville is located in south India, mostly in the State of Tamil Nadu (some parts are in the State of 
Pondicherry), a few kilometres inland from the Coromandel Coast, approx 160 kms south of Chennai 
(previously Madras) and 10 kms north of the town of Pondicherry.

Who are the Aurovilians? They come from some 35 nations, from all age groups (from infancy to over 
eighty, averaging around 30), from all social classes, backgrounds and cultures, representing humanity as 
a whole. The population of the township is constantly growing, but currently stands at around 1,700 
people, of whom approx one-third are Indian.

AVIS - Auroville Volunteering, Internships & Studies programme:

http://www.auroville.org/education/avis/avis.htm 

AVIS was founded in 2000 in response to an increasing number of requests from both independent 
students and volunteers as well as institutions in India and abroad interested in undertaking educational 
programs in Auroville. AVIS is a service under the umbrella of the Centre for International Research in 
Human Unity (CIRHU).

Auroville, as a place for unending education invites and welcomes the participation of students and 
volunteers from around the world.

There are 2 main branches of work that AVIS is currently developing to support access of students and 
volunteers to Auroville:

    *   Independent students and volunteers

    *   Groups and learning communities

Independent students and volunteers. Who do we serve? We receive requests from:

* Young people who have finished formal studies and would like to volunteer their skills to gain work 
experience.
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* Young people who simply want to come and live in Auroville for some time and contribute to the life here 
as a volunteer

* Professionals who would like to come and volunteer their professional services for a time in Auroville

* Students who as part of their studies would like to have the opportunity to gain practical experience in 
their chosen field.

* University graduates and researchers who are interested to make an area of life in Auroville a theme of 
their research

What kinds of learning opportunities are available?

Learning opportunities are available in almost all aspects of life in Auroville; browsing the Auroville web 
site will give prospective volunteers some idea of the breadth of options. Students and volunteers are 
currently engaged in architecture, farming and forestry, teaching, town planning, design, I.T., health, 
village development, landscaping, social research, project writing and administration. Usually students and 
volunteers work alongside or under the supervision of an Aurovilian engaged in a chosen field of work.

Over the last years, Auroville has hosted groups visiting from within India and around the world. Below is a 
list of some of the groups we have hosted for educational programmes in Auroville.

* Students from the US come for a semester abroad program coordinated by an organization called Living 
Routes 2 times per year. Through engagement with an integral approach to world issues that 
encompasses inner, cultural, and outer processes, students broaden and deepen their understanding of 
sustainability, ecology and community building, while exploring daily awareness practices such as yoga 
and meditation.

* Each winter quarter, University of Washington, Seattle students come to study linkages among 
nature, spirit, and political theory, as well as sustainable development, resource conservation and 
community building. http://depts.washington.edu/chid/ 

* The Indian Council of Architects are bringing student groups twice a year for courses in sustainability.

* Naropa Institute in Boulder, Colarado includes Auroville in their Sacred India tours.

* Institute of Noetic Sciences (IONS) and Findhorn community in Scotland have conducted study 
groups in Auroville.

* Vestoppland Folk Highschool in Norway who offer a parallel, more holistic alternative to formal 
education for young adults (over 18), have brought a number of visiting student programs and plan to 
increase their programs in the coming years.

* We are increasingly receiving interest from other institutions and universities abroad that recognise 
Auroville as a “living learning centre” and would like to host programs on themes compatible with the 
ideals of Auroville. Recently a collaboration has been established with The California Institute of 
Integral Studies (CIIS) , which will be bringing 2 student groups to Auroville for programs (in January 
2005 for the first time). www.ciis.edu The University of California , Santa Cruz 's anthropology 
department are planning to bring a student group in the summer of 2004. During the 5 week program, 
students will be introduced to issues relating to sustainable agriculture, community building, women's 
empowerment and ecological movements through integrated field activities in and around Auroville.

What we can offer. Auroville is an applied field of learning – it is a place that offers the possibility for 
designing flexible study programs that combine and synthesise different fields of knowledge with a 
spiritual foundation and integral approach. Specifically we can offer:

* Advice and assistance for tailoring study programs to specific needs and information on resources within 
Auroville that can be available to your learning community. This could include providing the services of a 
full-time facilitator who would make arrangements for introduction to Auroville, service learning 
opportunities, Auroville resource people for special interest seminars, group bookings in guest houses, 
group transportation to and from airport, organising transport within Auroville and arranging for side-trips 
to Thiruvanamalai etc. A coherent fee structure for these services is available on request

* Access to specific study courses, such as programmes studying the work of Sri Aurobindo and The 
Mother, environmental sustainability, health and body related therapies.

* We are in the process of creating a program of integral studies. More information will soon be 
available about this. This will be a program conducted by Aurovilian specialists in many fields.

6. Navdanya (Dehradun, Uttaranchal, India)* www.navdanya.org 
Navdanya started as a program of the Research Foundation for Science, Technology and Ecology (RFSTE), 
a participatory research initiative founded by world-renowned scientist and environmentalist Dr. Vandana 
Shiva, to provide direction and support to environmental activism.
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1984 was the year of the Punjab Violence and the Bhopal tragedy. This violence demanded a paradigm 
shift in the practice of agriculture. Navdanya was born of this search for nonviolent farming, which 
protects biodiversity, the Earth and our small farmers.

Navdanya means nine crops that represent India's collective source of food security. The main 
aim of the Navdanya biodiversity conservation programme is to support local farmers, rescue and 
conserve crops and plants that are being pushed to extinction and make them available through direct 
marketing.

Navdanya is actively involved in the rejuvenation of indigenous knowledge and culture. It has created 
awareness on the hazards of genetic negineering, defended people's knowledge from biopiracy and food 
rights in the face of globalisation.

It has its own seed bank and organic farm spread over an ares of 20 acres in Uttranchal, north India.

Bija Vidyapeeth : Centre for Learning www.navdanya.org/bija 
In a world dominated by greed and competition, speed and restlessness, pollution and ecological 
destruction, war and violence, RFSTE/NAVDANYA's educational initiative Bija Vidyapeeth at the Navdanya 
Organic Farm, offers a unique opportunity to explore and practise the art and science of sustainability 
based on the principles of sustainability and diversity, in the peaceful, pollution- free setting of Navdanya's 
organic farm in Doon Valley.

The Bija Vidyapeeth offers insights into the tenets of sustainability and deep democracy through 
interactions with the foremost intellectuals of our times and sustainable communities in an ambience that 
reinvigorates our vital link with nature, promotes contemplation, enquiry and dynamic action.

Our programme on sustainable living provides education on Earth Democracy at Bija Vidyapeeth on 
Navdanya Agrobiodiversity Conservation and Ecological Farm. Navdanya informs policy makers as well as 
the public about the dangers of genetically modified organisms and provides an authentic and 
diverse picture on the status of GM crops and food in various countries.

It has been mobilizing people around the world to fight for their basic democratic right to choose GMO-
free food and create GMO free zone. We fight against patents on seeds and plants and stand up for seed 
sovereignty and people’s right to food and water security.

Israel

7. Lotan Center for Creative Ecology - Kibbutz Lotan (Eilat, Israel) 
http://www.kibbutzlotan.com/creativeecology 
Kibbutz Lotan is a young community situated in the Arava Desert in the south of Israel. We are far away 
from urban Israel in a quiet area in beautiful desert surroundings.

Lotan was established in 1983 by graduates of the Reform Jewish youth movements from Israel and 
overseas. We came together to create a community based on a modern liberal approach to Judaism that 
strives to fulfill values of equality between the sexes, equality in work, and genuine communication 
between people. Lotan’s population is equally divided between native-born Israelis and immigrants from 
all over the world. Hebrew is the commonly used language but English is also spoken. Our economy is 
based on date plantations, dairy, tourism, holistic health center, field crops, mariculture and various 
professions held by members who work outside of the kibbutz. Presently we number 55 adult members 
and around 60 children.

Kibbutz Lotan maintains a co-operative lifestyle in which means of production and resources are shared. 
We are members of the “Co-operative Stream” in the Kibbutz Movement.

- The Green Apprenticeship Ecovillage and Permaculture Design course is an intensive 6 week 
work /study experience run by the Center for Creative Ecology at Kibbutz Lotan in southern Israel. The 
program offers a highly practically-based immersion into the processes and challenges involved with the 
design, building and running of sustainable communities, linking together ecological, social, 
economical and spiritual aspects into a unified whole. Practical skills are developed through hands-
on work in our environmental education center, organic gardens, alternative/natural building projects and 
the Lotan migratory bird reserve, complemented by theoretical sessions in topics such as ecological 
design, permaculture and sustainability.
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Students on the course live in the GA (Green Apprenticeship) eco-campus – a prototype model for 
sustainable living that is a learning experience in itself. Living quarters are super-insulated straw-bale and 
mud geodesic domes, built on-site by previous course participants. Passive cooling systems are employed 
to combat the desert heat. Electricity is almost entirely from alternative energy sources. Composting 
toilets and grey-water systems help conserve water. The daily challenges of living together as a micro-
community in this low-impact environment form an integral part of the educational experience of the 
course.

Participants on the course are also interwoven into the daily life of our kibbutz, an intentional cooperative 
community based on the principles of liberal, egalitarian Judaism. The experience and world view of Lotan 
is utilized as a case study for focusing on group process and community building. The ideas and ideals 
behind our way of life and projects are discussed, including talks about kibbutz economics and social 
structure. Students are encouraged to take part in cultural/ religious events on the kibbutz and in the 
region that occur throughout the program. The Green Apprenticeship also integrates tours to local points 
of interest, neighboring kibbutzim and other ecological projects, and hikes in the region around Lotan.

Every practical experience on the course is reinforced by formal studies, a holistic link to permaculture 
ideas, and an opportunity for participants to share their ideas and past experiences to influence our 
projects. The activities are designed with the belief that an individual can bring these ideas to their own 
homes and communities, empowering them towards making positive change.

The Green Apprenticeship course is an authorized provider of the Ecovillage Design Education 
curriculum developed by Gaia Education. The Ecovillage Design Education curriculum is an official 
contribution to the United Nations Decade of Education for Sustainable Development 2005-2014 
and has the endorsement of UNITAR - United Nations Institute for Training and Research. Gaia 
Education is a program of GEN - the Global Ecovillage Network.

On successful completion of the course work, participants will receive a Permaculture Design Course 
Certificate according to the International Permaculture standards, which will be taught as part of the Green 
Apprenticeship program.
Practical work includes: 
   1. Organic gardening
   2. Natural, alternative building with mud, straw and straw bales, tires, junk
   3. Creative recycling
   4. Expansion, maintenance and running of the Center for Creative Ecology
   5. Development and upkeep of the bird reserve and nature trails

Topics covered in the course include:
   1. Local food production
   2. Permaculture
   3. Ecological design
   4. Natural / alternative building techniques
   5. Israeli and international eco-projects presentations with videos, slides and discussions
   6. Sustainable technologies
   7. Community economics
   8. Environmental ethics
   9. Sustainable community

- Peace, Justice and the Environment
This 15-week academic and field-based semester is being run in partnership with Living Routes, Neve 
Shalom/ Wahat al-Salam and Bustan L’Shalom. The program explores the connections between new forms 
of ecological identity and stewardship, social justice and community in Israel. Students will work alongside 
Palestinian-Arab, Bedouin and Jewish Israelis who are striving for a just and lasting peace. There will be 
hands-on experience in ecological design, green building and sustainable agriculture and the 
opportunity to put permaculture into action in a Bedouin Village in the Negev Desert. Students completing 
the course will receive 16 U.S. undergraduate credits from the University of Massachusetts Amherst, 
widely transferable to colleges and universities throughout the U.S. and worldwide.

Philippines

8. Institute of Environmental and Marine Sciences - Silliman University Marine 
Laboratory (Bantayan, Dumaguete City, Philippines) 
http://su.edu.ph/marinelab/about.html 
Silliman University Marine Laboratory (SUML) was established as the marine research facility of the 
University in 1974. Its basic concern is the coastal and marine environments and their resources and 
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users. Researches in taxonomy, biology, conservation, management, and feasible mariculture are 
conducted.

SUML also offers training courses and extension (outreach activites) services. These activities are 
supported by grant money and donations. It has working relations with other units of the University (e.g., 
Departments of Biology, Chemistry, Social Work, College of Law and Community Development Programs) 
as well as other national and international institutions.

The concerns of the Laboratory include:
* Researches in the marine sciences with emphasis on basic biology conservation, management and 
feasible aquaculture technology.
* Development of management and conservation models focusing on the shallow coastal ecosystems, 
such as coral reefs, seagrasses, mangrove and soft bottom communities.
* Providing laboratory facilities for biological courses of the University. Promotion of local and international 
exchanges of scientists and students in marine sciences.
* Assistance to public and private agencies in marine development activities such as coastal management 
training, resource and ecological assessment, marine parks, aquaculture and pollution studies.
* Providing linkages between the marine sciences and humanities
* Serving as the environmental steward in Negros Island and Central Visayas Area.
 
Opportunities for Study & Volunteering:
* Hosts tropical marine and coastal field courses and study programs in partnership with select 
international institutions.
* Accepts student interns (both graduate and undergraduate) to complete field requirements for degree in 
coastal resource management and marine biology.
* Applied professional training for distinguished volunteers.
* Offers short-term training programs in coastal resource management, giant clam mariculture, grouper 
and crocodile breeding.
* Hosts thesis studies for consortium member institutions.

Quote: “Silliman University in the Philippines is a world leader in sustainability issues, and 
their projects extend beyond ocean, forest, and agriculture, to include socially oriented 
projects”.

South Korea

9. Global Academy for Neo-Renaissance -Kyung Hee University (Seoul, South 
Korea) http://www.kyunghee.edu 
Global Academy for Neo-Renaissance of Kyung Hee University hosted an international forum in Seoul, in 
commemoration of the 24th Anniversary of the International Day of Peace. More than 200 scholars from all 
around the world participated in discussions about the possibility of the future of civilization on Peace and 
co-prosperity. The program was divided into three sessions: perspective of open humanity, new cultural 
society and alternative politics. Joseph Verner Reed, under-Secretary-General and special advisor to the 
UN Secretary-General, delivered keynote a speech on the role of the UN in an era of reinventing world 
orders. (2005) 

The Global Academy for Neo-Renaissance is one of the Affilliated Institutes at the Seoul Campus of Kyung 
Hee University (website doesn’t say anything in particular about it unfortunately CA).

From an article in the Korea Times: “The Global Academy for Neo-Renaissance (GANR) at the school was 
established as a multi-vision organization to embrace common civic values around the world through NGO 
activities”.

A private university, Kyung Hee has a comprehensive education system encompassing all grades from 
kindergarten to graduate school. Founded in 1949 as a two-year college, Kyung Hee established a four-
year university at the Seoul Campus in 1952. The Global Campus at Suwon opened in 1979, followed by 
the Kwangnung Campus in 1984.

As Kyung Hee moves toward its 60th anniversary in 2009, it ascertains prestige as a university of 
significance and infinite possibility despite its short history of only half a century. It has appointed the 
next fifty years as the second Renaissance for leading forward. As Kyung Hee reaches for its goal of 
expanding to the competitive university, it is concentrating its efforts on strengthening the core capacity 
in the fields of education, internationalization, research, and university management.
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Besides, Kyung Hee strives to bridge cultural and social gaps by promoting mutual understanding and 
prosperity. As a result, it encourages frequent exchanges with sister schools overseas to facilitate the 
exchange of ideas. These activities spread a shared belief in the value of learning.
 
Chancellor-Founder Dr. Young-Seek Choue championed the pursuit of breaking the barriers that 
insulate academia from society. This belief materialized itself in the university’s founding philosophy, 
“The Creation of a Civilized World” and the University Motto, “Democratization of School, Ideas, and 
Living.” In keeping with this drive for civilized culture and democracy through education, Kyung Hee has 
cultivated a strong relationship with the United Nations, charting the establishment of the United Nations’ 
Day and Year of Peace.
 
Student Enrollment: 30,668
 Undergraduate: 24,149
- Seoul Campus: 12,444
- Global Campus at Suwon: 11,705
 Graduate: 6,519
 
Seoul Campus: College of Humanities, College of Law, College of Politics and Economics, College of 
Business Administration, College of Hotel and Tourism Management, College of Science, College of 
Human Ecology, College of Medicine, College of Oriental Medicine, College of Dentistry, College of 
Pharmacy, College of Nursing Science, College of Music, College of Fine Art, College of Arts and Design, 
School of Dance (15 Colleges in total)
 
Global Campus (Suwon): College of Electronics and Information, College of Advanced Technology, College 
of Environment and Applied Chemistry, College of Life Sciences, College of Architecture and Civil 
Engineering, College of Management and International Relations, College of Foreign Languages and 
Literature, College of Art and Design, College of Physical Education (9 Colleges in total)

AUSTRALASIA 

Australia 

10. Australasian School of Human Ecology (ASHE)* (New South Wales, 
Australia) http://www.humanecology.com.au/index.htm 
ASHE was registered in February 2000 as a Charity with a mission to legitimately
generate revenue by the Provision of Professional Services to Organisations; and
Personal Development Courses to Individuals and Groups. 

ASHE is about Personal Growth, Professional Development, Ongoing Education.

ASHE provides an inexpensive means for people and organisations to grow through online learning and 
consultancy. Learning remains constant because the world changed. In a word life became complex.

New World Order, The New Economy, Post Modernism...are some of the expressions used to indicate that 
the world in which we live has changed. We must leave the old and cross over into what is emerging.
 
Former Paradigm: Mechanistic,Cause-Effect, A Clockwork Universe
Emergent Paradigm: Co-operation, Consensus,Contextual, A Relational Universe

It took from 5 million years ago until 1830 for human population to reach 1 billion. By 2000 we were 
6billion + individuals on the planet. (Cairo Population Conference)

Such dramatic increase by one species calls for nothing short of a major systemic shift in all human 
affairs. ASHE offers Organisations, groups and individuals a rigorously supported means to:

    (a) Deal with the consequential complexity
    (b) Fully participate in the emergent human actuality

As living systems we have reciprocal links with our environment. The important point to note is that living 
systems and their environment evolve together.
Technically, we are 'structurally linked' to our environment.

We support the 3 great trends of the post WWII era, namely:

    a. Trend to self determination.
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    b. Trend towards living in smaller, more community oriented environments
    c. Trend towards Secular Spirituality.

- Introductory Courses:
Introduction to Learning Skills; Introduction to Human Ecology; Introduction to Communicating; 
Introduction to Ways of Thinking; Introduction to Systems Thinking; Introduction to InnerWork; 
Introduction to Phylogeny(Human Origins); Introduction to Active Retirement; Personal Empowerment 
through Social Action.

- Non Introductory Courses: 
Seven Keys to Relationship; Archetypes

Introduction to Human Ecology
Human Ecology deals with the relationships between people and also between people and their 
environment. It is not so much a body of fact which in other subjects would make up the content; it is 
rather a way of being based on central principles. Science as we know it has not solved the challenges of 
humanity and thus human ecology has arisen out of necessity.

Some of the principles are:
1. Understanding the basis of knowledge. 
2.Critique of this basis and 
3. Forming a new model
4. Ethics and Aesthetics
5. Your place in Ecology (natural environment)
6. Learning to think: Systemically/ Critically/Imaginatively/Scientifically/Ecologically
7. Understanding the basis of Explanation
8. Reflection (learning to formally introduce Reflection into your personal Praxis) Praxis is the merging of 
theory and practice.

As the course progresses you will also undertake assignments, generally on an issue which you view as 
important to your local community/environment.

Personal Empowerment through Social Action
ASHE has received many requests for guidance on taking local social action. This course is the result of 
these requests. YOU choose what it is you want to work on in your community/local area. When you select 
this course, which will support your personal empowerment, you will receive total guidance not only on 
how to commence but also ongoing support through the process of you enacting YOUR project. You will be 
required to send progress reports so that ASHE can assess your progress and guide the next step. If you 
have even wanted to make a difference then this course IS for you. If not you, who? If not now, when?

11. Australian Transpersonal Institute and Association, Inc.* 
Centre for Consciousness, Transformation, and Transpersonal Ecology Studies and 
Action http://www.atia.asn.au (website not working)

Offers seminars, courses, practitioner trainings and distance studies in transpersonal psychology and 
areas related to spiritual emergence. 

The Australian Transpersonal Institute and Association (ATIA) is a non-profit, Australia-wide organisation 
which provides high-quality education and training in the principles and practices of transpersonal change 
facilitation which includes the areas of:

    * Transpersonal psychotherapy and counselling,
    * Spirituality,
    * Consciousness,
    * Transpersonal ecology and community and organisational building. 

The Institute combines academic and professional education with personal renewal and spiritual 
development in facilitating growth through the integration of - spiritual, intellectual, emotional, physical, 
communal, creative and ecological aspects of living. ATIA encourages trainees to integrate the 
transpersonal perspective into their personal and professional lives through facilitating the 'Art of Living'.

12. Centre for Education and Research in Environmental Strategies (CERES)* 
(Brunswick East, Melbourne, Victoria, Australia) www.ceres.org.au  
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CERES  (the Centre for Education and Research in Environmental Strategies, pronounced ‘series’)  is an 
internationally recognised model of a sustainable society located in Melbourne, Australia. CERES shares its 
name with the Roman Goddess for agriculture.

CERES is located on 4.5 hectares (10 acres) on the banks of the Merri Creek, in East Brunswick, close to 
Melbourne’s centre. CERES runs on renewable energy, is a 55 tonne carbon sink, conserves and recycles 
its water and waste, grows organic food, and teaches diverse audiences about more just and 
environmentally friendly ways of living. What makes the CERES concept particularly compelling is that 
sustainability initiatives are located in a participatory social setting which, over time, has created a 
village-like environment, made up of a melting pot of different audiences. 

This makes CERES quite unique.
Walking around CERES today, you may be struck by the peaceful green environment and the village-
atmosphere, and think that you have stepped back in time. Yet here is a model for a possible future, 
where innovation and appropriate technologies sit harmoniously in a human scale environment.

Significantly, CERES is engaging with 470,000 people each year about living more lightly and equitably 
on the planet. It is the most visited community environmental centre in Australia, known for being 
a pioneer of community arts, experiential education, sustainable urban agriculture and for demonstrating 
innovative and achievable solutions to pressing environmental and social issues. 

The CERES Café, CERES Nursery, Organic Farm and Market are exciting models of sustainable and social 
enterprise. Along with CERES festivals and eduction programs, they aim to teach and inspire – creating a 
rich tapestry of experience, as well as services to the community and income to support further CERES 
projects.  CERES is also host to a range of independently managed site groups and volunteers which enrich 
the community landscape and provide diverse opportunities for participation. 

CERES has been in existence 25 years and employs 200 people (equivalent to 60 full time positions). It 
is an incorporated not for profit organisation governed by a Committee of Management. CERES has been 
created for community by community and is an available model for communities all over the world.

History
CERES, the Centre for Education and Research in Environmental Strategies, began with a dream. This 
dream was of a place that would demonstrate practices of environmental sustainability and social equity, 
built on principles of community participation and cultural richness.

The CERES site was formerly a blue stone quarry and a rubbish tip. In the 1970’s, in response to emerging 
social and economic issues, local community members gathered to envisage transforming the site into a 
community model of a more socially just and sustainable society. The people approached the Local 
Brunswick Council and in 1983 were granted long term stewardship of the land. It was a desolate and 
damaged environment, with not even a single tree. Countless community people; newly arrived migrants, 
long term unemployed people, young people and volunteers were inspired to rehabilitate the land as the 
first step towards creating this dream. A permaculture plan for the site guided the early projects, which 
included revegetation, building, landscaping and community garden construction. 

After many years of dedication to the vision, plus plenty of hard work, this land gradually became fertile 
once again, the gardens bloomed and the orchards were laden with fruit.
CERES had begun.

CERES 2008 
CERES has grown beyond the 10 acre site – increasing its environmental stewardship and embracing its 
responsibility and role in local and global communities. For example:

Merri Creek Market Garden
CERES now also manages a 2.5 acre organically certified market garden along the Merri Creek near 
Harding Street, Coburg. Produce grown at the Harding Street gardens supplies the twice weekly CERES 
Market, CERES Cafe and a number of food cooperatives.

CERES Global
CERES Global is working with and learning from local, national and international communities in India, 
Indonesia and East Timor that support human development in an environmentally sustainable manner.  

CERES Education
CERES on-site excursionsare flourishing and now CERES runs education programs in school settings, 
including AuSSi – Australian Sustainable Schools initiative Victoria.
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CERES Centre
CERES is building CERES Centre - a new green Centre on site, to cater for its growth, to meet community 
need and to act as a lighthouse for CERES Global initiatives. Stage One of the CERES Centre was opened 
on March 7th, 2007 and works for Stage Two have just begun.

The CERES Centre includes a multi purpose group of buildings in gardens around a central piazza, with 
cascading landscaping onto the CERES site. The buildings comprise a reception/ orientation centre, a 
nursery, a hall - used for performing arts and sustainability forums, a large café, an exhibition space and a 
many diverse community workshop spaces including a community kitchen. It will also be the headquarters 
of CERES staff and volunteers.

EDUCATION AND TRAINING
CERES aims to foster awareness and action on environmental and social issues affecting urban areas. The 
CERES Education & Training team play a vital role in achieving this aim by providing a wide range of 
educational services to all sectors of society.

CERES offeres a range of education and training opportunities for school groups, and the general 
community. For school groups we offer excursions, incursions, sustainable schools and holiday programs.

Our other training programs are weekend workshops, VET (Vocation, Education and Training), Work for the 
Dole, the DHS (Department of Human Services) program, the Seven Stars Food Project and the Mushroom 
Project.

13. Crystal Waters College - Crystal Waters Permaculture Village* (Conondale, 
Queensland, Australia) http://www.crystalwaterscollege.org.au/ 
Crystal Waters College, an initiative of SEED International, is a small indepenent holistic design 
college. It is situated within a multi-award-winning ecovillage - Crystal Waters Permaculture Village. The 
college faculty is a networked team of leading educators and innovators in sustainable living.

Through interdisciplinary and holistic programs, our aim is to inspire others to achieve a deeper 
understanding of human interconnectedness with the natural world and to facilitate positive new visions 
for a sustainable future. We provide practical tools for the development of effective strategies - enabling 
people to become part of the solution. We offer short residential programs for all age groups.

Crystal Waters College is committed to providing a range of experiential educational experiences of the 
highest quality. Throughout the year we offer exciting educational opportunities which attract participants 
from around the world. Over the next two years, the College will be introducing nationally accredited 
Permaculture programs.

We also design programs to match your community or organisation needs and are available to travel to 
your location anywhere in the world.

Crystal Waters Permaculture Village
Established in 1989, the world renowned ecovillage of Crystal Waters is located in the subtropics of SE 
Queensland, Australia, and is home to around 200 permanent residents and an abundance of wildlife.

In 1995 a United Nations World Habitat Award commended the village on its "pioneering ways in 
demonstrating new low impact and sustainable ways of living" and it is listed in the Top 40 of the UN's 
Best Practices database. The pioneering nature of the residents and developers have meant that many 
creative solutions have been found to standard development problems, and the village is a Mecca for town 
planners, developers and individuals interested in sustainability.

The venue for the courses is the Crystal Waters EcoCentre. The EcoCentre has been designed to be an 
education in itself. Designed and carefully situated to maximise solar passive possibilities, the rammed 
earth and timber structure is a triumph of ecological building and features many innovative features. 
These include a grid-interactive solar power system with computer display of all electricity generated and 
used, and a worm-powered aerobic biolytic filter waste water treatment and recycling system.

Crystal Waters is situated in a beautiful rural valley surrounded by native forests and clear streams, and is 
within easy reach of surf beaches, the Glasshouse Mountains, national parks, waterfalls, craft villages and 
vibrant weekend markets. It is approximately 1.5 hours drive from Brisbane's international and domestic 
airports, or two hours via car and train from central Brisbane.

Sustainability Education and Ecological Design (SEED) International - International Leaders in 
Holistic Design and Sustainable Living Education. 
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The aim of SEED International is to contribute to the emergence of an ecological and sustainable future 
through ecoliteracy and ecodesign.

SEED International is based at the internationally acclaimed Crystal Waters Permaculture Village, Australia 
Crystal Waters.

Directors, Morag Gamble and Evan Raymond founded SEED International in 1997. They have over 20 
years of combined hands-on and professional experience in this field. Their personal commitment to 
environmental ethics and positive sustainable change is brought to their professional work and reflected in 
all the activities of SEED International.

SEED International is experienced in the design and delivery of innovative, flexible and responsive 
environmental educational programs and ecological design services that meet the needs of participants 
and clients both in Australia and overseas.

Our expertise is in human capacity development through customised education and training programs, the 
development of educational resources and inclusive processes of design. Our unique approach includes a 
focus on sustainable community development, community needs assessment, highly relevant programs, 
and follow-up and evaluation strategies that result in long-term relationships with our partners. SEED 
International addresses the complex web of issues relating to ecological community and economic 
sustainability from three perspectives.

    GLOBAL: SEED International addresses issues that are trans-national both in their causes and 
consequences. 

    INTERNATIONAL: SEED International’s operations and project support extends overseas especially to the 
Asia-Pacific Region, Europe and the Americas.

    LOCAL: SEED International is committed to working with local communities to develop positive, 
sustainable and appropriate solutions.

GOALS
To address key global issues through a focus on local communities, cultures and environments
To raise awareness about, understanding of and commitment to sustainability - ecological, agricultural, 
social, cultural and economic.
To integrate knowledge from the natural and social sciences in order to better understand the causes and 
consequences of the global environmental challenges and their human dimensions, and provide a basis for 
informed planning and design.
To further the development of integrated methods of environmental planning and design in order to 
provide the means for strengthening the interactions and positive relationships between society and 
environment.
To develop and share appropriate strategies to enable organisations, communities and individuals to work 
towards sustainability and positive change.
To provide skills and tools to work effectively towards ecological sustainability
To widely communicate and publish positive news about successful sustainability projects so as to 
facilitate further action for a sustainable future.

ETHICAL CHARTER
The programs, activities and decisions of SEED International are guided by the following ethics.

    EARTH CARE: Conservation of diversity and ecological integrity. Respect and care for the community of 
life. Restoration of ecological balance and reduction of ecological footprint.

    PEOPLE CARE: Meaningful work, education, community well-being, health, social and economic justice, 
human rights, compassion, democracy, trust, respect, non-violence and peace.

    FAIR SHARE: Co-operation and equity, fair trade, networking and sharing, distribution of wealth and 
resources, reducing consumption and making a contribution.

KEY AREAS OF EXPERTISE
Sustainable Community Development
Integrated Ecological Education
Ecological System Design
Environmental Planning and Assessment
Sustainable Land and Natural Resource Management
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CORE ACTIVITIES AND PROGRAMS
- ECOLITERACY - EDUCATION for a sustainable future

We offer the following programs through Crystal Waters College, and by invitation around Australia and 
internationally.

    Permaculture Program
    Permaculture Design Courses, Internships and Practical Workshops
    Urban Permaculture Workshops
    Permaculture Teacher Training
    Permaculture Camps for Schools
    Ecovillage Program
    Ecovillage Design Courses, Practicums and Workshops
    Ecovillage Tours
    Sustainable Village Development
    Integrated Sustainable Village Development Courses
    Local Community Revitalisation Workshops
    Training of trainers
    Community Supported Agriculture
    City Farm and Community Garden Workshops
    City Farm and Community Garden Tours
    Community Food Systems Workshops
    Community Environmental Education
    Sustainable Neighbourhoods
    Lectures, Seminars, Presentations,
    Design Charettes and Public Meetings
    Educational tours of environmental projects
    Practical Demonstrations and Information Stalls
    Environmental Curriculum Development for Schools
    Conference, Festival and event organisation
    Community Organisation Management
    Organisational Structure
    Project Design and Evaluation Methods
    Effective Communication

- ECO-DESIGN - PLANNING AND DESIGN for a sustainable future
Sustainable Community Design Facilitation
Permaculture Design: Urban and Rural
Ecovillage Design: Sustainable Human Settlements
Environmental Planning and Management Strategies
Landcare, Farmcare and Integrated Catchment Management
Integrated Environmental Assessment and Auditing

14. EarthSong* (Parkville, Victoria, Australia) www.earthsong.org.au 
EarthSong had its genesis in a conversation between members of several religious orders in Melbourne in 
early 2003. Each of these found a resonance between the vision of ‘celebrating the sacred in all of 
creation’ and their Order's vision, inspirational documents and directional statements.

The focal points of EarthSong's programs are literacy, spirituality and ethics. We seek:
* to raise awareness around the emerging new cosmology and the growing communion between the 
various aspects of human knowledge and endeavour in the light of this cosmology
* to develop new ways of honouring and celebrating the sacredness of all creation
* to promote a new ethical structure that recognizes and protects the integrity of all life forms on planet 
Earth.

These aims are implemented through an educational and experiential approach.

Wherever possible, the aims of the project will be achieved in collaboration with other groups and 
organizations with similar visions, hence the programs are offered in a range of venues and often in 
response to invitations.

Residential programs offer an enhanced learning experience. Time for relaxed conversation and for 
browsing an extensive resource collection re-enforces the formal sessions. Each program is offered in a 
setting of natural beauty giving scope for outdoor ritual, reflection and activities.

Topics include:
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    * Exploring the New Cosmology and the story of the evolving universe
    * Ecological Spirituality as ground for sustainable living
    * Ecological Conversion and the role of the human in the modern world
    * Global Justice and issues of access to and stewardship of Earth's resources

Some formats that can be offered for schools, parishes and community groups are:
* Study Groups: 5-8 people reading and discussing books, articles or viewing videos on a regular basis. 
The Project has a small lending library and multiple copies of some books are available for study groups.
* Presentations: one off sessions on current themes.
* Workshops: one day or an afternoon and evening.
* Extended Learning Modules: as an educational project, EarthSong has a particular interest in working 
with teachers preferably in residential situations or over a series of sessions.

15. EcoLogical Solutions (Crystal Waters, Queensland, Australia) 
www.ecologicalsolutions.com.au  
We provide design consultancy and education in the disciplines of sustainable development and living.

EcoLogical Solutions Pty Ltd (ELS), established in 1991, is a world leader in the design and creation of 
sustainable human environments: places where people live, work and play in balance with nature. ELS 
proudly supports the Global Ecovillage Network Oceania/Asia (GENOA) Inc.

Consultancy
We have a broad range of design and project management experience in many environments and 
countries. Our ecovillage and sustainable designs are noted for their practicality and sensitivity to local 
environmental and cultural needs.

Education
Our courses are of international standard and attract participants from around the world. We have over 25 
years of experience in the provision of Permaculture and Ecovillage Design courses in over 30 countries. 
Our current syllabus includes Ecovillage Design courses, Permaculture Design Certificate 
internships, and accredited immersion courses tailored to the needs of universities. In 2005, 
Ecological Solutions Pty Ltd received the Sunshine Coast Environmental Council's Certificate of Excellence 
in the field of Environmental Education.

16. Ethos Foundation* (Binna Burra, Queensland, Australia) 
www.ethosfoundation.org 
The Ethos Foundation is a not for profit, sustainability learning and earthcare organisation. Our mission is 
to cultivate effective new thinking, values and action for positive, ecologically sustainable 
futures.

We are based at Binna Burra in the mountains of south east Queensland – in Yugambeh Country and the 
home of the Wangerriburra People. We acknowledge and respect the Traditional Owners of this land.

We are a registered charity. Our activities are funded from revenue from our  consulting service, 
educational and earthcare enterprises, education programs, partnership and sponsorship relationships, 
grants, gifts and donations, book sales and memberships.

The Ethos Foundation is motivated by the need to support rapid social transition to deep and 
intelligent sustainability over the next 50 years. We believe this is both a time of ecological, 
economic and social emergency and a time of great opportunity to create new ways of living lightly – in 
harmony with the Earth and all life that shares this planet.

Our education and learning programs reach out across our local community and into our 
bioregion – the communities surrounding Mt Warning/Wollumbin from northern New South Wales in the 
south, west to Toowoomba and north to the Sunshine Coast and hinterland in south east Queensland. Our 
education and learning activities include:

* Courageous Conversations:
Courageous Conversations are 5-day residential programs based on multidisciplinary dialogue which 
support deep personal and professional journeying, reflection and paradigm shifting. Courageous 
Conversations were pioneered by the Gondwana Centre in 2004-05 and the Foundation has grown this 
legacy since 2006 when it hosted the highly successful program "Waging Peace: Relationship, ownership, 
the earth, community".

* Bioregional Roundtables
* Short Workshops
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* Bioregional Sustainability Education 'Campus'
* Tours of International Sustainability Leaders
* Training and mentoring
* Special Events
* Research and Development
* Sustainability Library

Local Community - The Ethos Foundation is part of the Beechmont community within the Beaudesert 
Region. Formerly a traditional dairying economy, Beechmont is now re-fashioning its local economy and 
ecotourism, organic and biodynamic food and agriculture, sustainability education, environmental 
industries, health and wellbeing and the arts are among the growth enterprises in our community.

The Foundation’s activities begin at home with our active support of local business, enterprise and the 
local economy:
    * Founding member, Beechmont Business and Enterprise Network (BBEN)
    * Coordination of the Beechmont Business and Enterprise Register
    * Steering commitee member, Beechmont Community Website: www.beechmont.org.au
    * Coordinator, Beechmont Energywise Project
    * Coordinator, Beechmont Energy Descent Plan
    * Team member, Sustainable Food and Farming Projects “B-Fresh”
    * Partnerships with Beaudesert Shire/Regional Council in enterprise facilitation, sustainability activities 
and energy descent planning.

17. Griffith School of Environment – Griffith University (Nathan, Queensland, 
Australia) http://www.griffith.edu.au/environment-planning/griffith-school-environment 
Griffith School of Environment at the Nathan Campus is acknowledged both in Australia and overseas to be 
at the forefront of multidisciplinary study, research and teaching in environmental science. 

The school was the pioneer in Australia of undergraduate environmental studies based on the integration 
of bio-physical and social sciences. It was the first school of environmental studies in Australia 
(established in 1975). The success of the school can be attributed to its interdisciplinary approach and 
the problem-solving methods used in teaching, together with skills development in communication, 
computing, quantitative methods and natural and social sciences.

The school's endeavours and achievements have led the way for changes in attitudes that have brought 
environmental matters into the core of government and community decision making.

Griffith School of Environment offers an extensive field of study across all aspects of environmental studies 
and natural sciences including:
    * environmental science
    * biology
    * ecology
    * environmental planning and urban planning

Our world-leading programs are preparing tomorrow's environmental experts, troubleshooters and 
visionaries - those who will care for the planet while building exciting careers as environmental and natural 
scientists, engineers and planners.

Almost three decades ago, Griffith University had the foresight to launch Australia's first environmental 
studies program. Since then, the environment has been catapulted from a fringe issue to the top of 
political and industry agendas around the world.

We have the largest group of environmental professionals in any university in Australia, and amongst the 
largest in the world. We are a world leader in the training of environmental professionals and related 
natural and social science research. Environmental programs offered at Griffith University have always 
been defined to include social and cultural issues equally with the biological and physical issues.

18. La Trobe University (Melbourne etc., Victoria, Australia) www.latrobe.edu.au 
With learning, teaching and research designed to enrich the world and a history of academic innovation, 
La Trobe is leading the way in higher education.

La Trobe has been one of Australia’s pioneering universities for forty years. In 1967, 552 students enrolled 
at La Trobe University, the third University to open in Victoria. It has grown to accommodate more than 
26,000 students including approximately 3,500 international students from over 90 countries.
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We now have a network of campuses with 15,000 students at our Melbourne (Bundoora) campus and over 
7,000 at our campuses in Albury-Wodonga, Beechworth, Bendigo, Mildura, Melbourne City and 
Shepparton. 

La Trobe University was named after Charles Joseph La Trobe. Charles La Trobe was the first 
Superintendent of the Port Phillip District from 1839 to 1850 and first Lieutenant-Governor of the new 
colony of Victoria from 1851 to 1854.

He supervised the establishment of self-government, the public library, art gallery, a university, and the 
development of the gold fields. Governor La Trobe is also famed for ensuring that a minimum of 20% of all 
land in Melbourne and its surrounding suburbs contain parkland. This old legislation has helped Melbourne 
to remain one of the great cities of the world and has contributed to La Trobe's Wetland conservation 
program.

Today La Trobe is renowned for its academic excellence and research achievements. 

Over 100,000 students have graduated from La Trobe University thus far and have gone on to achieve 
great things in all walks of life, giving La Trobe its well deserved reputation.

At La Trobe, we are committed to learning, teaching and research which heightens an awareness of 
environmental issues and to achieving a more sustainable future.

Environmental Courses and Research
La Trobe is leading the way with research into environmental and sustainable development. We offer a 
number of courses at undergraduate and postgraduate level which focus on the environment, natural 
resource management and sustainable development.

Undergraduate Courses
    * Bachelor of Agricultural Science
    * Bachelor of Arts: Natural Resources Education
    * Bachelor of Arts: Nature Tourism
    * Bachelor of Arts: Outdoor Education
    * Bachelor of Arts: Outdoor Environmental Education
    * Bachelor of Biological Sciences
    * Bachelor of Outdoor Recreation Education
    * Bachelor of Conservation Biology and Ecology
    * Bachelor of Physical and Outdoor Education
    * Bachelor of Science in Environmental Management and Ecology
    * Bachelor of Science (specialising in environmental science, ecology, botany, biology, zoology or other 
areas of study)
    * Bachelor of Urban, Rural and Environmental Planning

La Trobe also offers a number of exciting double degree options at the undergraduate level:
    * Science/Science Education
    * Science/Science
    * Science/Commerce
    * Agricultural Science /Business
    * Agricultural Science/International Development

Postgraduate Courses
    * Environmental Health (Graduate Diploma)
    * Environmental Management (Graduate Diploma)
    * Outdoor and Environmental Education (Graduate Certificate)
    * Outdoor and Environmental Education (Master’s by Coursework)
    * Agricultural Science (Postgraduate Diploma)
    * Agricultural Science and Agribusiness (Master’s by  Coursework)

Postgraduate Programs (by Research)
    * Agricultural Science (Master’s by Research)
    * Applied Science (Master’s by Research)
    * Outdoor Education and Environment (Master’s by Research)
    * Science (Master’s by Research)

Doctor of Philosophy (PhD)
This award is given to students following the examination of a thesis reporting original research, carried 
out under supervision of a candidacy of at least three years. Areas of study include:
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    * Agricultural Science
    * Biochemistry
    * Botany
    * Ecology and Resource Management
    * Environmental Management and Ecology
    * Environmental Science
    * Outdoor Education and Environment (new in 2008)
    * Zoology

Single Units of study
    * Human Ecology and Health
    * Environmental Health
    * Water Science Essentials
    * Environmental Health Management
    * Environmental Law

Issues of environmental sustainability are of critical importance for La Trobe University and the wider 
community. We need to conserve water, lower greenhouse gas emissions, reduce landfill waste and invest 
in more sustainable forms of energy to ensure a safe and sustainable future for ourselves and future 
generations.

The La Trobe University EnviroSMART Program aims to educate and encourage staff and students to 
create a sustainable future for La Trobe University and the wider community. EnviroSMART endeavours to 
continually improve environmentally-responsible workplace practices and to raise the University's 
environmental profile.

EnviroSMART is the first point of call for all environmental projects at La Trobe. From here you can access 
information about energy and water conservation, waste management and recycling, biodiversity, 
sustainable transport, green purchasing and our green office program.

19. Oases for transformative learning (Hawthorn, Victoria, Australia) 
www.oases.org.au 
Oases programs explore our personal, social and global well-being. They are a response to the 
contemporary challenges that are affecting every dimension of our reality - the ecological, spiritual, 
social and aesthetic - and shaping our world personally, socially and globally.

Philosophy & Inspiration: participation – integration - transformation
Oases aims to provide an open, safe presence within which participants and scholars come together to 
endeavour to: 
                                                                  
· Engage in learning models that embody and support self awareness and relationship as prerequisites for 
transformative living.

· Engage in learning models that promote enlightened learning and living necessary for healthy self-
emergence and social relationships.

· Offer a continuum of learning within communities that are pre-figurative of enlightened social structures 
and processes.

· Make transparent the external communal/societal fields, based on critical social theory and historical 
understanding.

· Reclaim and link contemporary knowledge with ancient earth wisdom and mysticism as integral to 
vocational, soulful and ecological sustainability.

· Contextualise leadership as an internal emergent formation and process.

Participation -  where there is participation there is relatedness. The oases program focuses on 
collaborative learning, dialogue, and self-reflection. It encourages participants to bring their experiences 
into the educational process to grapple with contemporary dilemmas through communicative learning. 
Participants are encouraged to draw from the arts and from spiritual traditions in their learning.

Integration - we can no longer afford to be divided. Oases creates and integrates knowledge beyond the 
confines of traditional disciplines to provide education for a changing world. Oases values cultural 
diversity, multiple ways of knowing, spirituality, a sense of social & ecological sustainability, in the 
joyful presence of a reflective and innovative learning community. 
Scoping Study - Schumacher College, Christel Ankersmit, September 2008 21

http://www.oases.org.au/


Transformation - where there is relatedness there is transformation. The oases program aims to support 
participants to facilitate personal and social transformation. By focusing on the development of 
capacities to envision, initiate, and engage in transformative change processes, reflection and theory are 
united with practice.

After more than three years work by a dedicated group of volunteers, and with the encouragement of an 
extensive network of supporters, we have finally received our accreditation from the Victorian Registration 
and Qualifications Authority VRQA). We now offer accredited Integrative and Transformative Studies 
which confer recognised qualifications of Graduate Certificate, Graduate Diploma and Masters Degree. 
Very exciting!

What does this mean for those who are familiar with this unique endeavour? Primarily, that oases' special, 
supportive learning environment now offers national recognition as well as profound learning and 
participation in an extensive and growing community.

For over a year now we've run an exciting program of monthly breakfasts and occasional workshops and 
seminars as well as having a wonderful group of 'pioneers' participate in the postgraduate Integrative and 
Transformative Studies program. We are eager to have you join us in this significant learning adventure.

Oases Graduate School - learning for personal, social and global response-ability.
The oases Graduate School supports and facilitates personal, organisational and social transformation, 
focusing its efforts toward vocational, social and ecological sustainability.

It values cultural diversity, multiple ways of knowing, and a reflective and innovative learning community.

The oases Masters program is accredited with national recognition and within the Australian Qualifications 
Framework (AQF).
-    We focus on important questions and issues, and give ourselves permission to spend lots of time with 
them.
-    We explore the context within which problems occur before attempting to solve them.
-    We discuss the nature of paradigms, including our own character and worldviews and perspectives and 
assumptions.
-     We are willing to question underpinning systems and their guiding principles, with a view to reworking
o         our understanding of the systems,
o         our choices in interacting with them, and
o         our options for changing the systems themselves. 

In choosing the oases Masters program as a participant, or supporting it as an employer, you will be 
developing your talent and ‘prefiguring the new’.

At oases we contend
-    that the crises (ecological, spiritual, social, political) challenging us today require transformed, integral 
practices in each and every one of us,
-    that the way we perceive the world has important consequences for our actions, values and ways of 
being,
-    that, whether we accept it or not, we bring our whole lives to work, and
-    that organisations must share with individuals responsibility for the transformation.

Our Masters program is about taking responsibility for increasing and using our knowledge and skills in 
relating with and responding to the situations in which we find ourselves, our organisations and our 
society.

In this pursuit, we are all leaders … and this is where leadership needs to think and act differently.

Through each of us recognising our role, we can engage with each other and with the broader community 
in thinking, dialogue and actions that really change the course of the future.

Our program starts from this point ~ the whole person in their whole world.

We focus our attention on becoming increasingly mindful of our daily individual and collective choices and 
practice ~ as they hold the keys for integration and transformation.

This program is for
-    anyone wishing to bring ‘who they are’ to ‘what they do’
-    anyone interested in pursuing knowledge about doing sustainable, sustaining work whilst undertaking 
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relevant workplace-based projects
-    those who understand that leadership occurs at all levels of an organisation and in every avenue of 
community life
-    anyone committed to understanding the breadth of the world in which we live and practice

The oases Masters Program is accredited and part-time, with leaving points after one year (Grad Cert), two 
years (Grad Dip) and on completion of the Masters degree.

The core of the program is an ongoing Integrative Conversation which continues across the life of the 
Masters program, creating a place where participants can debrief and evaluate their learning.

In the first year, four entry units have been designed to give a base of theory and critical discourse for all 
participants. In subsequent years, participants will focus their efforts on a practical, work-based project 
supported by the Integrative Conversation and elective units from across our diverse range of offerings 
and the ongoing support of academic staff members.

At oases our learning processes enable respect for each person’s uniqueness as well as recognition of our 
social commonality.

Content
This program is grounded in ‘practical’ skills, (discrete) abstract knowledge(s), as well as in our own, and 
others’, ways of being and knowing and doing. It is from within a critical exploration of our often 
unconscious and unexplored ways of being-in-the-world that our ways of knowing that world and our 
actions within it can be explored, critiqued, adapted and transformed.

Participants will learn how to:
·    Develop frameworks for social, environmental and personal sustainability
·    Work with and influence the processes of social change
·    Relate with others for mutual benefit (working with the potential tensions and contradictions inherent in 
this work)
·    Overcome the separations between different ‘expertises’ that operate within an organisation or society
·    Integrate theoretical learning and insights with practice and action-learning with theory
·    Be conscious of the choices they make every day and reflect on their (social, ecological, aesthetic, 
spiritual and other) implications
·    Negotiate boundaries and work in the borderlands, including consideration of issues such as power and 
influence
·    Maintain integrity in situations which challenge their ethics
·    Maintain spirit in the midst of potentially dispiriting social and ecological realities
·    Create learning moments and spaces in their lives and work

Attendance is part-time with monthly two or three day workshops on a combination of weekdays and 
weekend-days (see below for program structure and dates).

Entrance requirements
We accept participants principally for their personal qualities, passion for learning and opportunity to put 
into practice what they learn. Participants will normally have a university degree and several years work 
experience. These requirements may alter if the applicant can demonstrate sufficient aptitude and 
motivation alongside relevant work experience and previous personal/professional development.

Course fees for 2008 are $5600.
There may be small additional costs for access to the university Caval library system, reading packs, and 
occasionally for course materials.

Program Structure and Dates
The 2008 oases program is designed around a series of 2 or 3 day workshops. 

It is possible to take certain oases’ units singly or as an elective whilst studying in other programs.

Single Units offered in 2008. 
Entering the Social Domain 
Entering the Ecological Domain 
Framing the Self: Identity through the Lens  
Myth Mapping
Social and Sacred Ecology 
Entering the Aesthetic
Entering the Spiritual Domain 
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Community Development 
Science: Evidence and a Framework for Meaning ~ a syntax for semantics

Other Programs
If you want to respond to current predicaments in a holistic and organic way, then join us in creating a 
‘mainstream’ that embraces diversity, equality and values the planet we inhabit.

Community Learning Program offers a variety of events from participatory workshops and learning 
circles, to formal seminars. The program aims to share experiences and understandings of various 
elements of the oases paradigm with participants in diverse and inviting forms.

Join with the oases community in meaningful encounter to share in both the ideas and concepts held by 
the graduate program. 

Saturday Breakfasts: Conversations for Critical Times
So far we have explored:
· Globalisation and Nature
· Zen and late life ‘Sea Change’
· Earth Economics with Alanna Hartzok
· Philosophy and life style
· Science, truth and politics
· Aesthetics, Spirituality and more… 

Public events and partnerships for analysis and discussion.
* Symposiums
* Reflective forums,
* Retreats
* Seminars

Oases is a joint venture of the Borderlands Cooperative (www.borderlands.org.au) and Augustine Uniting 
Community (www.augustine.org.au) 

Phil Connors (via Sophia von Ruth): “Jacques Boulet, the founder of Borderlands visited Schumacher 
College and wanted to base the Oases Masters programme on the education for transformation style of 
Schumacher. The organisation is Borderlands Cooperative and actually Oases is arguably the closest 
educational experience to Schumacher in Australia.”

20. School of Social Ecology and Lifelong Learning, University of Western 
Sydney (Sydney, Australia)
http://yourfuture.uws.edu.au/postgraduate_study/soc_sci/arts_social_ecology 
The School of Social Ecology and Lifelong Learning is a transdisciplinary school which has learning at 
the centre of its mission. We strive to understand, develop and apply forms of learning that will contribute 
to sustainable futures for our planet, its environment and its people.

For us, sustainability relates to ways of thinking about the world, and forms of social practice, which lead 
to:
- ethical, empowered and personally fulfilled individuals;
- communities built on collaborative engagement, tolerance and equity;
- social systems and institutions which are participatory, transparent and just, and
- environmental practices which value and sustain biodiversity.

The Master of Arts (Social Ecology) explores the dynamic interrelationships between the personal, 
social, environmental and 'spiritual'. We acknowledge that everything we do as individuals affects others 
and our shared communities and environments. We regard ourselves as parts of the systems (local and 
global) in which we live, and needing to take responsibility for our roles within them. Key theme areas 
include cultural action, sustainability education, ethical leadership, organisational 
development, transformative learning and applied spirituality.

This course is for those who think that achieving ecological, social and personal sustainability will require a 
shift in values and attitudes, rather than just more scientific knowledge and technology. It is for social 
change activists who want to be more effective in working with transformation within organisations and 
communities. It is for those seeking to influence our shared future, imaginatively, collaboratively, ethically 
and effectively.

Students must complete the first two core units and choose six units from the pool.
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Core units: 
- Ecology of Learning
- Leadership and Change

Pool units:
- Complexity and Applied Philosophy
- Country, Community and Cultural Interfaces
- Ecofeminist Perspectives
- Ecology and Spirituality
- Ecopsychology and Cultural Change
- Global Citizenship
- Imagination in Action
- Independent Studies
- Introduction to Complexity, Chaos and Creativity
- Lifelong and Lifewide Learning
- Performing Social Action
- Place, Art and Culture in Central Australia
- Qualitative Research Design
- Sense of Place
- Social Ecology Research
- Study of Self-organisation of Human Dynamics
- Transformative Learning
- Understanding and Working with "Community"
- Writing, Creativity and Change
- Use of Fuzzy Logic and Narratology in Dealing with Social Complexity
- Managing Organisational Change at the Edge of Chaos

Duration
One year full time or two years part time, or one year part time for the Graduate Certificate in Social 
Ecology.

21. Social and Sacred Ecology Centre for Australia* (Queensland, Victoria, 
Australia) www.socialsacredecology.org 
We are committed to providing “elders' service” to those in the front line of service to the wellbeing of the 
earths life.

The Elder role embraces both tangible and more elusive aspects. It includes but is not confined to being 
mentor, coach, facilitator, listener, assessor, enabler and truth-teller or shaman.

It can also be something more intangible, only sensed and expressed in unexpected moments arising from 
freely-flowing synergistic engagement between us. An aspect of always calling to keep on becoming and 
reaching for the unknown. The aspiration of an elder is to access and support synergies between ways of 
being, becoming and knowing that are not yet apparent or appear to be in conflict.

Our calling is now to support those in the frontline creating a healthy future. This means offering to share 
our wisdom and capacities to add value to humanity living in partnership with the earth. We offer strategic 
interventions that work with the heart of promoting the wellbeing of you and your mission.

We have jointly facilitated numerous groups and workshops, drawing from the fields of ecopsychology, 
personal development and team and relationship-building. We are resident members of the Moora Moora 
Cooperative community which we co founded in 1972.

Social and Sacred Ecology explorations are about becoming a lifelong, wise, loving warrior for human-
nature synergies.

Over 10 days we explore and regenerate our life supports for meeting the challenge to be sustainable in 
the struggle for life in all its richness, including our own. The emphasis is on using the experience of being 
in wilderness and in community to bring the meaning of social and sacred ecology alive.

We all face the fact that nothing less than transformation of our culture is needed if we are to live 
within the earth's limits. Our challenge is to regenerate experience of being embedded in nature as sacred 
life.

Some of the questions we are asking:
    * What practices do I engage in that are wearing me out?
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    * Who am I and what do I have that equips me to be a sustainable activist for the earth as part of me 
living fully?
    * What are the roots of my activism and what practices do I use for nurturing them?
    * How do I balance support for significant others with support for myself?
    * What barriers do I create to receiving needed support?
    * What is my experience of deep nature connections and how can they be enriched?
    * What do I need to think, feel and act to become a person committed to the earth's life, for life?

Social Ecology
By social ecology we mean the process of regenerating the human/nature relationship. Sometimes we may 
forget that our human existence and well-being are dependent on being in relationship with both human 
and non-human species. The experience is designed to help us remember that we are nature as well as 
human. We envisage social ecology as a philosophy committed to local community of relations between 
humans and other species constrained by the ecological limits of local places. It comes from the anarchist 
aspiration for power to be focussed within local places and communities.

Sacred Ecology
Sacred can be defined as a place, quality or object that is experienced as symbolizing and/or as having 
capacities to invoke connectedness to the ultimate mysteries of life. As a result, these dimensions are 
given special status, which accords them with respect, reverence, honour and humility. Sacred is seen in 
its widest possible sense to include wilderness areas, war graves and sites, religious places, national icons 
such as a sporting hero like Bradman. The sacred includes events and experiences of an individual that are 
significant life markers and changers. For example, a sacred place can be created when ‘soul from place’ 
is generated by a personal and collective loss in a particular place, such as indicated by flowers along the 
road-side where a family member was killed.

Ecospirituality is more about access to experience rather than concern with beliefs. This is a spirituality 
that is accessible through openness to reach for partnership with that which is more than I, through the 
apparent otherness of nature. Christ’s journey of forty days and forty nights in the desert or the American 
Sioux Indian Vision Quests are traditions that draw on wild places to facilitate attunement to the larger 
universe of life and to clear away the fog of everyday life that clutters and marginalises core life meanings. 
By observation of what is happening with the rest of nature we can consciously and unconsciously draw on 
the cycles of nature to attune to our own position in the life cycle, to honour our being and to work with for 
our becoming.

Social and Sacred Ecology
The fusion between social ecology and sacred ecology helps to bridge the gap between the human-
centredness of the social, the transcendence of the spiritual, and the disconnection from nature that is 
experienced in the post-industrial world. Bringing these meanings together acknowledges human as victim 
as well as cause of the environmental crisis. It addresses the rest of nature as a source of learning, 
healing, inspiration and potential partner, as distinct from being seen only as a victim or threat. With this 
understanding as our foundation, the experience explores various pathways to restore the human-nature 
bond. It engages in an examination of aspects of social and sacred ecology from indigenous perspectives 
to the postmodern re-enchantment of the human-nature relationship.

An example of working with social and sacred ecology synergy 

Spring and budding forces
Budding forces speak of the possibility of new beginnings in the face of all that has gone before. Following 
a time of inward reflection and contemplation during winter, we gather the inner resources necessary to 
move into new phases and cycles within our lives. Spring growth in nature is vigorous, upwardly expansive 
and presents colours, scents, sounds, textures and tastes of new life.

In the immense gift of recapturing innocence, non-habituated thought, feelings and actions, the wisdom of 
Budding phase may assist our understanding. Through abundant new growth, obsolete structures fall 
away, providing the fertility necessary to experience cyclic renewal. The process of healing and 
recapturing innocence from times when excitement and enthusiasm may have been crushed may surface. 
New beginnings may feel like passions are undirected and overwhelming. Historical patterns and 
utilisation of how to use this vibrant, outwardly moving energy may need restructuring in order to focus 
and direct passion to serve long-term purpose and vision.

To reclaim this part of ourselves is to invite cyclic renewal necessary for the future. Focussing on what 
gives pleasure and innocent joy will also initiate a shedding of old, fear-based structures. Trust and 
vulnerability are present in bringing forth new beginnings and are essential to true and sincere intimacy 
and connectedness.
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Environmental education: about, in and for the environment
We implement the dictum that environmental education needs to be about the environment, in the 
environment and for the environment. We bring the academic study of social inquiry, ecological 
studies, and spiritual explorations into the field as a means to expand both the content and form of 
this knowledge. The integration of these discourses and the practical experience of them are of increasing 
importance in view of the growing body of research and publications on the impact of the environmental 
crisis on the physical, mental and spiritual health of the community (eg, Conn, 1999).

There is a large body of research into the effects of wilderness experiences, which point to the 
changing perceptions of participants in the field in terms of person and community (Greenway, 1995, 
Hallen, 2000).

This wilderness experience provides opportunities for new views and understandings of the natural world 
to be presented (Haluza-Delay, 1999). It offers a strong contrast to the city environment to allow 
participants to reflect on techno-industrial society and their participation in it from a distance. It also 
allows participants and facilitators to interact and regain a sense of connection with nature in ways that 
foster an appreciation of the web of life and humanity’s place within that web.

22. The Change Agency* (West End, Queensland, Australia) 
www.thechangeagency.org 
The Change Agency education and training institute is an independent, charitable initiative. We are 
passionately committed to building capacity for sustainable and effective environmental and social 
change. Our mission is to strengthen community and workplace action for social, ecological and economic 
justice by providing facilitation, workshops, training resources, research and other learning opportunities. 
Since 2000, the Change Agency has provided training and facilitation programs and resources to hundreds 
of community groups working for social and environmental justice and thousands of individual community 
activists.

Mobilising for Change (MfC) is a key focus of our work during 2008. We have been researching and 
developing a new suite of resources to share with community organisers and activists. Through this project 
we hope to support organisers and activists to be even more effective in their efforts to engage, mobilise 
and sustain active citizenship. The project has been designed to leave a lasting legacy by supporting a 
cohort of facilitators and educators to develop the skills and confidence to take these ideas and tools into 
their communities and social change organisations.

How can social and environmental justice campaigns mobilise, support and strengthen grassroots 
community organising?

When education, collaboration and policy advocacy fail, it’s time for a different approach: one that builds 
power at the grassroots community level and invigorates direct and participatory forms of 
democracy.

Working with social movements, we've observed a pressing need for community organisers to better 
understand processes and tools that can help:

* Clarify the role of community organising and what makes it different from other approaches to social 
change
* Community and relationship mapping
* Build and maintain effective alliances and coalitions
* Techniques for interacting with powerholders and allies
* Develop situational and problem analysis
* Engage, mobilise and sustain grassroots activists

MfC project rationale
We believe that effective social change work relies more on community mobilisation now than it has for 
decades. Working for social and political change at the grassroots presents challenges that many 
established advocacy groups are ill-equipped to tackle. 

MfC project design
The MfC project is modeled on our Strategising for Change action research project. Since late 2003, the 
Change Agency (tCA) have developed a growing suite of tools for community organisers to develop 
effective campaign strategy. 

MfC activities and opportunities
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Since commencing the project last year, we've developed enough curriculum and resources to facilitate 
workshops of up to a week in duration. We trialled some of our ideas in Perth (Oct '07) and Brisbane 
(March '08), and a workshop in Auckland in April '08. 

23. University of Sydney, Environmental Science (Sydney, Australia) 
www.usyd.edu.au/envsci 
Australia possesses one of the most diverse environments in the world, ranging from tropical and 
temperate rainforests to arid deserts, coral reefs to glacial plateaux. Properly managing and utilising our 
natural environment and its associated resources is a major concern for many Australians.

From a scientific point of view, almost every area of science has some connection with the environment. 
These include the solving of various environmental problems, as well as improving and conserving our 
natural and urban environments.

Sydney, and the University of Sydney in particular, is a fantastic location in which to study Environmental 
Science. Its proximity to a wide range of environments, its varied urban landscapes, and its status as 
Australia's premier city, means that Sydney can offer the best resources for both teaching and research.
    
Environmental Science at the University of Sydney consists of an undergraduate and a postgraduate 
program. The aim of these programs is to provide students with:
    • an understanding of the many environmental issues
    • how the various sciences and the environment are related, and
    • how acquired knowledge can be used to solve environmental problems.

Consequently, the emphasis of these environmental science programs is placed upon studies that span 
several disciplines, involve adaptive problem solving, and which develop new skills and expertise.

Almost every area of science is concerned with environmental issues, with solving environmental problems 
and with improving and conserving our environment. Environmental studies is the examination of human 
interactions with the natural and built environment. It encapsulates the fundamental social aspects of 
sustainability, environmental impact, law, ethics, development, energy use, economics and politics. In 
order to adequately cover the material, the units are taught by various staff from within the Faculties of 
Science, Architecture and Law. The result is a set of units that are complimentary to studies not only in the 
physical and natural Science disciplines but also to the social disciplines.

The Master of Design Science (Sustainable Design) provides the necessary skills and knowledge to 
design energy-efficient and environmentally conscious buildings. It addresses the relationship between 
architecture and current environmental issues, and it explores environmentally sustainable architecture.

One of the greatest challenges facing all involved in this process is the creation of a future built 
environment which not only continues to fulfill all of the traditional social, aesthetic and functional 
requirements of human settlements but also minimises its impact upon the natural environment by 
limiting what is taken from it and given back to it. In other words, to create a more sustainable built 
environment. This postgraduate program explores the sustainability of the construction industry, develops 
an understanding of the principles underpinning sustainable design in the built environment and provides 
you with the practical skills and understandings which allow you to develop more sustainable design 
practice.

The Master of Applied Science (Environmental Science) is part of an articulated coursework program 
that allows a large degree of flexibility in the depth at which studies are undertaken and the choice of 
subjects studied. Some of the major themes addressed include environmental sciences, environmental 
politics and law, project evaluation and assessment, decision making and conflict resolution.

Environmental Science is an applied science concerned with the environment around us, regardless of 
whether it is natural or human-made, and how we can utilize or manage it for our benefit. It draws on a 
wide range of science-based disciplines and applications, from ecology to solar power, analytical chemistry 
to geomorphology.

Environmental Science is also concerned with the social issues involved, including environmental law and 
policy, sustainability, resource economics, urban planning, and environmental ethics. Environmental 
scientists and managers are increasingly finding that they need to have a broad interdisciplinary 
knowledge base and the ability to be flexible and innovative in their application of such knowledge.

Consequently, the emphasis of this environmental science program is placed upon studies that span and 
integrate several disciplines, involve adaptive problem solving, and develop new skills and expertise. A 
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range of specialist qualifications are available and each level becomes more specific and specialised to the 
needs of an environmental scientist in the 21st century.

There is also a research Masters degree available, the MSc(Environmental). (There is no PhD degree 
specifically tailored to Environmental Science but research in environmental fields can be undertaken as 
part of the PhD in Science.)

New Zealand 

24. Otago Polytechnic (Dunedin, New Zealand) http://www.otagopolytechnic.ac.nz 
At Otago Polytechnic, we have made a commitment to specialise in education for sustainability. This 
is because we recognise the need for a sustainable future, where economic, social and environmental 
dimensions are in balance.

Our approach has three key parts:
* To put in place teaching and learning opportunities so that every student (regardless of programme or 
level) will graduate with the skills and knowledge to act as a ‘sustainable practitioner’. These teaching and 
learning opportunities will extend to staff members and the wider community. (Education for Sustainability 
at Otago Polytechnic) 
* To create a sustainable campus. We will be working towards ensuring that the principles and practice of 
sustainable development are embedded across Otago Polytechnic and all its activities. (Sustainable 
Operations at Otago Polytechnic)
* To operate the Centre for Sustainable Practice as a business unit of the organisation that will serve as an 
incubator for sustainable practice education, provide consultancy services, conduct research into 
sustainable products and services and host seminars and events including the What’s Best? Expo. (Centre 
for Sustainable Practice)

Otago Polytechnic statement on education for sustainability:
In 2004 the Otago Polytechnic Leadership Team made a commitment to become a sustainable 
organisation and a leader in the field of education for sustainability. However, rather than deliver specialist 
courses in environmental studies, OP has elected to weave education for sustainability into each 
and every programme of study.

A clear process has been established by the academic board to meet the goal of EFS content within each 
programme by mid 2009. This process requires both the programme content and the process of 
educating to be considered, with experiential education and inquiry based learning being desired ahead of 
the lecturer talking at students, which has low long term learning value.

No courses are being prescribed in “how to” best integrate EFS (Education for Sustainability) into 
programmes across the board, rather ‘early adopter’ schools have been supported to find different 
approaches that best meet the needs of their staff and students. For example, the design school has 
elected to integrate all EFS initiatives into existing courses, where as the health and community school has 
decided to offer a stand alone EFS “101” type programme to all first year students, then integrate this into 
year two and three courses.

All new programmes under development are required to contain EFS content and process. An OP ‘graduate 
profile’ across all disciplines will now include being action competent as a sustainable practitioner in their 
field.

25. University of Auckland - Tamaki Campus (Auckland, New Zealand) 
http://www.tamaki.auckland.ac.nz 
The University of Auckland is in the process of developing a comprehensive Environmental Programme, 
and Tamaki Campus has taken part in Office Pilots during 2007.
The School of Geography and Environmental Science (SGES) offers research based programmes of study 
at all levels in Environmental Science and Management, Physical and Human Geography and Geographic 
Information Science. The teaching builds upon our research in areas such as physical and biological 
systems, resource management, economic and social structures, spatial organization, cultural landscapes 
and GIS (Geographic Information Science).

The School offers a range of degrees and graduate qualifications. The Environmental Science 
Graduate Programmes are primarily taught on the Tamaki Campus.

In the future our living and working lives will continue to require an even stronger balance between design, 
waste disposal, environment, energy use, and community, with all of these elements key to the greater 
goal of genuine sustainability.
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It is important that Tamaki Campus, as an acknowledged centre for research, development, and leading 
edge thinking, is also proactive in engaging, both as individuals and as a collective, with the philosophy of 
sustainability.

It is intended that Tamaki Campus be at the forefront of emerging sustainability principles in 
University life, responsibly balancing the working and living needs of our staff, students and partners 
with environmental realities.

As a result, the long-term vision for the sustainability programme at Tamaki is as follows:
Tamaki Campus is recognised locally, nationally and internationally for its leadership in sustainability. The 
environmental footprint of the campus is smaller than other comparable organisations. Staff and students 
are made aware both of the footprint of the campus and how their individual actions can contribute to its 
reduction. Information is readily available on how students and staff can become more actively involved in 
sustainability initiatives. Students are aware of how sustainability principles relate to their area of 
academic study and are able to incorporate at least one paper that covers environmental sustainability 
into their programme of study. The campus regularly receives external funding for research related to 
environmental sustainability.

Tamaki Campus and the Environment
Tamaki Campus is located on a 32-hectare green-field site within a brown-fields industrial district 
undergoing extensive urban renewal. The adjacent residential development in the now spent Mt 
Wellington Quarry will accommodate 6,000 people over the next 5-6 years, while the Tamaki Edge district 
is expected to grow by 30,000 people in the next 15 years.

To cater for this growth many new infrastructure projects are underway, including new roads, schools, 
upgrades to public transport facilities and town centre re-development. These bring with them great 
challenges and opportunities.

Discussions between students, staff and onsite partners have focused on where efforts should be 
concentrated if the Campus is to make its contribution to a sustainable environment. Focus is on:
    * Waste & Recycling
    * Communication (of previous achievements and future initiatives)
    * Energy
    * Water
    * Transport
    * Procurement
    * Buildings

Initiatives
Staff, students and onsite partners at Tamaki are committed to principles of environmental sustainability 
and have begun implementing sustainability initiatives on campus:
    * Waste Recycling
    * Landcare Research Building
    * Population Health Building
    * Stormwater Retention Pond
    * Native Plants on Tamaki Campus
    * Carbon Credits

EUROPE 

Denmark 

26. International Centre for Innovation and Sustainability (ICIS) (Hornbaek, 
Denmark) www.iciscenter.org
ICIS; The International Centre for Creativity, Innovation and Sustainability promotes literacy of what 
sustainable development is and how it contributes to the improvement of life conditions for all.
ICIS' VISION is environmental, economic and social wellbeing of individuals, groups of citizens, 
societies and the world at large.
ICIS' MISSION is to stimulate new, innovative and more responsible ways of thinking, living and 
working.
ICIS' ROLE is to facilitate the sharing of such insight, knowledge and wisdom and the use of such tangible 
methods and tools, as are needed to foster responsible innovation and development.
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ICIS educates creative professionals in the concept of radical, yet sustainable development, and how to 
implement its principles within design, architecture, industry, business and policymaking.

We offer educational programmes and all other forms of dissemination of knowledge within the area of 
sustainable innovation in an atmosphere which reflects our values.

- The ICIS Master Class is based on the model initiated by Yehudi Menuhin, where a small group of 
professionals being taught by an eminent expert in a particular field. The concept is unique in that the 
class gathers participants from a variety of professional backgrounds, led by 'masters' who are 
internationally known experts. This fosters an interdisciplinary, international atmosphere, where you are 
encouraged to think creatively, and in new ways. The master classes will provide participants with the 
latest theories, methodologies, tools and skills to understand and implement sustainability parameters in 
their daily work and business practices. They offer a mix of lectures, discussion, debate, practical work, 
excursions and group work.

“This is absolutely the most rewarding time spent away from everyday life. This course do not teach you 
any new buzzword. This Master Class tells you the knowledge's that you carry around inside of your body, 
the knowledge that you, not with your logic but with your own body, feels is the future. It cannot be 
argued against…”
Jan Magnussen, Director, Gagarin, DK

- The ISL (Innovation, Sustainability and Leadership) Certificate Programme is an international 
development programme for design professionals who want to:
    * develop their business or employment potential,
    * meet the sustainability challenge,
    * broaden their worldview,
    * develop their leadership potential,
    * belong to a worldwide network of like-minded professionals,
    * enhance their communication abilities,
    * improve their working lives. 

The ISL 1-year part-time programme addresses current and future challenges for the professional designer 
who either works as a manager/leader; is developing his/her own business or is employed or freelancing in 
the field of design or related creative professions.

CONTENT
The programme consists of four main focus areas:
    * Business Development & Innovation
    * Sustainability in Design
    * Leadership Development
    * Networking & Competence Clusters 

* Business Development & Innovation
As the design industry has expanded and become increasingly complex, the need to rethink design as an 
instrument for strategic business development and a professionel advisory service has become clear. 
Business know-how, planning and positioning strategies as well as a deeper understanding of business 
‘culture’ have become essential elements in the professional training of designers. Knowledge and skills in 
these areas are important for the internal development of successful companies; to expand the client 
base; to enhance dialogue and partnerships with other businesses and for the promotion of the design 
industry.

Traditional design education often fails to properly address the business element inherent in the design 
profession. The ISL programme addresses this need and equips designers at professional and 
postgraduate level with the knowledge, tools and skills necessary to successfully navigate and compete in 
today’s fast changing markets.

The ISL programme teaches topics and tasks to improve business development, to create plans and 
strategies as well as to enhance knowledge of the ‘culture’ of the designer’s client-base. The ability to 
innovate is essential to success. The ISL programme creates a platform where the theory of innovation and 
the current interpretation of innovation by business leaders play an essential part in the development of 
leaders and ‘agents of change’.

‘Innovation is fostered by information gathered from new connections; from insights gained by journeys 
into other disciplines or places, from active, collegial networks and fluid, open boundaries. Innovation 
arises from ongoing circles of exchange, where information is not just accumulated or stored, but created. 
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Knowledge is generated anew from connections that weren't there before’. Margaret Wheatley’s definition 
and understanding of innovation forms part of the ICIS identity and the ISL programme.

* Sustainability in Design
Sustainability in the ISL programme encompasses social, ethical, environmental and economic issues in 
the context of design. Sustainability is seen as a driving force in the development of new business models, 
where CSR (Corporate Social Responsibility) and CR (Corporate Responsibility) play a significant part in 
growing the (triple) bottom line. Social and ethical issues including ethical working principles and 
user/society-orientated design are now essential in the development of new design business.

As the saying goes, ’It takes a lifetime to develop a brand but only five minutes to destroy it’. Linking 
branding and identity-creation to authenticity and integrity forms part of the ISL programme as well as an 
examination of the long and short-term effects of design on societies and cultures. In addition, issues such 
as the designer’s responsibility (and liability) towards clients, users, environment and society form an 
integral part of ISL programme on sustainability.

The programme discusses new design philosophies and working methodologies, where success and 
achievement are linked to personal values and ethics in the everyday working environment of the 
company or the designer.

The practical skills taught during the programme on sustainability includes knowledge of new materials, 
recycling of non-renewables, cradle-to-cradle analysis as well as new tools and methodologies to integrate 
and creatively use the issue of sustainability in problem-solving processes.

* Leadership Development
Leadership is needed in all fields of work and at all levels of life. The ISL programme trains you to become 
both a leader in your professional field as well as in your own life.

Authentic leadership is a driving force for operating and driving change in emerging markets. The design 
profession has moved from being a supplement to R&D to becoming an essential factor in R&D, from being 
in service to industry to becoming a driver in industry.

The ISL programme helps designers to:
    * develop competence in taking a leadership role in the market
    * become design leaders
    * become authentic and responsible decision-makers
    * develop potential within his or her company
    * utilise employment opportunities 

The programme employs leading edge consultants, who have innovative and unique approaches to 
leadership development, such as:

Michael Thomsen and David Thomsen (module 1): ‘Affective leaders have left behind the traditional 
levers and pulleys of ‘effective’ leadership. They understand the goals and processes of leadership in a 
new way and tap into the unique, creative potential of their teams and ignite ‘self-power’. They generate 
the personal impetus for professional breakthrough. They know how they best interact, engage, listen to 
and speak with others. Affective leaders model, create and donate leadership & responsibility at all levels 
of their organisation’.

Olivier Mythodrama (module 2): ‘Authentic leaders are ordinary people who have the ability to draw on 
extraordinary talents. They are prepared to bring all of themselves to work, to stand up for what is 
important, and to adapt appropriately to meet new situations as they arise. These leaders are self-aware, 
knowing their own strengths and limitations. They enable others, who choose to follow them not because 
they have to, but because they want to. They develop their people and their culture in an ethical and 
sustainable manner, building a platform for long-term success and high-impact performance. They inspire 
consistently, tell compelling stories, and lead others through complex problems to collaborative decisions. 
In short, they are committed to leaving the world a better place`.

* Networking and Competence Clusters
This section will look at the potential of global and national networking for design professionals and 
introduce the participants to relevant international networks. It will provide a varied, informal approach to 
sharing information and exploring issues related to networking and team-building including: individualism/
pluralism, connectivity and relationships, commonality, collective processes, and group dynamics. 
Participants will be exposed to new thinking regarding network systems and patterns of practice.
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A competence cluster is a geographically focussed group of individual companies who utilises local 
resources and employees, initiate joint research, marketing and development activities as well as share 
knowledge and technology. The competence cluster session explores multidisciplinary ways of working 
and the opportunities as well as barriers and difficulties this can offer the design profession. The 
participants will explore the nature of teamworking as well as their own ability to interact and collaborate 
with others.  

27. KaosPilot International - International School of New Business Design and 
Social Innovation (Aarhus, Denmark) www.kaospilot.dk 
KaosPilot International is an entrepreneurial education for young entrepreneurs and project leaders 
with a creative edge and a global mind. The school is located in Aarhus, Denmark making up the 
homebase of the Danish KaosPilot education while also being the international network of KaosPilot 
schools and educational programs.

KaosPilot International is much more than an education. It’s a mindset. A competency environment for 
young, creative and social responsible people and change agents who wish to make a positive difference 
in society and shape the society of tomorrow.

Since March 2004, the staff has been working towards realizing the Board’s ambitions – encompassed in 
its stated goals:
* The KaosPilots is to become Scandinavia’s most attractive, moderen, value-based entrepreneur 
educational program
* The KaosPilots, as educational program and competency milieu, is to significantly strengthen its 
international profile and collaborativerelations

With the opening of two educational programmes in Norway and Sweden, we are well under way 
succeeding with our first goal. By January, a new KaosPilot school see the daylight in the Netherlands 
starting second phase of our vision: to make the KaosPilots a global educational brand.

Lighthouses
Having set the goals the KaosPilots have also defined three lighthouses shining and giving a hint about 
where to go. These lighthouses are:
1. Value-based entrepreneurship
Organisations that create social, environmental and cultural value are needed now more than ever. The 
new curriculum, implemented in 2004, is the formal offset of a more rigorous approach to the challenges 
and possibilities ahead. In the spring 2004, the KaosPilots entered  into a new collaborative agreement 
with the Aarhus school of Business, the goal of which is to achieve a new understanding of modern 
entrepreneurship in our part of the world. Who will create the new jobs? What motivates these people? 
And within which line of business will the new jobs be created.

2. International profile
The focus is on constantly sharpening and strengthening the school’s international profile and 
collaborative relations. A spearhead in this  work is the well-renowned book ”KaosPilot A-Z”. The school 
has several on-going dialogues with a series of European  and North American companies, educational 
institutions and think tanks about future strategic collaborations. Collaborations that will ensure the 
school’s students access to the mostinteresting and up-to-date knowledge, experience and research in the 
school’s three core areas; creative project, process and business design.

3. System export
The third initiative is ”system export” of the KaosPilots’ knowledge and experience to other countries. The 
school in Aarhus has through KaosPilot International established two new educational programs in Norway 
collaborating with Oslo Markeshøyskole and in Sweden collaborating with Malmö Högskola. A new school 
will follow on January in Utrecht, Holland. 

Plan of action
The organisation has initiated a plan of action containing four initiatives to ensure the realization of the 
above stated goals:
1. KaosPilot International
It became evident during 2005 that a new legal entity was required in order to manage the development 
of the brand as well as the system export of the KaosPilots, and allow these to thrive. It was decided to be 
called KaosPilot International (KPI) and the purpose is to support and promote value-based 
entrepreneurship and leadership by creating the next generation of businesses and social innovation. The 
development work has resulted in new name, new logo, new focus points, new schools, new board, new 
language, new services and capabilities.

2. New points of focus
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The change from a national/Scandinavian agenda to an international one has also implied a change in The 
KaosPilots’ professional and cultural points of focus. Thus, the organisation has pointed out three specific 
global challenges:
    *     Sustainability
    *     Cultural diversity
    *     Social innovation

The three challenges run throughout all aspects of the school and are reflected in the pedagogical 
approach as well as in the Creation Department’s products and services. And, in the end, they point back 
to The KaosPilots’ value platform and ambition to become not the best school in the world, but the best 
school for the world!

3. Showroom for a hopeful future - a safe space for creativity
The basic idea of the Showroom that was the foundation for the KaosPilots Aarhus: What makes people 
want to learn and create is the right balance between ”head, heart and hand”. The balance between the 
action-oriented, the intellectual and the emotional aspects.

The ambition is to be co-creators of a global agenda concerning ”next generation business and social 
innovation” by creating, testing, displaying and unfolding great ideas, products, services and learning. An 
agenda and a movement pushed forward by the six values of the KaosPilots.

12 cities have initially been chosen aas a potential home base for these learning, exploration and 
entrepreneurial spaces: San Fransisco, Toronto, Berlin, Istanbul, Moscow, Shanghai, Cape Town, Buenos 
Aires, Bangalore, Welington, Hanoi and Tokyo. These ”Showrooms” will vary in form and content, but will 
contain educational programs, incubator environments, different companies and NGO’s, technologies and 
social and cultural venues.

4. European Edge
This idea is to establish a committed experience and research milieu around modern entrepreneurship, 
social innovation and the emerging fourth sector. The European Edge is a network-based consortium with 
members ranging from European educational institutions, think-tanks, and media to entrepreneurial 
environments. The ambition is to have a wide range of members from all over Europe taking part in these 
events. In November 2004, the first meeting took place at Demos in London. August 2005 the meeting was 
in Aarhus, Denmark and the next is scheduled to be in Stockholm, Sweden?

Education
During three years the students are trained in the vocational content and the cultural mindset coulouring 
the tuition.

Vocational focus
During the three years that the educational program lasts the students gain nuanced knowledge and 
practical experience of the schools’ three core disciplines: creative project, process and business 
design. The three disciplines form the basis of the school’s academic platform.

1. Project design
The massive rate of change that challenges most organisations seems to be accelerating rather than being 
a momentary condition. This means that nearly every task is new in its own way, and demands its own 
approach. Therefore project is increasingly chosen as organisational model in business life and in society 
in general. You will be trained in the following disciplines:
    * project management
    * project economy
    * intrapreneurship
    * event design

2. Process design
In a society increasingly based on knowledge industries each organisations’s value and raison d'etre 
depend strongly on the capability to master internal processes and with this the capability to utilize the 
employees’ knowledge and competences towards achieving concrete results. Therefore the students have 
to develop an academic understanding of the human processes that drive a project forwards. this can be 
the way in which knowledge is disseminated, and not least how quickly and effectively this is done; or in 
the way in which decisions are taken and communicated, or how conflicts and personal challenges are 
tackled.

Hence, you will be trained in the following disciplines:
    * learning processes
    * creative processes
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    * personal leadership
    * teambuilding
    * process consultation

3. Business design
Project and process design cannot, however, stand alone; the 21st century is, in the opinion of the 
school, the century of the entrepreneur and the social innovator. It is therefore vital for the school 
that the students are not only trained to be able to read the cultural, social and economic trends in 
society, but also that they use this knowledge to identify new, promising and socially responsible business 
concepts. Hence - business design.

In business design, you will be trained in the following disciplines:
    * entrepreneurship
    * business economy
    * social awareness and sustainability
    * arts and business
    * corporate identity and branding
    * PR and marketing

Values & focus areas
Value
The school's staff and management use the six -following- values to screen every important decision and 
initiative the school is associated with. Of course not all six core values can be met in every single one of 
the hundreds of decisions that are made at the school on a daily basis. But they provide inspiration and 
add purpose to what we do at many levels - not least on an educational level. Our values are: 
* Playful - It has to be motivational, creative and constructive to be at the KaosPilots.
* Real world - the students and staff have to work with real problems, real people and real conflicts.
* Streetwise - the school must never be out of touch with what is happening at street level in our society.
* Risk-taking - the program and the staff must possess the will to be brave and take risks.
* Balanced - the school must strive for the right dynamic and balance between bodyand soul, between 
form and content and, not least, between human, timeand economic resources.
* Compassionate - human compassion and social responsibility must be the hallmarks of the school.

Focus areas
On content side the school has chosen a new focus for the development of the curriculum. Within that 
scope we have chosen to focus on three main areas:
    * sustainability
    * cultural diversity
    * social innovation

Learning Zone has as a main priority to develop these three areas within the KaosPilot curriculum. The 
new focus will be reflected in the lecturers students will meet, the books they will have to read and the 
projects they will do. And not least it will be reflected in the dialogues both students and staff will have this 
coming term. 

Learning tools
Other than the values, the education is also supported by a series of learning tools that set the framework 
for the programme.

1. Praxis-oriented learning
One of the main principles of the KaosPilot education is that all theory is tested in practice. This means 
that the students from day one are thrown into real projects for real clients with real consequences and 
that all bigger project assignments are solved for and in cooperation with an external client who benefits 
from the work.

As part of the practical experience, outposts and world internships are a central element of the learning 
platform.

2. The pedagogical compass
The pedagogical compass is a filter for all teaching practices, whether it’s a 45-minute lesson or a three-
year course. The compass is about balancing the theoretical learning with the practical projects; individual 
learning with team challenges; educational content with the learning/pedagogical forms; and local 
problems with global issues.

3. Competence and qualification diamond
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Knowing something is not always enough if you wish to navigate within the current job market, which is 
why we at The KaosPilots work with a 'competence and qualification diamond'. The diamond expands on 
the knowledge competence with other elements: purpose, relations, change and action as skills that must 
also be worked on throughout the education.

4. Win-win-win and the fifth position
Basically, win-win-win is about social responsibility and how any business between two parties is not just 
about what is gained by the two parties, but also about how the deal/collaboration/ project/solution 
benefits a third party, eg. society or the environment. The win-win-win principle was supplemented in 2005 
by the Norwegian conflict researcher, Johan Galtungs’ “fifth position model” that illustrates five ways to 
solve conflicts. This model became a tipping point for the school’s self-understanding and is now used 
together with the win-win-win principle to train the students’ social responsibility and challenge their 
creativity.

5. Proactive work method
The Frontrunners already worked with solutions-oriented and forward-looking work methods that, instead 
of criticizing and saying no, impossible, sought simple solutions to expensive and complex problems. This 
approach was inherited by The KaosPilots, but it was only in 1993 that The KaosPilots gave the term, 
proactive thinking, to this approach to working with problems and challenges. It has since become a 
permanent part of the general problem-solving and project leadership approach, often supplemented by a 
series of visualization techniques.

6. Head, heart and hand and the Team Triangle
Another of the school’s work methods is that head, heart and hand must be involved in the learning. The 
idea follows the path of Iris Surburg’s Team Triangle that divides a team into three archetype: the action-
oriented, the feelings-oriented and the analysis/rationality-oriented.
The triangle is used, among other things, to analyze the students’ strengths and weaknesses, since 
strengths can be blocked if weaknesses are not consciously worked with. It also serves as an analysis tool 
to help students respect their colleagues’ different action and reaction patterns.

7. Personal leadership
A central aspect of the education is Dee Hock’s leadership model, that treats leadership as a question of 
personal leadership. By personal leadership the individual’s duty is not just to back up his/her colleagues 
and equals, but also - mostly - his/her boss so that the common goals, as they have been defined, can be 
reached. That is to say, the individual is obliged to take responsibility for development to occur instead of 
waiting for things to happen.

8. Project model
Dee Hock is also the man who supplied input toward The KaosPilots’ project model. The project sets the 
framework for all the main challenges one can face when starting on a project. The model can generally be 
described with the following elements: idea, need, purpose, values/attitudes, concept, teamstructure, 
action and time plan.

9. Great expectations
Last but not least, the students are met with great expectations creating tension that pulls out the elastic 
bang. That is why the students will have been through a workshop – you have to be really talented to get 
in.

The 3 years in short:
1. 1st year – the ToolBox
First year at the KaosPilots in Aarhus is focused on methods, theory and practical project work related to 
our 3 core areas - Project design (project development and management), Business design (business 
development and management) and Process design (process management and leadership).

2. 2nd year – Process management and International Project management
Second year at the KaosPilots is focused on process design and process management (incl. the design and 
facilitation of processes for external customers). In the spring the team will have a 3-months Outpost, 
implementing a project for an external customer.

3. 3rd year – Project and Business Design
Third year at the KaosPilots is focused on Business Design (entrepreneurship and building the business 
plan), individual world practicum and the individual project leading to the final exam.

Finland
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28. University of Jyväskylä, School of Business and Economics (Jyväskylä, 
Finland)  
http://www.jyu.fi/economics/english/ 
The School of Business and Economics at the University of Jyväskylä creates and disseminates expertise 
based on scientific research for management, entrepreneurship and economic decision making needs, 
maintaining strong links to the surrounding community by actively promoting our latest research 
results and professional expertise. 

The School of Business and Economics at the University of Jyväskylä was the first University in the 
whole of Scandinavia to offer a full master's and doctoral programme in Corporate 
Environmental Management since 1995. 

Environmental and/or social issues are an important part of the strategic focus areas of the School of 
Business and Economics. The focus areas of the disciplines include: corporate environmental 
management; renewable energy; ethics in accounting; social responsibility and family business in 
entrepreneurship; and labour and regional economics. 

The approaches for addressing three dimensions of sustainability in the curriculum of the School of 
Business and Economics have been diverse: 
1) As the separate unit leading the way towards sustainable management, there is a specialised master's 
and doctoral programme, Corporate Environmental Management, which trains specialists for 
environmental management positions; 
2) A required course "Business, Society and the Environment" for all the management students offers 
basic knowledge about sustainability issues to future business managers; and 
3) Environmental and social issues have been integrated into several courses in all the disciplines of the 
school to ensure that sustainability issues are not just a specialty area of a small expert group. 

Since the launch of the Corporate Environmental Management programme there has been strong co-
operation with the Department of Environmental Sciences of the University. This co-operation continues in 
profound ways. In January 2003, the University of Jyväskylä started a new interdisciplinary master's 
programme in the area of renewable energy. School of Business and Economics is one of the 
organisers of this new programme. 

Besides coursework, a large part of faculty research is dedicated to environmental and/or social issues.

Italy 

29. Damanhur* (Valchiusella Valley, Baldissero Canavese, Italy) 
http://www.damanhur.org http://www.olamidamanur.com
Awarded by the United Nations as a model for a sustainable future, Damanhur is an eco-society based 
upon ethical and spiritual values. Damanhur promotes a culture of peace and balanced development 
through solidarity, voluntary work, respect for the environment, art and social and political commitment.

The Federation of Damanhur is a centre for spiritual, artistic and social research renowned throughout the 
whole world. Its philosophy is based upon action, upon optimism and the idea that every human being 
lives to leave something of themselves to the others, contributing towards the growth and the evolution of 
the whole of humanity. Damanhur is an eco-society, a federation of communities and eco-villages with a 
social and political structure in continual evolution, awarded by a department of the United Nations in 
2005 as a model of a sustainable society. 

Since 1998 it is a member of GEN Europe. GEN (Global Eco-villages Network) is a Non Government 
Organisation comprised of communities and research centres: its principal objective is to support and 
encourage the evolution of sustainable settlements throughout the world. GEN has been recognised by the 
United Nations as an advisory member within the ECOSOC Commission.

The Federation of Damanhur comprises 20 communities, with about 30 people living in each of them. 
Around 400 supporters live in the surrounding valleys and regularly participate in the activities of 
Damanhur. Community life encourages the creation of a social model based upon solidarity – a strong 
expression of which is voluntary work – with respect for others and the environment and the sharing of 
ethical and spiritual values.

The settlements of the Federation in the area of Valchiusella extend across more than 1,200 acres of 
territory which includes woodland, farmland, residential areas with around a hundred private dwellings, 
arts workshops, craft studios, businesses and farms. Damanhur has centres in Italy, Europe and 
Japan and collaborates with spiritual and community groups throughout the world.
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The Federation has it own schools, from nursery school to Junior High:
The education of the little children is very important and the chosen educational path is well defined and 
at the leading edge, while at the same time guaranteeing the formative skills required by the Italian State. 
Just as important is the continuing education of the adults: the Federation has a Free University, offering 
courses and experiential platforms open to debating with researchers from all around the world.

Damanhur has a Constitution, an alternative currency, a daily newspaper, magazines, arts and craft 
workshops, a conference centre and laboratories for applied medical and scientific research.

Damanhur was founded in 1975 when a group of people came together around the figure of philosopher 
and healer Oberto Airaudi, to plan the creation of a new society where everyday life could be the 
practical application of spiritual values. The goals of Damanhur are, in fact: freedom and the re-awakening 
of the human being as a divine, spiritual and material principle; the creation of a model of life based upon 
ethical principles of living together well and with love; the harmonious integration and collaboration with 
all the Forces linked to the evolution of Humankind.

In Damanhur the uniqueness of each person is considered important and of value. The talents of each 
person add towards the realisation of an innovative and complex society in constant evolution and growth, 
where kindness, a sense of humour and creativity are the foundations of its values.

Damanhur is renowned throughout the world for the Temples of Humankind, an underground work of 
art, completely realised by hand. The Halls of Water, Earth, Spheres, Mirrors, Metals, the Blue Temple, the 
Labyrinth - the Temples are a precious casket in which Damanhur celebrates universal spirituality in order 
to define a new road of union between the human and the divine for the humanity of our times.

Olami Damanhur University offers the following courses:
A NEW PARTNERSHIP BETWEEN DAMANHUR AND WISDOM UNIVERSITY
Enhancing Psychic Potential
Galactic Civilizations and pre-Atlantean History
Heart Touch
Summer Festival 2008
The Art Of Lateral Thinking
The Damanhurian Tarot
The Tarot
Time Travel and Magic Technology
Esoteric Physics
Hypnosis
School for Spiritual Healers
The School of Colour Therapy
Damanhur Mystery School

30. Officine Al Sole* (Bettona, Italy) www.officinealsole.it
The project (in development)
A multi-purpose space where sustainable ideas and practices are elaborated through three poles of 
activity, closely related to our daily lives: Nurture, Grow and Produce. They constitute, in total synergy, the 
Officine Al Sole, a model for a sustainable territorial community.

We want to create spaces where people can live and try out new models for living and working that are 
harmonious with the natural environment and with a new socio-economic framework: it has become 
urgent to do so today!

We offer a concrete initiative for working, researching, learning providing services aimed at shifting our 
society towards change, while retaining a holistic and balanced vision of living.

It is necessary to develop sustainable experiences in the territory where one lives and works in order to be 
able to exchange them with other initiatives sharing the same objectives. For this reason, the Officine Al 
Sole is committed to give birth to an international network of individuals and institutions operating at a 
local level towards sustainability, providing innovative services to the community at large, in all spheres of 
social life.

Why
At present we are witnessing an historical moment in time; a turning point, urging for change: an old 
conceptual framework of the world is entering into a full crisis and new models need to come into play. 
Change needs to happen in different realms of our living in order for us to respond to the ecological 
(pollution, resource depletion, global warming), economical (availability and price fluctuations of natural 
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resources, poverty, growing inequality) and social (wars, social and religious conflicts, diseases) 
emergencies. Today, more than ever, a powerful cultural, economic and social shift is necessary, in order 
to involve people again, make them more active self-sufficient, self-reliant; to have them participate in 
conscious choices.

We need to gain understanding of our problems to enable and empower our communities to initiate a 
process of transition towards a sustainable future. In order to do this, a holistic and inter-
disciplinary approach, through the cross-pollation of different knowledge-systems, will be crucial, as 
much as disseminating a new culture fit to build and sustain dialogue, collaboration and trust which lay at 
the foundation of new models and practices leading us towards a sustainable, socially and economically 
just society.

For these reasons, we hope that the Officine Al Sole will function as a concrete model and an innovative, 
though humble, answer to the current challenges to sustainable, high-quality living conditions.

The Officine's ambition is to operate as a "social enterprise", whereby a capital investment is made to 
build concrete models for sustainable living.

How – 3 poles: Nurture – Grow –Produce
- Nurture
Food, agriculture and farming, sale of food products, natural health services: in this pole, we will deal with 
all that is related to gardening and cultivation, small livestock, restaurant services, farm-gate sales, 
naturopathy.

Thanks to the surrounding land that will be cultivated, it will be possible to access the following services: 
organic garden for the food demand of the Officine, for children’s extra-curricular activities (age 6-12) 
related to ecological literacy, and for educational and therapeutic activities for the elder and the disabled.

Canteen service for all visitors (teachers, children, students, tourists etc.). Space dedicated to natural 
health remedies for physical and mental wellbeing.
In a subsequent phase, the following services will be integrated:

    * Small animal barn and poultry house for dairy and other products
    * Educational farm
    * Small food shop
    * “pick-your-own” service for fruits and vegetables

- Grow
Education and personal growth through:
* a School for Children based on experiential learning, contact with nature, respect for the growth of the 
individual and the autonomous development of the child's potential. The curriculum and the learning 
model will be based on the principles of harmonious and holistic growth, with a specific emphasis on the 
concepts of peace, ecology and their interconnectedness. The School will have different curricula for 
younger children's day school (ages 2-6) and for older children's afternoon activities (up to 14 years of 
age). The School will provide a canteen service (see Nurture), open-air facilities (garden etc.), lodging 
facilities, and, during summer, camps and daily activities for youth.

* an Education Centre offering classes to adults along two main programmes:
1) Dialogue and Peace: the programme will focus on the conceptual and methodological tools associated 
with the promotion of dialogue, the mitigation of social and personal conflict and the promotion of Peace 
through the study of different cultures and religions, meditation, collective growth experiences etc.
2) Sustainability and holism: the courses will focus on the development of sustainable territorial 
communities, using a holistic and systemic approach. The main themes will be production and use of 
energetic resources (specifically looking at renewable and clean energy), sustainable use of natural 
resources, recycling and waste management, bio-architecture, sustainable agriculture (for ex. 
permaculture, biologic, and biodynamic agriculture), sustainable economy and local trade, recovery of 
local crafts, etc. Classes will be offered in a collaborative and team-oriented context, supporting the true 
exchange of ideas: a library, a canteen, a media room and other spaces will be available to students and 
teachers who will also have the opportunity to grow their own food, cook, exercise and meditate...

- Produce
A pole dedicated to the development of micro enterprises operating within the crafts and artistic tradition 
of the territory. Each craftsman/artist will be able to access her own lab and some consultants to study 
how to innovate her production through appropriate technologies. Experimenting with new ways of making 
and producing things, while implementing principles of sustainability and keeping tradition and ancient 
knowledge alive: this is what people here will do. This pole is dedicated to those artists, craftsmen and 
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women and other professionals who want to add value to their work by entering the market with 
innovative, sustainable and creative products and with passion!

Where - La Pila
We are located in the municipality of Bettona, a low-urbanised hilly area facing Assisi, in an estate called 
La Pila in the Umbria Region. Assisi is one of the most famous pilgrimage sites in the world, also 
nominated City of Peace and twin-city to Bethlehem. Not only is Umbria the land of St. Francis, St. Chiara, 
and St. Benedict of Norcia, but it has become a place of attraction for diverse religious and lay groups 
interested in inter-religious dialogue, meditation, prayer, spiritual practices and, foremost, Peace as an 
instrument for human coexistence.

Bu there's more: in the past thirty years, a vibrant cultural stage has developed in Umbria (such as Umbria 
Jazz Festival or the Festival dei Due Mondi in Spoleto), also thanks to the growth of the scientific, cultural 
and social networks around the Università per Stranieri of Perugia that are crucial in nurturing the cultural 
and intellectual texture of any community. Umbria is a beautiful rural region that can add value to its 
identity involving the younger generations with innovative employment opportunities. We hence consider 
this region in the heart of Italy as a fertile ground for research and innovation.

The main structure: the Multi-purpose Centre
Located on the south-west area of the La Pila estate, the building is highly efficient in terms of production 
and consumption of energy, mostly coming from renewable sources, and uses a system for the recycling 
and re-use of waste, and for sustainable water and sewage management. The total area of the Centre is 
about 650 square metres, distributed on two stories, plus a minus-one level of about 300 square metres. 
The two floors make up about 2000 cubic meters of volume, while the lower level is about 270 cubic 
metres. The Centre will offer lodging facilities (about 20 beds available), consisting of three mini-
apartments and four rooms which will host people attending activities in the Officine (see the project).

The annex: the Monastery
Classified as “rural building of value”, located about 100 metres from the Multi-purpose Centre, on the 
north-east side of the property, the building is naturally linked to the activities of the Grow pole. It could 
also serve as a space for events associated with the Officine.
The whole area: there’s more space!
The same area includes about 56.445 m² of land (mainly for residential-tourist purposes), within which it 
will be possible to build another 4.400 m2 of residential structures.

Netherlands 

31. Erasmus University, Dutch Research Institute for Transitions (DRIFT) 
(Rotterdam, Netherlands) www.drift.eur.nl 
The Dutch Research Institute For Transitions (DRIFT) is a research institute based at the Faculty of Social 
Sciences, of the Erasmus University Rotterdam, Netherlands.

Transitions are structural societal changes resulting from interacting cultural, economic, technological, 
behavioural, ecological or institutional developments. Transitions provide a key for achieving a more 
sustainable and innovative society. Therefore the research about transitions and transition management 
focuses on the interconnected parts of this dynamic interplay, and addresses issues like:

    * How do transitions come into being?
    * How to recognise them in an early stage?
    * How to envision and manage them?
    * How to monitor them?

These are essential questions that can only be answered through inter- and trans-disciplinary research 
into the nature, origin and management of transitions.

In doing so, theories and concepts from a wide range of scientific disciplines are employed, such as 
complex systems science, governance, sociology, culture sciences, policy analysis, etc.

Apart from a theoretical framework being developed for describing and explaining transitions, practical 
experiments are carried out in so-called 'testing grounds'. These comprise experiments in various fields 
concerned by transitions, like mobility, agriculture, the health care system, energy and water 
management. Government institutions, practitioners, companies and scientists collaborate in shaping the 
transition towards sustainable development. Theory and practice should reinforce each other: practical 
knowledge leads to adjustment of theories and theoretical knowledge may lead to application in practice. 
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Even though this may sound plausible, it is still not a widespread phenomenon in the Netherlands or 
Europe. It is a rare and challenging approach.

DRIFT collaborates with TNO (Netherlands Organization for Applied Scientific Research) in the Knowledge 
Centre for sustainable system innovations and Transitions (KCT). The KCT focus is both on scientific 
research and concrete projects in the field of transitions and transition management. Its primary goal is to 
translate theoretical knowledge into practically useful knowledge, and vice versa.

The secretariat of the Knowledge network on System Innovations and Transitions (KSI) is also based at 
DRIFT. KSI is a multi- and interdisciplinary network of Dutch Universities and TNO. Visit the website of KSI 
at www.ksinetwork.nl 

- Masters degree
The KSI network partners Erasmus University Rotterdam (DRIFT), Technical University of Eindhoven 
(Department of Technology Management), Universiteit of Amsterdam (Political Sciences) and others, are 
developing an accredited Msc in Design and Management for Societal System Innovation. The 
program will start in the academic year 2009-2010 and focuses on the education of researchers and 
managers of societal transitions and system innovation. The curriculum will include courses in transition 
science, transition management, reflexive modernisation, strategic niche management, sustainable 
development, complex system theory and system analysis and will attract students with a Bsc in 
governance and public administration, business management and technology.

- Post-graduates: Postacademic course Transition management 2008 (8 days, 12 modules) 
http://www.eur.nl/erasmusacademie/pao/transitiemanagement/ (Dutch only)

- Elective for Bsc and Master students: ‘The Transition towards a Sustainable Society’

- Short course: Transition management, Higher Education for Adults (10 modules)

32. Erasmus University, Erasmus Centre for Sustainable development & 
Management (ESM) (Rotterdam, Netherlands) www.eur.nl/fsw/esm/ 
In 1984, the 'Erasmus Centre for Sustainability & Management' (ESM) was established as an 
interdisciplinary department for education and research in environmental science. The education of the 
centre is organised within the Faculty of Social Sciences of the Erasmus University Rotterdam, the 
Netherlands under the name ‘Capaciteitsgroep Milieukunde’.

The mission of ESM is: To contribute to Sustainable Development by creating and applying knowledge 
from Multidisciplinary Social Sciences.

ESM provides and develops education at Bachelors, Masters and Ph.D. level:

* At Bachelors level, for Dutch students of all faculties electives are provided in (1) ‘The Transition towards 
a Sustainable Society’, (2) Sustainability and Globalisation and (3) Integrated Water Management’.

* At Master’s level, for international students, in collaboration with the universities of Leiden and Delft, a 
Master in ‘‘Industrial Ecology’ and with the Institute for Housing and urban Development (IHS), the 
specialisation on Urban Environment and Infrastructure Management is offered.

- Master in ‘Industrial Ecology’ www.industrialecology.nl/ 
Erasmus University Rotterdam, Leiden University, and Delft University of Technology are have launch a 
joint Master Programme Industrial Ecology in september 2004. This young scientific discipline, in which 
the sustainable relationship between environment and society is the core issue, is especially suited for a 
multi-disciplinary and inter-university programme.

The programme is intended for students with a Bachelor degree in any of the Social, Natural or Technical 
Sciences and with a clear interest in issues of sustainability and sustainable development.

Professional field
Industrial ecology is a relatively new field of science which is rapidly gaining popularity world-wide. 
Industrial Ecology aims at the sustainable co-existence of society and environment. The central concept is 
the analogy between natural and technical systems. In practice, Industrial Ecology is a multi-disciplinary 
field of science in which engineers and natural- and social scientists are jointly looking for solutions for 
environmental problems.

When designing technical systems, natural systems can be used as an example. In nature material cycles 
are almost completely closed. Waste from one process or organism is used as a starting material for 
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another. In today’s society however, the use of materials results in depletion of resources, pollution and 
global change. Industrial Ecology thus focuses on society and economy but not in monetary terms. 
Industrial ecology focuses on the physical aspects of societal processes: the use of energy and minerals to 
produce and use products and the associated production of waste and emissions. In order to move away 
from unsustainable production and consumption knowledge on the physical economy is essential, as well 
as insight in possibilities for new coalitions of actors to achieve this.

Students graduated from this programme may find careers in industry, consulting, public administration, 
research and education.

Education philosophy
The scope of Industrial Ecology is quite broad. The students must obtain insight in the interdisciplinary 
character of Industrial Ecology and specialise in a technical, natural or social scientific discipline. The 
technical science part consists of knowledge on technical production, consumption, recycling and waste 
processes. The social science part consists of knowledge on the economy, organisational sociology, social 
behaviour, business management and decision making processes. The third branch of Industrial ecology, 
the natural science part, consists of knowledge on environmental processes, ecology and the properties, 
behaviour and cycles of substances.

The so-called Industrial Ecology Core has a central place in the programme and is based on a problem 
oriented approach. The Core will be followed by all students. The Industrial Ecology Core consists of 
interdisciplinary courses and other elements, including short project groups, aimed at obtaining the 
Industrial Ecology knowledge and skills. During the Master thesis, this Industrial Ecology knowledge and 
skills should be applied to specific subjects of analysis, management, design or implementation.

Next to this Core, students will follow an individual adaptation and specialisation programme depending on 
their background and choice for specialisation.

During the Master thesis the Industrial Ecology knowledge and skills are combined with the specialisation 
and applied to specific subjects of analysis, management or design. An internship can be linked to the 
Master thesis.

* At PhD-level, ESM coordinates since October 1995 its International Off-Campus Ph.D. Programme on 
‘Cleaner Production, Cleaner Products, Industrial Ecology and Sustainability’.

- Off-campus Ph.D. Program on Cleaner Production, Cleaner Products, Industrial Ecology and 
Sustainability
Current patterns of industrial and economic growth are causing a mounting burden upon the life support 
system of nature. It is now increasingly evident that the corrective approaches of pollution control and top-
down environmental regulation are not sufficient to solve these problems, and to prevent new ones from 
arising. There is an urgent need for a paradigm shift to pollution prevention, and for economic 
development strategies that sharply minimize negative environmental and social impacts while restoring 
past damage wherever possible. Case studies in Cleaner Production, Eco-Product Design, and Industrial 
Ecology approaches show considerable promise in what some scientists call “the next industrial 
revolution.” Interest is mounting on the part of industry, and among governments whose regulatory 
structures are grossly inadequate to address the scale of environmental degradation that results from 
existing industrial practices. As a result, there is rapidly growing awareness of the need for in-depth 
scientific research and theoretical elaboration of the foundations of cleaner production and sustainable 
development, and thus for a new generation of scientist-practitioners.

In leading universities and research centers, efforts are coming to life to translate the abstract notion of 
sustainable development into clear concepts and concrete standards of practice. New fields -- such as 
industrial eco-design, intrinsically safer chemistry, conservation biology, and bio-ethics -- have come into 
being in the last generation as sources of theory and practice. The major professions, from law to finance 
to management, are being deeply challenged as environmental considerations are brought into their 
scope of concern. Systems of environmental and social standards, supported by auditing regimes, are now 
in wide usage in industry -- so much that measuring their effectiveness is becoming a field of study in 
itself. Entirely new approaches to product and service development, such as partnerships between 
environmental NGOs and industrial corporations, are challenging conventional notions of management 
training and business strategy. Virtually every sector can show examples of the new, multiple bottom line 
business paradigm -- with social, environmental and financial objectives counterbalanced or, ideally, 
integrated. These innovations have given rise to a new discourse, with concepts such as extended 
producer responsibility, and social responsible or sustainable enterprises; new scholarly journals (Business 
Strategy and the Environment; Journal of Cleaner Production; Journal of Sustainable Product Design; 
Journal of Industrial Ecology); new conferences (The Greening of Industry, the regional Round Tables on 
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Cleaner Production, and the International Society of Industrial Ecology conferences)); and a demanding 
new research agenda.

Ph.D. level education must be an integral part of this transformation. Leadership in industry and 
government requires a high degree of technical expertise, and a mature understanding of the human 
dimensions of sustainable development, at least at the level of the Ph.D. Doctoral thesis research is a rich 
source of data, as well as exploration of sustainable development themes from fresh perspectives. And, 
especially in developing countries, there is an urgent need to establish more indigenous work 
opportunities with leadership potential, building national capacity and countering the enormous pressure 
on young intellectuals to short-change the needs of their own people in favor of the global labor market.

At the same time, this real-world challenge has potential to help transform Ph.D. level education, in ways 
that have been widely called for in the higher educational community in the last decade. In response to 
these needs and opportunities, the Erasmus University has launched a new International off-campus Ph.D. 
Program on Cleaner Production, Cleaner Products, Industrial Ecology and Sustainability in October 1995. It 
supports the development of a scientific program on this material in three respects: establishing a 
conceptual framework; disseminating core knowledge from natural and social science disciplines, including 
problem definitions, change strategies, technological and social methodologies; and teaching and applying 
clear, appropriate methods of evaluating present research and revising the research agenda to reflect 
lessons learned. The program is specifically designed to provide qualified students the opportunity to 
pursue substantive research, while continuing to work in related occupational settings. Its title reflects an 
original mandate to work with industries needing environmental improvement, and with the infrastructures 
of industrial economies, combined with expanding student and faculty research interests related to the 
broader agenda of environmentally sustainable economic and social development.

33. Erasmus University, Rotterdam School of Management (Rotterdam, 
Netherlands) www.rsm.nl 
RSM Erasmus University develops an appreciation of social and environmental stewardship amongst 
its students throughout the MBA Programmes. The School sees stewardship and the awareness of 
individual responsibility as key in creating sustainable businesses that go beyond being environmentally or 
socially neutral to being agents for positive change. In addressing the issue of sustainability we recognise 
both its importance as a motivating idea and the concomitant ambiguity in its current usage. This leads us 
to examine the issue more sharply and encourage our students to be more pro-active in this burgeoning 
field of study and discourse.

RSM Erasmus University invests considerable resources into research activities that support its desire to 
contribute to society and to business. One of its seven academic departments is the Department of 
Business-Society Management and the School is a member of associations like EABIS (European 
Association for Business in Society). Specific research projects supported within and across departments of 
the School include the thirty-five million euro "Sustainable Transport and Mobility Initiative" lead by 
Professor Jo van Nunen and the ten million euro initiative on "Sustainable Transition concerning 
Societal Transformation" that is lead by Professor Jan Rotmans. Professor Koedijk is a two-time recipient 
of the Moscowitz Prize on green investments and he is short-listed for the fifteen million Swedish Krone 
Mistra Award. The successes of Koedijk’s team on sustainable investment have marked the beginning of 
the European Centre for Corporate Engagement (ECCE), a lab for sustainable finance that is sponsored and 
endorsed by major institutional investors, NGOs, consultants around the world. (ECCE is available at http://
www.corporate-engagement.com) The impact of ECCE can be witnessed from recent endorsement by the 
Dutch pension fund ABP and by Fortis, which has endowed at Chair in Sustainable Finance at the 
School. Dr. Ben Wempe serves as the director of MVO - an initiative financed by the Ministry of Economic 
Affairs that aims to become the knowledge centre for sustainable business in the Netherlands. .

Research undertaken by the School underpins its objective to create a "sustainable supply chain" of 
graduates who contribute fresh perspectives, broadened viewpoints and ultimately, better and more 
conscious business decisions in the interests of their immediate stakeholders and, as importantly, with a 
fuller awareness of broader social and environmental consequences and benefits. We do this by creating 
an MBA programme environment in which questioning and critique thrives. Students develop an 
understanding that those with narrow functional perspectives of business and its role in society will find it 
difficult to contribute to the transformation required for sustainable development. In contrast, those with 
broad experiences and critical perspectives of different groups and sectors of society will be leaders in this 
transformation. Students develop a recognition that they need to continuously revise their assumptions 
and practices if they wish to contribute to their businesses and their environment and if they are to realise 
their capacity to unlock creativity in others.

Our own journey as a business school had made the issue of sustainability inseparable from our philosophy 
and we are actively committed to demonstrating and disseminating theories, models and practices that 
reinforce the connection between sustainable environments and sustainable profit. We currently 
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undertake a "Greening the Campus" initiative aimed at improving the sustainability performance of RSM 
Erasmus University, as we want to practice what we preach.

We have always attracted the highest calibre international students, faculty and staff. So, from the start, 
we have been engaged in what it means to be "global". While an MBA had long conveyed a focus on profit, 
RSM Erasmus University applies itself to creating wealth generators who are also active, empowered 
citizens of the world - integrated, participatory and open-minded.

Elective course: Companies in Ecologies, Rotterdam School of Management –Erasmus University 
(Rotterdam, Netherlands) http://companies-in-ecologies.blogspot.com/
Do you ever wonder about the state of the world’s fresh water? Do you ever wonder about how to cut 
costs and find the next strategic competitive advantage?

If you do not know much about ecology or sustainability, you might find yourself losing out on critical 
strategic opportunities in management. Attending this course will make you more competent in ecology 
and sustainability, teach you new ways to make sense of natural systems, and inspire you to make 
important decisions in business.

'’Companies in Ecologies’ is a brand new master elective of the Business-Society Management 
department. This master elective explores state of the art thinking around corporate sustainability. 
Through-out the two month elective, students visit local businesses around Rotterdam as well as major 
multinationals such as Unilever and Interface, examining ways in which companies are currently 
incorporating sustainable practice into their existing policies. Included in the curriculum are guest 
lectures by Unilever’s Jan-Kees Vis from their Sustainable Agriculture Programme; Edmund Blamey, 
Director of Sustainability at Interface and a world leader in sustainable business practices; and several 
ecologists from Rotterdam on local ecosystems.

This elective takes a provocative stance and utilize a challenging personalized and ecologically embedded 
format. Designed as a bold initiative to drive home the impact of business on local and global ecology, the 
course represents the first entirely ‘outdoor elective’ in business education in the Netherlands. Academic 
research has shown that if you change the physical environment of management learning and practice, 
then management perceptions can also change.

Unlike traditional business courses, our classroom is not be in the T-Building at Erasmus University. 
Instead, most of the classes will take place in the Arboretum Trompenburg, a botanical garden close to the 
university. In addition, we will also visit the nearby nature reserve in de Esch at Zuid Hollands Lanschap.

34. NatureCollege Foundation* (Nijmegen, Netherlands) www.natuurcollege.nl 
The NatureCollege Foundation is dedicated to addressing the inner side of sustainability and to open 
up a dialogue as a tangible means for the achievement of a sustainable society.

The NatureCollege Foundation acts as initiator and hopes to inspire people to revalue their role within the 
context of nature. Her role is to create a platform, whereupon a process may be facilitated both at home 
and abroad that can contribute to her mission.

The Lippe-Biesterfeld NatuurCollege was founded in May 2001. Czech artist, author and holistic ecologist 
Marko Pogacnik presented Dutch attendees with a lecture and a workshop as one of the events at the 
official opening of the NatureCollege Foundation.

The NatureCollege Foundation offers a wide variety of training courses that are facilitated by several 
teachers who form part of the educational network that the NatureCollege Foundation has established 
over the years.

At present the following courses are available:
• Inside out for the youth 3-days
• Inside out Being Natural
• Forest Expedition/Journey I
• Forest Expedition/Journey II
• Year’s course
• Mystical Journey to England
• Inner Warrior

Retreats
- The Joy of Interbeing
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One of the NatureCollege Foundation’s recurring activities is a retreat entitled ‘The Joy of Interbeing. This 
retreat is organised at Bergplaas Nature Reserve in the semi-desert of the Karoo highlands in South Africa. 
The Joy of Interbeing is facilitated by Irene van Lippe-Biesterfeld with the assistance of one or two healers.

Irene describes her retreats as a ‘healing process’. Her premise is that through healing the inner, one 
simultaneously heals the outer world, which symbiotically includes all other life forms. She also 
emphasises the importance of taking responsibility for our own lives in co-creation with a harmonious 
existence with all living creatures.

- Meet the Spirit of Nature
Equally inspiring is the Meet the Spirit of Nature retreat (formerly known as The Spirit of the Wild). As its 
name implies, participants will find themselves drawn into the spirit of Bergplaas, which provides access 
into one’s own inner nature. South Africans Wayne and Cindy Maspero are based at Bergplaas and 
facilitate this retreat.

Norway

35. Sunniva – Academy of Human Education (Oslo, Norway) 
http://www.sunnivanor.no/index.php?sprakID=eng&  Start-up phase?
Teaching in the holistic sciences and other subjects - including Gaia. Studies lead to a Bachelor and 
Masters of Arts in Holistic Leadership. Other courses include Human Power, a personal development 
course taking you from where you are and who you are. We are also developing campus-activities, arts, 
culture, painting, talking and walking, discussions...

The basic approach is to teach how to think using your conscious, your unconscious mind, your 
superconsciousness and your intuition. People of all ages and backgrounds are attending.

We have set it as our objective to place emphasize on the development of the whole human being. The 
third millennium requires an approach to education and development processes that instead of placing 
emphasize mainly on intellectual, places emphasize on much more comprehensive human potential. To 
face the challenges of current times, by emphasizing only intellectual potential is simply not enough. The 
human being possesses substantially more profound resources than those we can usually make use of. On 
these grounds, we focus on developing the inner human resources in such a way that we are able to use 
our knowledge, our proficiency, competence and skills, and information in a way that is better than our 
present ability.

’Know yourself’ is the concept we lay as the foundation in our education and training. Our distinctive 
characteristic is instinctively to know, while not always able to back up the argument immediately. 
Thereby we dwell within the inner spirit, the core of the human being, in touch with our experience, our 
mind and body. We approach an understanding of the whole. Today this acknowledgement is not any 
more to be understood in the perspective of alternative thinking.

The word - holistic – is derived from the Greek ’holos’ which looks into an understanding in which reality 
consists of integrated entities with characteristics that cannot be reduced to the distinctive features of the 
smaller entities that build up the whole. To give an example, the human being is made up of cells which in 
there turn are made up of molecules made up of atoms, etc. An understanding of atoms does not shed 
light on an understanding of our inner self. The holistic view sheds light on the whole entity - body, spirit, 
thoughts, and emotions – into the intuitive person. The holistic approach comprises all the different body 
organs depending on each other for collaboration to form an operating system. The sum total of the 
component parts is grander than that of the sum of each part as such, whereby attention is not just given 
to an individual part, but rather we should search for reasons and whole entities. In holistic view it follows 
that everything depends on something else, no matter if it is something small or great, to form one single 
large universal organism.       

This concerns human relationships, it concerns education and training, it is valid in enterprise and 
organisation context, it relates to connections in society, local through global relations. An organisation 
with the holistic focus will act responsible, with reflection and in a social manner, whereby attention is 
given to the view where the organisation itself forms a part in the whole, and thereby keeps a 
close eye on the community. Society may by analogy view itself in relation to the global context, also 
when it comes to consequences, such as for instance from outcome of ecological footprint analysis.

Ecological footprint is a popular metaphor used to depict the amount of land and water area a human 
population would hypothetically need to provide the resources needed to produce what we use, to absorb 
its wastes, to give place to prevailing infrastructure with technology. With an increase of almost 50 % in 
less than 50 years, the Norwegians by WWF environmental sustainability indicator calculations, set a poor 
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example. To cover the world population resource needs along the Norwegian lines, we would require not 
just another globe, but 3.5 times the globe to sustain the requirements of the world. Contrary to many 
assumptions, Norway with its limited ecologically productive land is a culprit that comes nicely after 
Sweden, Finland, and Denmark in sustainability of individual lifestyles with goods and services, 
organisations and industry sectors.

Holistic approach is steadily gaining ground and understood more profoundly. It presupposed 
interdisciplinary cooperation for analysis. Holistic philosophy is accepted to an exceeding degree, and is 
supported by all the sectors of economic life, trade and industry, society, politics with different attitudes 
and subdivisions in both national and international perspective.

We live shifting and challenging times, hereby the individual is placed in front of constantly faster changes 
and shifts within the environment they live in. The traditional education is primarily interested in the 
professional and vocational contents. This, however, will not be enough. The third millennium competitive 
edge depends on how competent an organisation is in getting the human entity and whole to operate well. 
An enterprise is made up of people, structures, and goals, and people are persons with individual choice. It 
is these people who create profits and losses and results. We can today see the price that enterprises 
must pay because they have not taken into account the whole concept holistically in their corporate 
culture and leadership philosophy. We can see the enormous costs and expenses that society has to pay 
for, because of the relations and conditions in society that result in the lack of a more comprehensive and 
holistic approach to solutions. 

The individuals have, however, independent responsibility for their own development and growth – except 
for the purely vocational and proficiency orientated. Sunniva draws the consequences of this and provides 
education and training that enables both personal inner growth and development – and professional 
proficiency development. This is in keeping with the individual’s personal suitability and adequacy. The 
holistic thinking is important, when we think about what we do for our living. If the jobs and work we do 
are not according to who we are correct - our spirits and our life mission – suffer. This can be an incentive 
to unwanted effects, such as experience of unbalance, illness and disease, no matter if we are aware if this 
or not. The right choice in progressing of education, work, spare time activities and family are therefore 
hugely vital choices for holistic personal development and growth. On this basis, it is also so important to 
know ourselves – and to recognize ourselves each individually – as it was written over entrance to the 
Oracle of Delphi.

We have learned incredibly much. The question remains, how much have we actually learned about 
ourselves.
 
Forms of organisation, paradigms of thinking, family relationships all shift all the time. Our post-modern 
societies are characterised by what is called post-industrialised, post-service-societies, post-information 
societies, post-religious in the sense that there is no one way of reaching perfect eternal happiness any 
more, and post-experience oriented because the third sector activities provide one more option. It is 
trendy to mix fact and fiction, especially while developing, and marketing products and services. We need 
to develop an eye to create new needs with consumers and clients, which not only leads into virtual reality 
worlds but also to homes of ordinary everyday people. Increasingly, we end up with an ever-growing 
amount of new terms within the diversifying genres in our market-oriented welfare societies. It comes as 
no surprise, that also the things we used to think about as absolute truths are fading and turning to an 
endanger species. Researchers in religion studies talk about the increased occurrence of what they call 
night-table-Buddhism in any western nation. Buddhism with its rationally and psychologically based grip 
appeals to secularised westerners. Instead of Gods and rituals, philosophic Buddhism, with all its 
denominations from Zen to other traditions, concentrates on the analysis of human experience, through 
which we arrive at an insight of the reason for all suffering, which is our desire for things that vanish 
anyhow. All this is found reasonable and to provides inner peace by large masses of middle class people in 
post-modern western welfare culture, to such an extent, that our current Pope Benedictus XVI, back in 
1990, while still the Cardinal, claimed Buddhism presents for catholic mainstream religion a greater threat 
than Marxism. Sunniva ’smørgårdsbord’ of educational and health promoting products and services, draws 
inspiration and resonate to major Asian philosophies, including Buddhism with its focus on analysing of 
individual experience. Sunniva wants to promote such quiet analysis of our human, personal, and 
collective experience, along with other holistic methods.

To maintain an open and sensitive mind, we benefit from low indices of uncertainty avoidance, low 
prejudices level, low need of external control and security – and from high coefficients at vigilance, agility, 
love of pluralistic values that is linked to diversity, in general high activity levels and high communication 
and networking skills. Because of all this, people need better skills in self-knowledge than earlier, in order 
to be able to relate themselves. We need to be able to stretch back and forth and to return nicely back to 
proper form and shape. In the course of a single day, we can today be expected to be able to be, 
metaphorically speaking, amoeba-like hard and cold as a cool stereotypic-man and soft, warm, and tender 
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as a proverbial-woman: preferably androgynies. We dream of being a ropedancer who remains balanced in 
the jungles of angst and urban stress. It would be nice to be a wizard who brings home win-win deals. 
Concerning computers, we should also be skilled hardware and software wizards, and a magician and a 
stand-up comedian while in canteen and in coffee room. When faced with tough customers, we need to 
keep calm, preferably solid and sound, an illusionist, cost-effective, a dreamer with an eye for inventions, 
accountable in our action, efficient, predictable, creative, think holistic, and a think-tank and eventually 
land on our own feet, and find the ropes, and rise up from the ashes like the bird Phoenix.

We face these challenges with genuine joy of life, as far as we know how to face ourselves in private and 
in public. In order to safeguard our general peace of mind, Sunniva associated with also eastern wisdom of 
tradition, search of inner tranquillity, for people to feel confident, we need to be able act from inside out. 
To maintain our human dignity, we need to have a safe personal platform to stand on, a construct which is 
built up inside ourselves. This forms a precondition for us to be able to operate optimally.

Sunniva searches to provide knowledge through education and development of the whole human being 
and with a view to the challenges to be faced in the 21-century everyday life.

Our special characteristic feature is that we recognise and subscribe to the idea of: ’To know without 
knowing why we know’ and have as our guiding point of departure: ’Know yourself’.  This is what also 
Socrates had in mind.

Mission
Sunniva gives people knowledge in how to master changes, master themselves and others more 
effective, innovative and creative. Sunniva assist people to become acquainted with heir own thoughts, 
attitudes, emotions, intelligence and intuition. Sunniva assists in setting and reaching of goals and in how 
to think along new lines of thought that create success. Advancement is created above all through 
individual involvement, also in team and project and network. Because of this, Sunniva emphasizes the 
holistic and individual human development as a foundation for the collective development. Success is 
anchored to the individual person. We believe that body, spirit, thoughts, emotions and intelligence 
all belong together in a whole entity. We believe this holistic human entity becomes important in the 
21-century – in the century of a human being – to relate to and be connected with and to be a part of.

Learning is an individual process whereby knowledge is transferred only to a relatively limited degree – if, 
when taken into large time perspective, we manage to transfer any knowledge at all – from teacher to 
learner or student or participant. Learning develops above all through the action and engagement of the 
individual. This creates and feeds ambition. The participating learners’ motivation is by far more crucial 
than that of the teacher or supervisor or instructor, and motivation in the learning process is most 
conveniently fostered best by enjoyment. We search for the most effective forms of teaching, such as 
demos, experience, case studies, discussion groups, autonomous/independent practice, and practice 
whereby a learner collaboratively takes over and teaches the peers. We use peer assessment, self-
assessment, learning diaries to document the progress made in the studies, and search to adjust the 
learning environment in realistically relevant surroundings for each learner’s requirements.

“Wisdom is not something that may be learned. It must be experienced”. (Einstein)

Outer vision
Our principal outer vision is to develop Sunniva to become a leading educational institution that is 
holistic and future orientated in Norway and internationally.

Inner vision
Our inner vision is to develop people, in all ages and life phases, for them better to be able to make use of 
their inborn potential in study and work roles, in private and family life.

Diploma in Holistic Leadership (Part of The Higher Diploma Program) Course details:
The Higher Diploma Study in Holistic Science is a full-time 5-years course. During the first three years, 
students cover the five Core Modules by attending lectures, discussions and carrying out practical work. 
They are taught by the main teaching staff, and also by visiting teachers.

At this stage, students can choose to take the Diploma degree in Holistic Science. Those students must the 
second year start to take the residential course including the dissertation research and chose the main 
subject to obtain the Diploma degree.

All Higher Diploma-students started the third year to attend two residential courses which they choose 
from an approved selection from Sunniva Colleges short programmes.
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The Higher Diploma Study is made up of a total of 180 credits. 60 of these are achieved through assessed 
coursework and examination on the Core Modules – Bachelor degree – and 20 from each of the two 
courses chosen from the Colleges short course programme. The remaining 80 degrees are gained from the 
research project that is submitted as a final dissertation. (Our creditsystem is not accredited). 

Spain 

36. Instituto de Empresa (IE) Busines School (Madrid, Spain) www.ie.edu 
Since its inception, IE Business School’s commitment to society has permeated every aspect of the 
school, as reflected by core program content, electives specialised in the field of corporate responsibility 
(CR), consolidated initiatives like the Chair in Corporate Ethics, funded by the IE Alumni Association, or the 
IE code of professional conduct, the result of a joint effort by professors, students and alumni. This 
commitment culminated in the creation of a dedicated department, Social Impact Management at IE, 
which now plays a pivotal role in the day-to-day fabric of the school.

IE addresses Social Impact Management from 3 essential angles: knowledge, generated by research, and 
transferred through teaching and events; the engagement of IE’s MBA students, alumni, established 
professionals, and other members of the IE community to implement knowledge; and outreach, via 
strategic collaborations and social entrepreneurial alliances and initiatives whereby IE members interact 
with the community.

Research is powered by social impact management centres at IE, including the PwC/IE Centre for 
Corporate Responsibility, PwC/IE Public Sector Centre, the IE Centre for Diversity, and the IE Centre for 
Eco-Intelligent Management. Lines of social impact knowledge generation include: corporate responsibility; 
social entrepreneurship; social investing; strategic/effective philanthropy; and sustainable 
development.

Forums and seminars include the Net Impact Day, a student-led initiative where world experts in CR and 
social entrepreneurship meet to analyse challenges and opportunities in their respective fields, and the 
Corporate Responsibility Tribune in collaboration with PwC and Expansion, aimed at bringing CR discussion 
to top-level management in European Companies.

Engagement of students in CR activities starts with the admissions process and continues through 
initiatives like the Net Impact Chapter; clubs dedicated to Diversity, Entrepreneurship, and Women in 
Business; the Mentor Program; internships in NGOs; career support; and the CR Community at IE, that 
provides a platform for lifelong encounter and debate on social impact issues.

Students may also opt for the Social Entrepreneurship Track, a specialization whereby MBA students 
pursue a career as a Social Entrepreneur. From the first day of the MBA experience, these students are 
immersed in the process through entrepreneurship courses, electives, and support from an academic tutor 
and a social entrepreneur who help them envision and realize the social enterprise endeavour.

The CR mindset is further fostered among IE students by initiatives like the Social Entrepreneurship 
Business Plan Competition, organised with Sumaq Alliance, comprised of eight leading business schools 
from the Spanish and Portuguese-speaking world, to foster projects with social impact as a central 
component of the enterprise.

Outreach takes many forms, including alliances with organisations like the Global Compact - IE being part 
of the GC Principles for Responsible Business Education workgroup; the Sumaq-led 1st European-Ibero 
American Congress on Corporate Responsibility; and IE’s sponsorship of the EFMD CSR case study award, 
to name just a few.

In short, IE Business School’s drive to address social and environmental issues as one of the major 
challenges facing business organisations in the 21st century forms an integral part of the school’s 
strategic vision and future roadmap.

Sweden

37. Holma College of integral Studies (Skane Lan, Sweden) 
http://www.holmacollege.org (not working properly) Not sure if college still exists!
Holma College of Integral Studies is an independent college in the countryside of southern Sweden with a 
growing international profile.

We provide a unique one-year program in integral education, studying Integral Philosophy and Spiral 
Dynamics, Dialogue and Transformative Communication, as well as Alternative Projecteering and 
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Leadership. Through our innovative approach to learning, we foster the conditions for students to develop 
as agents of change.

Holma College is also a community sharing the values of living sustainably and evolving spiritually. As part 
of our integral spirituality, we utilize yoga, meditation, and other 
contemplative practices.

Holma College was founded in 1998 in the conviction that the world-view which prevails in the 
western world is deeply flawed and that we need a new vision to enable humans to live in 
harmony with themselves, with each other, and with the earth. There is an urgent need to 
understand the reasons underlying global disharmony and to explore how each of us can help change the 
situation. Holma College provides a thorough examination of the basis of the current world-view. It also 
explores the currents of thought which are creating the emerging world-view.

Holma College of Holistic Studies is an independent college with an international profile, working with 
personal and global transformation by the integration of mind and body, thought and feeling, knowledge 
and insight.

We offer a one-year, accredited education for those open-minded, innovative, and dedicated students who 
wish to take part in creating a very special and meaningful college that has a broader conception of 
knowledge than most traditional universities.

Switzerland

38. Goetheanum - School of Spiritual Science (Dornach, Switzerland) 
www.goetheanum.org/ 
The Goetheanum serves as the center of the worldwide Anthroposophical Society and the seat of the 
School of Spiritual Science – a center of science, culture and international encounter.

With approximately 150,000 visitors annually, nearly 200 conferences of varying sizes, and a diverse 
offering of cultural events, the Goetheanumis dedicated to serving the spirit of the time with a thoughtful, 
human-oriented approach that can respond to the manifold and pressing inner and outer questions of the 
day.

The School of Spiritual Science was founded in 1923/24 by Rudolf Steiner in Dornach, Switzerland. 
Today the responsibility of directing the School is in the hands of the “Collegium.“ Research and teaching 
are interdisciplinary by design. They are divided into ten specialized fields (sections) and a General 
Anthroposophical Section. See following link for these –extensive- different sections: 
http://www.goetheanum.org/hochschule.html?&L=1 

In addition to the Basic Studies in Anthroposophy program (offered in German and English) and an 
Advanced Study program, the School of Spiritual Science makes a special provision for individual study. 
Through its sections the School offers general and specialized further education in a wide range of fields. 
It also encourages and cultivates collaborative work with the artistic disciplines and offers training 
programs in these with associated institutions.

The work of the School of Spiritual Science is devoted both to fundamental human questions as well as to 
issues of the times. Through decades of activity on the part of School members, a worldwide network for 
sharing experiences and for collaboration has developed. Expanding the existing network is seen by the 
School of Spiritual Science as an element of its civil society engagement.

All of the offerings and activities of the School are centered around helping students – people seeking self-
development and further education – to gain the perspective they need to create space for themselves: 
space for questions of spiritual development in their individual and their professional lives. The offerings 
will make it possible for students to focus intensively on an area of their choosing and on Anthroposophy. 
They offer the opportunity to meet Anthroposophy, to deepen an established relationship to it, or to 
discover in it a source of inspiration for later tasks in life.

United Kingdom

39. Braziers Park* (Ipsden, Wallingford, Oxfordshire, UK) www.braziers.org.uk 
Braziers Park is a community, a residential college and an architectural treasure hidden deep in 
the south Oxfordshire countryside. It was founded in 1950 as an educational trust, and is a continuing 
experiment in the advantages and problems of living in a group. Community members share responsibility 
for running the college and the estate.
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"To make conscious the shape of the process of which we are a part, so that we may facilitate its 
development more efficiently"

The main house is a listed Grade II* building set in 50 acres of land, with an organic kitchen garden. In 
addition to running its own courses, Braziers provides an attractive venue for externally run events. 

Living and Working at Braziers
Braziers is home to about twenty people, many of whom work full-time or part-time within Braziers. 
Others work mainly outside Braziers, or are fully retired. There are also several younger residents, 
attending school or college. About half the residents live communally in the main building, alongside 
volunteers from overseas who spend up to three months here working for their keep and participating in 
the life of the community. At any one time, there are likely to be between four and six such volunteers.

Household, Kitchen, Office, Grounds and other areas of work each have a longer-term resident as main 
organizer, with support and input from others according to need and enthusiasm. At a meeting at 9am 
each day, much of the day's work is allocated: often cooking cleaning and gardening dominate, as well as 
various meetings and maintenance- and office- tasks.

Courses at Braziers
Braziers Park School of Integrative Social research was founded in 1950 by Norman Glaister, to 
explore the dynamics of people living in groups, to develop better methods of interpersonal 
communication and to find new ways of combining knowledge to make it more meaningful. 
Probably the word used today to describe his approach would be holistic. Everyone at Braziers aims to be 
more conscious of and facilitate the process which we are all part of and facilitate its development. In 
essence, therefore, Braziers Community, in its widest sense, is the subject of its own research. The results 
of this research over the past half century are published in Research Communications.

Braziers has its own learning programme, but also welcomes other organisations who wish to run their 
courses here. This is seen as a two-way advantage. We learn from others bringing their insights to 
Braziers; and we hope that they may find the work we carry out here interesting to them, as well as 
benefiting from the informal, friendly and supportive atmosphere we try to build.

Course Programme
THE FUTURE OF FOOD …feeding billions in a low carbon world 7th-9th November 2008

The first of a new series of weekend courses at Braziers Park addressing the theory and practice behind 
key issues which face the world today.

40. Centre for Alternative Technology (CAT), Graduate School of the 
Environment (Machynlleth, Wales, UK) www.cat.org.uk   
CAT is concerned with the search for globally sustainable, whole and ecologically sound technologies and 
ways of life.

Within this search the role of CAT is to explore and demonstrate a wide range of alternatives, 
communicating to other people the options for them to achieve positive change in their own lives.

This communication involves:
    * Inspiring - instilling the desire to change by practical example
    * Informing - feeding the desire to change by providing the most appropriate information
    * Enabling - providing effective and continuing support to put the change into practice. 

CAT has a holistic approach to its work, integrating ideas and practice relating to land use, shelter, 
energy conservation and use, diet and health, waste management and recycling.

Through its resident community and work organisation, CAT is also committed to the implementation of 
co-operative principles and best achievable environmental practices.

CAT’s education department provides workshops and teaching on sustainability, climate change, 
ecological footprinting, and other environmental issues. 13000 pupils a year benefit from CAT’s 
environmental teaching and educational services. 

Education is at the heart of CAT’s mission to inspire, inform and enable people everywhere to lead more 
sustainable, yet still comfortable and modern, lifestyles. CAT provides a unique environment in which to 
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learn about a raft of sustainable technologies and principles in both theory and practice. CAT's Education 
programme is a national resource, drawing school groups and teachers from across the country.

Graduate School of the Environment http://gradschool.cat.org.uk/graduateschool/ 
The Graduate School of the Environment (GSE) offers a range of inspirational post-graduate programmes. 
A unique combination of leading professionals, academics and authors create innovative solutions at 
Europe’s leading Environmental centre.

As well as providing information and interactive displays to the public, CAT has been host to courses and 
consultancy for universities, business, local government and NGOs for over 30 years. The new Wales 
Institute for Sustainable Education (WISE) will strengthen this position and allow even more good 
work to continue. 

History of GSE - The MSc Architecture: Advanced Environmental and Energy Studies has been running in 
collaboration with the University of East London (UEL) since 1994. Originally based at UEL’s London 
campus, in 2000 the course moved to CAT giving students the opportunity to learn in beautiful, inspiring 
and innovative surroundings. It has grown rapidly since then, and in 2007 the Graduate School of the 
Environment formed. It now offers several high standard programmes at post-graduate level.

Staff - The Centre of Alternative Technology’s staff (both past and present) provide many years of 
experience across all the fields covered by the course.  Lecturers and tutors include Peter Harper 
(philosophy), Damian Randle (energy), Rob Gwillim (renewable technologies and engineering), Judith 
Thornton (water and waste), Cindy Harris and Tom Woolley (environmental building and architecture).

In addition to this valuable wealth of experience, UEL and external staff supply extensive academic and 
vocational knowledge from their ongoing professional involvement in the fields of architecture, 
engineering, sustainability and consultancy.

The staffing ratio is extremely generous, and we take great pride in our caring, effective personal student 
support.

All courses at the Graduate School of the Environment (GSE) examine environmental issues, energy and 
buildings. To help meet varying interests and career aspirations GSE offer three unique angles of 
approach:

1. The Architecture: Advanced Environmental and Energy Studies MSc covers building design, 
energy and wider environmental issues. It is intended to be accessible for all those with an interest in 
contemporary environmental issues. This course has two methods of access; it can be undertaken by 
attendance at CAT (with the opportunity of individual modules undertaken via distance learning) or by the 
wholly Distance Learning Route

Our long-standing and popular masters course, explores the relationship between people, technology and 
the environment, with a particular, continuous focus on the environmental impact of buildings. “CAT's 
successful MSc in Architecture: Advanced Environmental and Energy Studies is growing fast and now has 
over 400 students” (in article published on 18 July 2007).

2. Our Renewable Energy in the Built Environment MSc focuses particularly on the technical and 
engineering side of renewable energy technology.

This programme examines the theory and practice of renewable energy technologies in depth, with special 
reference to the built environment.

3. While the Part 2 Professional Diploma in Architecture considers energy and the environment in the 
context of architectural design.

The Centre for Alternative Technology and the University of East London's joint programme entitled 
Professional Diploma in Architecture: Advanced Environmental and Energy Studies has been prescribed by 
the Architects Registration Board (ARB), subject to periodic review, for the purposes of entry onto the 
United Kingdom Register of Architects. The prescription of this qualification will be due for renewal by 
September 2010 as part of the initial two yearly review-cycle. For further information about ARB and the 
prescription of architectural qualifications see the Education section of the ARB website - www.arb.org.uk 

All programmes offer the opportunity to work in a sector of increasing importance with high demand for 
skilled individuals.
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The Graduate school is a recognised RIBA CPD provider and its courses are accredited by the Energy 
Institute; the Msc’s are degrees of the University of East London. 

The post graduate courses allow participants to gain advanced knowledge of the sector as part of their 
career development or to facilitate a career change.

All courses benefit from a diverse and experienced student community.

Other courses Available from the Graduate School of the Environment:
- Continuous Professional Development (CPD) and Module Packages
Shorter Courses and Continuous Professional Development (CPD) We also offer individual modules or 
module packages which could be ideal for improving knowledge and skills in specific areas covered by the 
above courses. The Graduate School is an accredited RIBA CPD provider. 

- CAT Short Courses
In addition to our postgraduate courses, the Centre for Alternative Technology offers a variety of short 
residential courses covering a range of sustainability issues. Courses on renewable energy, 
environmentally friendly building techniques, and water and sanitation solutions can help you learn more 
about sustainable ways of living, and allow you to put your ideas into practice.

The Wales Institute for Sustainable Education (WISE) will provide a state-of-the-art environmental 
education centre, drawing on CAT's 30 years' experience to educate a wide range of participants in the 
principles of sustainable development.

WISE will feature:
    * 24 en suite study bedrooms
    * 200 seat rammed earth lecture theatre
    * Workshops, seminar rooms and a laboratory
    * Restaurant and bar

Our programme will give business leaders, policy makers, professionals and students the opportunity to 
explore, in practical terms, the complex interactions between land-use, energy, food production, buildings, 
transport, waste management and all aspects of human society.

41. Centre for Human Ecology, University of Strathclyde (Edinburgh, Glasgow, 
Scotland, UK) www.che.ac.uk  
The Centre for Human Ecology (CHE) is a network for ecological and social transformation. We offer 
challenging courses for people who want to "be the change", help organisations pursue greener, more 
ethical practices, and work towards tackling the root causes of global issues. Drawing on a holistic 
understanding of environmental and social systems, we develop practical solutions and influence new 
thinking. Committed to enduring, systemic change, our approach engages head, heart, and hand – 
integrating reason, passion, and action for a better world.

The CHE transcends borders and categories. Our graduates and fellows span the globe, working for 
sustainability and social justice. Our activism is rooted in community engagement, global awareness, 
and creative inquiry. Our academic pursuits are grounded, strategic, and meaningful in the real world. Our 
practical engagement with other organisations explores feasible goals while understanding the need for 
widespread change. Each element of our work informs and enriches the others. Our visions are broad and 
diverse, but we hold a deep respect for the sacred, and for all of life. We are committed to the well-being 
of all people and the planet itself.

Brief history - The Centre for Human Ecology was founded, as part of Edinburgh University, in 1972 by the 
geneticist Professor Conrad H. Waddington. Waddington was a founding member of the Club of Rome, 
commissioners of the influential 1972 Limits to Growth study that brought global environmental concerns 
to the world political stage.

The CHE has since then been a leader in interdisciplinary environmental thought, with many practical 
achievements to its credit, including Britain's first MSc in Human Ecology, which was launched in 1992 
with support from the Scottish Office (UK Government) and the World Wide Fund for Nature.

CHE was closed by the Edinburgh University in 1996 following a long campaign to save it during which CHE 
was supported by a wide range of internationally recognised figures. It was then re-established by former 
students and supporters as an independent organisation and became an accredited institution of the Open 
University in 1999. 
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In 2005 CHE entered into a partnership with the Department of Geography & Sociology at the 
University of Strathclyde in Glasgow; this replaced the relationship with the Open University. Since 
September 2005 the MSc in Human Ecology has been offered through this partnership. In September 2006 
a range of professional development courses were launched through the partnership.

CHE remains an independent organisation carrying out action, research and education, often in 
collaboration with a number of other organisations.

Courses - Do you want engage head, hand and heart? We offers courses for people willing to initiate 
effective, enduring change for ecological sustainability and social justice. Some courses are offered in 
partnership with other organisations.

- MSc in Human Ecology (MSc)
Human Ecology uncovers and investigates the connections between personal action, social, industrial and 
agricultural systems and our planet’s ecology. The challenge? To critically examine how we do things and 
understand their impact. To develop improved, alternative, ways of organising our lives, our work and our 
societies – to reduce poverty and inequality, decrease our use of resources, enhance the environment and 
improve quality of life for all – now and for generations to come. MSc, PG Diploma & PG Certificate offered 
through a partnership between CHE and the University of Strathclyde. 

Led by practitioners actively working with organisations and communities, this MSc in Human Ecology is 
unique: integrating natural and social sciences with personal and organisational development skills. In 
many ways, the course represents our practice - a constantly-evolving action-reflection process for core 
and contributing tutors, with input from the wider CHE community of practitioners across the world. Each 
year is unique, building on the needs and talents of students as well as more than 15 years' experience 
facilitating transformative learning.

Participants explore the theoretical, cultural and vocational practice of Human Ecology. They develop 
creative approaches to leadership and professional practice, sensitivity to both human and non-human 
worlds, and critical awareness.

- Ethical Enterprise (Certificate of Professional Development)
Working for a trading organisation that aims to put people and environment first? Or thinking of setting 
one up? On this course you will investigate how values-led organisations, explicitly intent on delivering 
social and/or environmental benefits through trading, can maximise their contribution to ecological 
sustainability and social justice.

- Food Culture & Agri-Culture (Certificate of Professional Development)
Agriculture is a massive global business impacting on ecosystems and human societies. This course 
overviews economic, social, political and cultural issues, exploring the complexity of the food economy.

- Action Research (Certificate of Professional Development)
Action Research helps people deepen their learing about questions they feel passionate about. Research 
with others, not on them!
      * Learn-by-doing whilst engaging with inspiring articles and papers;

* Enhance your leadership, facilitation and research skills;
   * Slow down, go further: develop awareness practices in your life and work.

- Spiritual Activism (Certificate of Professional Development)
Engaging the powers in the world. Can spirituality guide and inspire people working with social and 
ecological justice? Insights from psychology, philosophy and advanced management will expand 
participants’ understanding of spirituality, learning how it underpins the wider community, inspiring 
effective activism.

- Ecopsychology (Certificate of Professional Development)
A new interdiscipline examining the interface between ecology and psychology. Our constantly changing 
society, its new technologies and timescales, underscore our daily lives. How can psychology help us 
understand environmental crises? What links psychology with ecology?

- Sustaining Ecosystems (Certificate of Professional Development)
Ecosystems regulate and maintain the conditions on earth suitable for life, providing us with oxygen, food, 
water and other resources. They are also essential to our cultural and social experience. Never before has 
our impact on ecosystems been greater. The dilemma? How do we sustain the ecosystems that sustain us?

42. Embercombe* (Higher Ashton, Exeter, Devon, UK) www.embercombe.co.uk 
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Embercombe - Inspiring Committed Action for a Truly Sustainable World, is a charity established to 
champion a way of living that celebrates the opportunities inherent in this challenging time and that 
inspires people to energetically contribute towards the emergence of a socially just, environmentally 
sustainable and spiritually fulfilling human presence on earth.

We run inspiring programmes for schools, families, individuals, businesses and organisations, and 
currently hire Embercombe out as a venue.

It is our view that humanity now stands at a cross-roads - a defining time in which we will make 
choices that will greatly influence our collective future, for better or worse. We have become so numerous, 
so industrious, so ambitious, and so technologically powerful, that we have the capacity to orchestrate the 
destruction of our species, habitat, and future. We also possess the imagination, the vision, and the 
intellect to learn from experience, meet our challenges, and build a positive, sustainable future. A radical 
shift in awareness, values, and behaviour is required to meet this critical transition.

Real Leaders Programme - Inspiring Committed Action for a Truly Sustainable World
In partnership with the Real Leaders Academy we offer this flagship open programme for business and 
organisations. It is structured as three residential modules spread over a nine month period and linked 
together using one-to-one coaching and action-learning sets.

The aim:
To support and nurture leaders of organisations who have the vision, the capacity and the courage to rise 
to the wider economic, social and environmental challenges that affect our daily lives and threaten our 
collective future.

The purpose:
• To improve the way organisations are both led and served, improving the lives of everyone connected 
with them.
• To help leaders recognise their true potential and find the courage and character needed to synchronise 
teams into delivering real and sustainable results.
• To demonstrate to both leaders and their organisations that they can serve investors, employees, 
customers and the wider community with equal care and consideration.

This programme will inspire both senior and emerging leaders to find the courage, the desire and the spirit 
to achieve a more positive and satisfying way to serve and lead others. The focus throughout will be on 
'you', discovering the REAL you and opening up your REAL leadership potential.

43. Emerson College (Forest Row, East Sussex, UK) www.emerson.org.uk 
Emerson College is an international centre for adult education based on anthroposophy and the work of 
Rudolf Steiner. Students aged 18 to 80 come from all over the world for courses in anthroposophy, arts, 
language, agriculture, storytelling, education and social therapy.

The work of Emerson College, founded in 1962 by the educational pioneer Francis Edmunds 
(1902-1989), converges on the fields of education, environment, and social and artistic renewal. In each of 
these there are substantial achievements worldwide which draw their inspiration from a common source – 
anthroposophy and the work of Rudolf Steiner. Many now working in Steiner Waldorf Schools, on 
biodynamic farms and gardens, or rural development projects in Third World countries, as business 
consultants or counsellors, as artists and therapists, first awakened to those tasks during their time at 
Emerson College.

The truest impulses and longings of the human heart are those which seek wholeness in life, but these 
we have denied. Yet out of the desolation of modern life, this call of the heart still arises. It is a call 
which comes from within, summoning the future, while all about us contemporary life urges us to develop 
new perceptions, new modes of consciousness. It is evident that fundamental processes of both inner and 
outer change characterise the beginning of our new century. To understand these processes and to work 
with them is the guiding impulse of the College. Change requires discipline as well as insight if it is to 
reach beyond what is merely intellectual.

Philosophy: What is Antroposophy? The philosophy that underlies the work of Rudolf Steiner (1861-1925) 
embraces a profound understanding of the human being and of evolution. It investigates the whole 
interplay of the physical, the psychological and the spiritual in human life, and through its study we can 
gain greater strength and courage for the tasks we undertake. People are rightly mistrustful of doctrinaire 
or dogmatic teachings that claim solutions for personal and world problems. There is no such claim in the 
work of Steiner, which he called anthroposophy. On the contrary, in presenting the results of his 
researches, he sought to awaken individuals to their own spiritual experiences and investigations and to 
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encourage a greater attentiveness to the manifestations of spirit in everday life. He described pathways of 
inner development that can be followed by each individual in full freedom.

Our approach to adult education
At Emerson College the course leaders strive towards balance and breathing in the curriculum so that a 
particular theme is considered through lectures, discussion groups, individual projects, practical work and/
or different art forms. Staff/student relationships are characterised by people meeting as equals.

Each course structures the timetable according to its own aims and the range of learning activities 
includes lectures, group work, artistic work, tutorials, individual projects, reading and writing assignments. 
Community work, festivals and other college events play their part in forming the day, the week, the term 
and the whole year. In this way, these formative rhythms support the individual course activities in which 
each course strives for the complementary balance of science and art.

Science
Natural science and its achievements stem from the fundamental human desire to understand the world. 
Its methods require accurate observation and exact thinking, essential for any furthering of knowledge. 
The materialism often associated with the scientific attitude derives from a way of looking at the world and 
not the facts themselves. Steiner’s own scientific training brought him into contact with Goethe’s studies 
of nature and the significant approach of Goethean phenomenology characterises work done at the 
College. Attempting to make visible the working of the supersensible, it represents a step towards a new 
mode of consciousness.

Arts and Crafts
Working with the arts and crafts can strengthen the inner life, and teach reverence for the substances of 
the earth. Both in relation to the work in education, ecology and social renewal, and in specific artistic 
programmes, the arts and crafts are strongly emphasised. The arts offered include eurythmy, sculpture, 
painting, form drawing, creative speech, drama, storytelling, creative writing, music and bothmer 
gymnastics. In the practice of these arts it is important to bring a conscious relationship to the forces 
underlying them. The crafts – in which sound thinking is exercised in relation to the practice of hand skills 
– are offered in some courses and in the craft groups on Monday evenings in the form of weaving, 
puppetry, woodwork and metalwork.

Full Time Courses
- Foundation Studies: September to June each year
A year of transformation, challenging habitual ways of perceiving the world and seeking to unlock the 
creative potential that lives in all of us. It is also the first year of the Steiner/Waldorf Teacher Training.

- The Art of Education: Becoming a Steiner Waldorf Teacher: September start each year
We offer a 3 year full-time training – the first two years are based at the college and the majority of the 
third year consists of working as a teaching assistant with an experienced Waldorf teacher.

-Biodynamic Organic Agriculture Training - the Art of Farming: September start each year. A full-
time training of two years for those who aim to become biodynamic farmers. This course is comprised of 
both practical and academic work, on-going work on local biodynamic farms and with placements on a 
farm somewhere in the world.

- Visual Arts: September to June each year
The aim of this one year course is to foster and develop creativity through the visual arts (drawing, 
painting, sculpture and crafts). This also overlaps with the first year of the Sculpture Training.

- Sculpture Training: September start each year
The School of Sculpture offers a complete 3-year training that includes clay modelling, wood and stone 
carving, metalwork, drawing and casting techniques.

- Creative Writing and Speech: Starting April 2008
Courses in creative writing and speaking, including an exploration of the healing and social power of words

-English at Emerson College
Courses from 3 weeks to 9 months
Immerse yourself in English language, literature, history and modern English culture. For students at all 
levels who wish to improve their English, discover England and many aspects of its culture through 
language work, the arts and anthroposophy.

- School of Storytelling: 2008/09
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A storyteller is more than a teller of stories. Storytellers are entertainers, teachers and healers with a long 
spiritual tradition. To be true to this requires ongoing renewal and inspiration.

Next to the full time courses, there are: 
* Part Time Trainings
* Weekend & Short Courses
* Summer Courses

Community Work
All students are asked to contribute some time and work to help maintain and run the college. These 
activities include leaf-raking day once per year, weekend work of two hours once or twice per term, help in 
the kitchen preparing vegetables for the daily meals, washing up once or twice per week and work to 
maintain the spaces that each course and the whole college use. The work that we all put into Emerson 
(on a social level as well as the necessary practical tasks) has the effect of creating an atmosphere of 
warmth and intimacy on which many people remark when first visiting the college. Everyone contributes 
to and creates the community. Only with these contributions can Emerson College continue in the way 
that it does.

44. Findhorn Foundation (Findhorn, Scotland, UK) www.findhorn.org 
The Findhorn Foundation is a spiritual community, ecovillage and an international centre for 
holistic education, helping to unfold a new human consciousness and create a positive and sustainable 
future.

The Findhorn Foundation and surrounding community at The Park, Findhorn and at Cluny Hill College in 
Forres, is a vibrant, creative home to more than 400 people from all over the world. Together, and with 
the thousands of people who visit each year, we are exploring the challenge and task of creating new 
ways of living to promote
• inner listening and self-knowledge;
• peaceful relationships;
• cooperation with nature;
• sustainability on all levels.

By being the change we want to see in the world, listening to the deepest part of our being and 
cooperating with nature and with each other, we have since 1962 been at the forefront of creating a 
positive and sustainable future.

“Never doubt that a small group of thoughtful, committed citizens can change the world;
indeed, it's the only thing which ever has”. - Margaret Mead

The community's vision for a positive future is expressed in everything that you see around you when you 
visit Findhorn. It is in the people who live here, and in the people who visit here and leave inspired, 
knowing that it is possible to make a difference in the world and do that in their own ways, every day, 
around the world.

Through all our activites as a learning community for personal and social change, ecovillage, creating a 
culture of peace through our commitment to open and honest interactions, growing food, building houses, 
running businesses, erecting wind turbines, recycling, meditating, exploring alternative economic systems, 
family life - we do our best to put spiritual values into practice and to demonstrate new and sustainable 
ways to live.

The community has no formal doctrine or creed, and practises the timeless and essential values common 
to all the world's major religious paths.

As our service, we aim to pioneer, inspire, educate, encourage and share our experience. It is the 
consciousness, motivation, mindfulness, creative energy and joy that we bring to all of these activities, 
that makes visions a reality and brings lasting, postive change to the world.

The Findhorn Foundation community is an experiment in conscious living, an education centre and an 
ecovillage. The community extends also to individuals, businesses and organisations within a 50-mile 
radius of The Park and to the islands of Iona and Erraid on
the west coast of Scotland.

The ecovillage at Findhorn
    • is at the heart of the largest single intentional community in the UK
    • links the spiritual, social, ecological and economic domains
    • a pioneering ecovillage since 1985
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    • a major centre of adult education serving 9,000 visitors a year from over 50 countries
    • ecological footprint is half the national (UK) average
    • 55 ecologically-benign buildings
    • 4 wind turbines
    • biological Living Machine sewage treatment system
    • UK's oldest and largest Community-Supported Agriculture (CSA) system
    • numerous solar water heating systems
    • comprehensive recycling scheme
    • publisher of UK's first technical guide to ecological housing
    • own bank and community currency

Living Education
Education in the Findhorn community is experiential and transformative, a journey of self-discovery that 
changes people's lives and is helping to create a sustainable and peaceful world. Living education is an 
integral part of the community's work.

Recognising the interdependence of all life is at the heart of education here. Taking time for inner 
reflection, building relationships with others, and co-creating with nature are essential to the fabric of 
community life.

This kind of experiential, living, and transformative education becomes increasingly important as 
humanity comes to terms with global conflict, depletion of the world's resources, changes in our climate, 
and asks questions about the purpose of our lives and the values we live by. The range of programmes 
offered at Findhorn address these profound personal and global concerns within the unique context of a 
thriving spiritual community. We have discovered that the environment in which teaching happens is as 
important as the teaching itself.

There is the potential for living education to take place 24 hours a day and with every person and situation 
we meet, as well as within the more traditional settings of workshops, events and conferences. Working in 
a service department at the Findhorn Foundation gives an opportunity to discover more about yourself, 
other people, and the environment and to live and work in a new way. Living in the community is to be 
immersed in a learning environment that will change your life and change the world.

Essential Findhorn programmes have been developed here and are unique to Findhorn, progressively 
building an inclusive consciousness and giving new skills for life.

The Findhorn Foundation offers a range of holistic workshops, programmes and events in
the unique environment of our working community and ecovillage. Education at Findhorn
is a transformative process resulting in lives that are changed and which change the world. Our 
programmes are an integral part of the community's work and give participants practical experience of 
how to apply spiritual and holistic values in daily life. We welcome approximately 3000 residential 
guests from around the world to our programmes each year.

The Findhorn Foundation has developed a series of its own workshops and programmes
based on 45 years of experience as a centre for holistic education. 

- Essential Findhorn begins with Experience Week and continues on a journey towards a unique blend of 
practical spirituality and conscious, sustainable living.

Knowing that global change begins within each one of us, we offfer workshops and programmes which 
encourage deep self-discovery in a community where everyone, from the cook to the administrator, is part 
of a lively and supportive learning environment.

Essential Findhorn is a valuable life experience whether you intend to join in just one workshop or hope to 
be in the community for a longer period of time.

Findhorn Foundation College is where you can experience:
• an holistic approach to learning that combines the best of mainstream  education with experiential 
learning
• personal and spiritual development
• learning valuable life and work skills.

- Findhorn Foundation College, established in 2001, is the next step in experiential education for 
personal transformation and sustainable living.
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The College develops and offers accredited courses in further and higher education and professional 
development, drawing on the experience of the Findhorn Community and other holistic educators. We 
create a truly holistic learning environment that facilitates balanced development of mind, body, 
relationships, emotions and spirit.

* Findhorn Community Semester - The Human Challenge of Sustainability
An undergraduate/postgraduate programme that provides an exceptional opportunity for students to gain 
critical personal and intellectual skills for building a better world.

Living and learning in the community offers a powerful curriculum which includes instruction on fostering 
sustainability on individual as well as collective levels, gaining valuable field experience in sustainable 
food systems, ecosystem restoration and group facilitation skills while also exploring sustainability through 
creative self-expression.

Students experience the successes and challenges of living and working in one of the world’s most 
progressive communities, awarded NGO status with the United Nations and Best Practice designation by 
the UN Centre for Human Settlements.

The programme includes a week visiting the Isle of Erraid (off the west coast of Scotland), an outpost of 
the Findhorn Community, where hands-on experience of rural sustainability is gained. Students participate 
in conferences and community activities.

The four courses are: Worldviews and Consciousness; Applied Sustainability: Ecovillage Living at Findhorn; 
Exploring Sustainable Living through Creative Expression; and Theory and Practice of Group Dynamics and 
Conflict Facilitation. Each course provides four credits from the University of Massachusetts on 
successful completion. Price: US$14,200

* In association with Gaia University's regional centre in Steyerberg , Germany, Findhorn College is 
hosting the residential intensive Start up workshop for entry into the Gaia University system.

Gaia University uses self-directed action learning as its prime learning/un-learning strategy. The Associates 
(students)  are in charge of their educational processes, guided by their tutors and mentors, whilst earning 
credits for Bachelors and Masters Degrees, Certificates and Diplomas. Gaia University combines residential 
workshops with an elaborated distance learning system as well as the possibility to craft one‚s own 
programme of study.

All courses of study require this start up-intensive. The first three days can be taken as a stand-alone 
module to learn about the basic Gaia University and  action learning elements. The following 6 day 
programme deepens the overview and enables prospective associates to develop their course of study 
collaboratively with Gaia University mentors.

- CIFAL Findhorn, United Nations Institute for Training and Research affiliated training centre for 
Northern Europe, offers a series of regional, national and international training events that focus on 
sustainable solutions to the many and varied challenges of climate change.

The CIFAL (Centre International de Formation des Autorités/Acteurs Locaux) training sessions progressively 
address policy development, social and technical issues related to climate change. Their inter-disciplinary 
and collaborative approach  encourage participants to forge strategic alliances with partner institutions, so 
helping them to implement sustainable energy action plans.

Seminars take place in one of the major Scottish cities or at the internationally known Findhorn Ecovillage. 
Awarded UN Habitat Best Practice designation, the Ecovillage has a reputation for being at the cutting 
edge of the sustainability global movement.

45. Forum for the future – action for a sustainable world (London, Cheltenham, 
UK) www.forumforthefuture.org 
We believe that humanity faces an immense challenge. We can no longer treat the planet without any 
thought for the future.

So we’re working with over 120 leading businesses and organisations to bring about change.

We are a charity committed to sustainable development.

This means developing an enriching and enjoyable way of life that does not threaten the global 
environment or rob future generations of resources.
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We want to see businesses and communities thriving in a future that’s environmentally sustainable and 
socially just.

It can be done. In fact it’s the only way businesses and communities will prosper in the long run. But we 
need bold action, now.

We play our part by:
* Showing organisations what a sustainable future could look like and challenging them to make a 
difference
* Delivering practical solutions to help organisations change
* Training leaders to bring about change, and educating the leaders of tomorrow
* Communicating success stories

What we do
Right from the outset we have focused on the root causes and connections between issues such as climate 
change, social inequality and environmental degradation.

We believe that sustainable development is the big idea for the 21st Century. Learning to live 
sustainably on this planet is not an option: it’s an imperative that we must all face up to.

However, persuading people and organisations to change is not easy. One thing we are certain of is that 
change will not come from threatening people with yet more ecological doom and gloom.

We need to show people why their lives will be better and where there are opportunities for responsible 
wealth creation. So we take a positive, solutions-based approach.

We work in partnership with public institutions, leading businesses and national and local government to 
accelerate the transition towards a sustainable way of life.

We offer advice, research, inspiration, capacity building, support and constant challenge.

Looking ahead, we aim to bring to life more large scale, practical examples of sustainability, through work 
such as our Green Cities Project.

Here are some of the things we have achieved already:
* Our Masters in Leadership for Sustainable Development trains the leaders of the future. Over one 
hundred of our graduates have gone on to work for organisations from national government to blue chip 
companies. Some have already started their own successful businesses.
* Green Futures, our magazine, is a leading source of positive debate on how society can make the shift 
towards sustainability
* We have been instrumental in changing the way leading companies operate. Long-term partners of ours 
such as M&S, Tesco and BP are waking up to green procurement, ethical marketing and sustainability 
accounting. We have also identified the emerging opportunities for sustainable business, from the digital 
revolution to the low carbon economy.
* We have used the insights gained from our partnership work to successfully advocate policy reforms to 
the government and other public organisations. We continue to work to make sustainability a key part of 
professional development for the UK’s top professional bodies.

Masters in Leadership for Sustainable Development
Since 1996 our Masters in Leadership for Sustainable Development has been training the sustainability 
leaders of the future. In 2005 we celebrated the graduation of our 100th UK student, and many graduates 
are already making their mark as think-tank directors and government advisers.

The programme is validated as a Masters in Professional Studies by Middlesex University. At the heart 
of the 10-month programme is the link between learning about the concept and practice of sustainability 
and applying those ideas in the real world. Students take up placements in six sectors.

"The Forum Leadership for Sustainable Development Masters is a fantastic example of the sort of course 
we need to create sustainability-literate leaders of the future."
David Cameron, Leader of the Conservative Party

We have begun to develop national versions of the programme around the world, following a successful 
pilot 12 international students who graduated in 2005.

One of these students was Xuefei Chen, a radio editor from China. She chose the course because of the 
environmental issues her station covers each day, such as water shortages and air pollution. She feels 
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sustainable development is compatible with Chinese traditional values and habits. "We are familiar with 
the harmony of nature and mankind in ancient philosophy, and saving energy, resources and wealth for 
the next generation."

46. Gaia Coach Institute* (Abergavenny, Wales, UK) www.gaiacoach.co.uk 
The Gaia Coach Institute, based on a 136-acre farm in the beautiful Black Mountains of Wales, focuses on 
the twin themes of personal and planetary renewal.

  
Our deepest concern is leadership. For us, grounding leadership in a healing of the Earth is the 
great adventure of the 21st century.

 
This is an extraordinary time to be alive. It is an age not just of ecological crisis but of great fluidity and 
spiritual flux. It is a time to pitch in, to find opportunities and not be stuck in a wringing of hands.

Come and join us on the Gaian Leadership course. This is a course for individuals who are happy to 
acknowledge they want to change the world - not through revolution, but through a renaissance of the 
human spirit. We seek to model three vital aspects of 21st century leadership - respect for Gaia the 
living Earth, coaching skills and being rooted where you are. Why the emphasis on coaching? It is 
the best known way to help learning. We coach individuals navigating their way on the leadership journey 
and we have run workshops for a variety of groups, from a respected national charity to a local school, on 
personal development and leadership skills.

Gaian Leadership - What does it take to be an inspiring leader in the Age of Climate Change?

 “Simply brilliant. I had no idea I would be leaving so inspired.” These are the words of one participant in 
the first Gaian Leadership course that launched in 2007. 

Little by little we are building a learning community of pioneer spirits. We want participants to discover 
“the leader within”, the man or woman who will help to redefine leadership so that it is grounded in a 
healing of the Earth. Our unique course teaches both the science and spirit of Gaia and encourages you to 
develop your own leadership style. You will learn what modern science has to say about the fragile state of 
the planet and how we can narrow the "action gap" between what we are currently doing and what we 
need to do to live in harmony with the rest of Nature. You will acquire or develop further the skills to 
embody this learning as storyteller, coach, community-builder and strategist.

The Gaian Leadership course consists of two retreats on January 20-24 and May 5-9, 2009 at the Gaia 
Partnership, near Hay on Wye. All participants need to attend both retreats.

We offer an early bird price of £1300 for participants who pay a non-refundable deposit of £400 by 
September 1, 2008.  After this date the price will be £1600. The fee includes all tuition, one-on-one 
coaching during the retreats, food and accommodation.

Our teachers:
Dr Chris Johnstone, author of the book “Find Your Power”, teaches the science and spirit of Gaia on the 
first retreat. Richard St.George, a former director of Schumacher UK, teaches healing technologies on the 
second. We have two experienced coaches, Andrea Steel and Stephen Powell, leading the course 
throughout, facilitating sessions and offering some one-on-one coaching. 

Dr Stephan Harding of Schumacher College has done much to shape the spirit of our teaching. In his book 
“Animate Earth: Science, Intuition and Gaia” Dr Harding writes: “To act well, we need to experience the 
Earth not as ‘nature’ out there, nor as an ‘environment’ that is distinct from us, but as a mysterious 
extension of our very own sensing bodies that nourishes us with an astonishing variety of intellectual and 
aesthetic experiences – with the roar of the sea and with the wonderful sight of the night moon reflected in 
a calm lake. Right action requires us to live into the body of the Earth...”

47. Gaia cooperative/partnership* (Hereford, UK) www.gaiacooperative.org or 
www.gaiapartnership.org 
Our aim: Education, energy & communication for one-planet living.

What we do: We inspire individuals and business to adapt to climate change in a positive and enjoyable 
way, using insights from the new sciences and the creativity of the arts.

Our weekend courses bring theory together with practical hands-on experience, with some of the foremost 
teachers in the country, in co-operation with Schumacher College and Centre for Alternative 
Technology.
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The Course Themes
Because the underlying theme of all the courses is holistic and interconnected, you will find elements of 
every course integrated into whichever subject you happen to choose. Although the course teachers are 
experts in their field, the emphasis on these weekends is to present the material in an accessible way, 
showing the relevance to contemporary issues and lifestyles. There is plenty of opportunity for questions 
and dialogue, and practical experience where possible.

Our courses are gaining a high reputation for their originality and value. Many participants go away 
inspired to make transformative changes in their lives. We would like to be able to offer some assisted 
places next year, to allow people with limited funds, especially young people, the opportunity to benefit 
from the wisdom offered by the inspirational teachers we invite.

2008 Courses and Events:
- Resurgence Retreat with Satish Kumar, Elaine Brook and June Mitchell
Meditation in nature, peaceful silence, relaxation, and informed discussion with a leading exemplar of 
practical spirituality for our time. Satish draws on his experiences with Jain & Buddhist teachers, as well as 
the Gandhian movement and his own lifelong commitment to peace, simplicity, and community. £200 
residential /camping £170 

- Soil, Soul, Society with Satish Kumar, Tom Butterworth, and Elaine Brook
This course brings together the insights of Science, Art, and Spirit in the context of the new awareness of 
Gaia, the intricate and interconnected systems that maintain life on our planet. It enables participants to 
discover a deeper meaning and purpose in our roles as citizens of Gaia rather than passive consumers.

Tom Butterworth is Biodiversity project Manager for Oxfordshire, connecting people and landscape, and is 
researching Environmental Change at Oxford University. Elaine Brook is an ecologist, writer and 
photographer who studied with Himalalyan Buddhist teachers and shamans.
Satish Kumar is Programme Director of Schumacher College and Editor of Resurgence Magazine.

Dec 24 – 29: Christmas Retreat with Elaine Brook
An opportunity to re-discover the real spirit of Christmas, with good food, good company, relaxation, some 
short walks, and meditations on love and compassion. Mornings will be in silence, bring stories and poems 
to share around the fire in the evening. Open to those with meditation experience, and also complete 
beginners. £350 residential, £80 single supplement

April 15 - 17 2009
New Futures, New Perspectives with Penny Kennington & Elaine Brook
To be successful, potential leaders need the skills to anticipate the increasing demands climate change is 
making on individuals, business, and other organizations. This course brings creative, accessible insights 
from the new sciences, exploring  leadership, empowerment, fresh ways of thinking, and how to make the 
most of new opportunities. £650  residential, £350 voluntary/ NGOs.

Penny Kennington; Consultant & trainer, Patent Attorney, Head of Services in BT's legal dept, co-founder of 
European Sustainability Group 

Our network of local groups helps provide ongoing follow-up in participants' local areas. We are also in 
the process of pioneering a link-up of local Greenlinks directories which help people support their local 
economy by finding eco-friendly products and services in their home area.
Our work is based on the principles of Gaia Theory, researched by scientists James Lovelock and Lynne 
Margulis, and developed by Schumacher tutors Stephan Harding and Brian Goodwin, and philosopher Mary 
Midgley. We share Stephan's outlook - less pessimistic than in Lovelock's 'Revenge of Gaia' - we believe 
there is still time to avert catastrophic changes in the Earth's natural systems, and that it can be an 
enjoyable adventure if whole communities can work together.

48. International Society for Ecology and Culture (ISEC) - Roots of Change* 
(Dartington, UK) www.isec.org.uk 
The International Society for Ecology and Culture (ISEC) is a non-profit organisation concerned with the 
protection of both biological and cultural diversity. Our emphasis is on education for action: moving 
beyond single issues to look at the more fundamental influences that shape our lives. Our activities 
include:
    * Books, reports, conferences and films
    * Local, national and international networking.
    * Community initiatives.
    * Campaigning.
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We have worked in more than a dozen countries, from the UK and the USA to Thailand and Bhutan. Our 
programme in Ladakh, or 'Little Tibet', where we have been running a wide range of 'hands on' projects 
since 1975, has won international acclaim for countering the negative effects of conventional 
development in that region. ISEC has now established an 'Ancient Futures Network' to bring together 
groups and individuals from every corner of the world that are struggling to maintain their cultural 
integrity in the face of economic globalisation.

Programmes:
Local Food Programme
Throughout the world, agriculture is in crisis. The globalisation of the food economy, while enriching a 
small number of giant 'agribusinesses', is undermining the welfare of everyone else. We urgently need to 
move in precisely the opposite direction - towards shortening the links between farmers and consumers. 
ISEC's Local Food Programme aims to raise public awareness of these issues in order to lay the 
foundations for community action and political change

Global to Local Education
A consistent theme in ISEC's educational work is the need to shift direction - away from dependence on a 
global economy dominated by huge corporations and supranational institutions, towards economic 
structures that are more decentralised, diversified, and ecological. We disseminate this message through 
lectures, seminars, and interviews with ISEC Director Helena Norberg-Hodge; workshops and 
conferences on global-to-local initiatives; and books, reports, journal articles, book chapters, videos, and 
even comic books. 

The Ladakh Project
Set deep in the Indian Himalayas on the western edge of the Tibetan plateau, Ladakh, or 'Little Tibet', is 
one of the highest and driest inhabited places on earth. Since 1975, ISEC has been providing Ladakhi 
leaders with information about the impact of conventional development in other parts of the world while 
exploring more sustainable patterns of development in Ladakh itself, based on the use of local resources 
and indigenous knowledge. 

Roots of Change
'Roots of Change' is a ground-breaking programme of guided community study. It is open to people of all 
ages, and requires no academic background. All that is needed is a willingness to question some of the 
assumptions underlying our faith in progress and a desire to work for change. 

Roots of Change - Community Study for Local Action:
The problems we face today are vast, and sometimes our ability to influence them can seem frustratingly 
marginal. Working together with friends and neighbours to address the roots of problems - rather than 
symptoms - can make all the difference. This is the impetus behind our Roots of Change programme of 
guided community study. It is open to people of all ages, and requires no academic background. All that's 
needed is a willingness to question some of the assumptions underlying our faith in 'progress', and a 
desire to work for change.

The programme has three main goals:
* To encourage a broad analysis of the origins and workings of the global economy.
* To promote discussion of the impact of globalisation on participants' own communities, as well as on 
communities around the world.
* To generate strategies for effective local action.

ISEC helps to set up small local groups (usually with six to ten members), which meet once or twice a 
month to work through a curriculum based on the writings of the world's leading ecological thinkers and 
activists. There are no 'teachers', although most groups choose one of their members-sometimes on a 
rotational basis-to act as facilitator. ISEC staff are available throughout the programme, both to provide 
logistical support and to suggest avenues for further study.

"The readings challenge me to reconsider things I ignore or take for granted, and help to counteract the 
mesmerizing effect of everyday life in urban America."Diana Young, Berkeley, CA

From study to action
More often than not, groups progress naturally from discussion to action, typically choosing to start 
projects that help to strengthen their local economy. Some groups have organised farmers' markets or 
local currencies, others have started community newsletters or arranged cultural exchange initiatives. 
Many groups continue to meet long after they have finished the readings.
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"Taking part in an ISEC study group was very supportive and empowering, giving me the confidence to get 
involved in local action." Pam Hine, Devon, UK

The curriculum in brief:
* What insights into sustainability can we gain from traditional cultures? What does 'development' really 
mean? What is 'progress'?
* The 'engines' of progress: technology, conventional economic thinking, formal schooling and corporate 
power.
* Globalisation and the spread of the consumer monoculture.
* Resistance and renewal: shifting direction to rebuild community and reconnect with the land.

Plans for the future include a Roots of Change newsletter, allowing participants to share ideas and 
experiences. We will also be organising regional workshops, giving groups the opportunity to meet face-to-
face.

49. LEAD International (London, UK) www.lead.org 
LEAD – inspiring leadership for a sustainable world, is an international non-profit organisation with a fast 
growing network of 1800 leaders in more than 90 countries. Our shared mission is to inspire leadership 
for a sustainable world.

We do this by searching worldwide for outstanding people, developing their leadership potential through 
our innovative training programmes and working with them to mobilise others to make a real difference to 
the future of this planet.

Our LEAD offices across the world deliver training programmes that challenge traditional notions of 
leadership with progressive participatory techniques. Using LEAD's experiential learning approach, our 
participants learn through multi-stakeholder dialogue, systems thinking, and inclusive cross-cultural 
processes.

We train business executives, government officials, academics, NGO directors, activists, educationalists 
and media professionals. Our multi-lingual training team works with top-level experts and practitioners 
from around the world who focus on emerging issues relevant to leadership and sustainable development.

Leadership for Environment and Development
Member Programmes in Brazil, Canada, China, Commonwealth of Independent States, Europe, 
Francophone Africa, India, Indonesia, Japan, Mexico, Nigeria, Pakistan, Southern Africa, USA.

History of LEAD
As the world was preparing for the 1992 Earth Summit in Rio de Janeiro, LEAD was identifying an urgent 
need for a new generation of global leaders. Since then, we have been recruiting talented individuals from 
key sectors and professions all over the world to be part of a growing network now standing at 1600 
leaders, who are committed to changing the world. Every one of our leaders is a graduate of LEAD’s 
international Fellows Training Programme, an intensive and demanding programme designed to enhance 
leadership ability, strengthen sustainable development knowledge and foster the relationships that will 
continue to support our Fellows in their life work. This cross-sectoral, cross-cultural programme has been 
at the heart of LEAD activities across the globe.

Through our expanding activities, the LEAD network now reaches out to thousands of individuals every 
year. Our participants include business executives, government policy makers, university professors, NGO 
directors, education specialists, and media professionals, all of whom are working to make a difference in 
their communities and countries.

LEAD’s approach to training is based on tested adult-learning methodology that is experiential, learner 
centred, participatory, highly dynamic and fun! We use a wide range of methodologies, including 
interactive panel discussions, place-based case studies, site visits, computer-aided simulations, peer-to-
peer learning, role-play, individual and team projects.

Our international training sessions provide participants with an enriching and diverse cross-cultural 
experience. With up to 35 nationalities present in a session, participants observe that their training 
experience is strengthened through the joint learning and exchange that happens among them.

Today the LEAD Network has 14 regional offices, each led by dedicated, multi-lingual training staff who 
design, adapt, and deliver high quality training and capacity development courses and activities. LEAD 
trainers are supported by experienced logistics staff as well as a network of expert resource persons, 
numbering over 1000 globally, who provide not only exceptional professional expertise on sustainable 
development issues, but also the invaluable viewpoint that practitioners bring.
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What makes LEAD stand apart is our wealth of experience designing, developing, and implementing high 
quality, multi-sectoral training and capacity development for diverse international audiences. Our unique 
approach, reach, and experience have made us renowned in the training field.

    “You can always tell when there’s a cadre of LEAD people in an organisation. It changes that 
organisation. It gives it a new life, new energy and frankly new relevance. Nothing is more needed than 
the kind of leaders which LEAD produces.”
Maurice Strong, Undersecretary General, United Nations

    “We need leaders who can inspire people; who are well informed on the issues; who are committed and 
motivated. LEAD is exactly the right kind of organisation. I am amazed that we didn’t have one like this 
before.”
Rt Hon Michael Meacher MP, Former Minister of the Environment

LEAD has a vision of a sustainable world where the leadership potential of people and communities is 
developed, they are able to collaborate across sectors and cultures, and they can find and deliver 
sustainable solutions at the local and global level.

LEAD’s mission is to inspire leadership and change for a sustainable world. We will carry out our mission 
by identifying outstanding people across sectors and cultures, developing their leadership potential and 
understanding of sustainable development, and mobilising and supporting them as a network to achieve 
the change required.

In delivering our mission, LEAD will operate according to the following values and principles:
* A sense of urgency. Humanity is on an unsustainable path, and rapid change is essential to achieve 
sustainability
* Recognition that leadership can take place at many levels, and that everyone has a potential leadership 
role to play
* Belief in a cross-sectoral, cross-cultural collaborative approach
* Mutual respect of different perspectives, cultures and backgrounds
* The importance of inspiring others and listening to others
* A belief that sustainable development is achievable as well as desirable
* A commitment to social equity and justice, which together with environmental responsibility and 
economic progress, are at the heart of sustainable development.

- Fellows Training Programme
A core part of LEAD's mission to inspire sustainable development involves building a network of 
international cross-sector professionals who can motivate action on sustainability.

To join the LEAD Fellows network, applicants must complete our acclaimed Fellows Training Programme. 
Almost 1800 LEAD Fellows have graduated from our highly successful LEAD training programme since 
1991.

Fellows gain first hand experience of achievements, as well as challenges facing their own and other 
countries, and learn how to work effectively in teams to find and foster solutions.

We equip these 'rising stars' with the skills and knowledge to make them increasingly cross-sectoral 
leaders in their own communities and on the world stage.

The Challenge 
A principal challenge facing decision makers in all countries is how to create policies and actions that 
reflect the link between economic prosperity, a healthy environment, and social equity.

Such policies must transcend traditional boundaries—those between disciplines, sectors, nationalities, 
cultures and generations—and will require innovative thought and sensitive, creative leadership to develop 
and implement them.

LEAD's role
To respond to this challenge, we have designed the LEAD Fellows Training Programme to focus on 
strengthening knowledge of sustainable development and enhancing key leadership skills among new 
groups of leaders.

The majority of training is undertaken at the regional level, with additional inter-regional and international 
components available.
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The LEAD Approach
The Fellows Training Programme is a multi-stage progression of learning activities that build upon each 
other, and is structured in a way that allows participants (Associates) to remain in full employment 
for the duration of the programme.

It aims to develop participants’ understanding of key sustainable development issues at the local, national 
and global level, and provides a forum for exchanging experiences and visions for managing these issues.

The training is highly participatory, drawing on both the experience of participants as well as involving 
external actors at different levels to provide an environment for peer learning and sharing. This is 
achieved with a mix of methodologies, including both traditional formats and innovative training delivery 
techniques.

Networking group - Joining the network
Upon completion of this programme, participants become LEAD Fellows and join a real and virtual network 
of talented individuals from over 80 countries. Fellows frequently mention the value of being part of the 
large LEAD family, where lifelong relationships are formed and continue to be strengthened over the years 
after their graduation from the programme.

The Fellows Training Programme is ideal for mid career professionals demonstrating outstanding 
leadership potential and who would benefit from extensive contact with other leaders from across the 
world, from residential courses, and from a strong peer-learning experience.

- LEAD Europe Programme
The LEAD Europe Leadership for Sustainable Development Programme 2009 begins in March and includes 
16 face-to-face training days organised into three residential modules over six months, supported by 
online events, preparation and project work.

It will inspire you with the latest thinking, sharpen your skills and put you in contact with a group of high-
level peers from across Europe and internationally.

While gaining practical experience you will analyse contemporary sustainability challenges and search for 
joint solutions. You will work with colleagues from different countries and professional backgrounds, each 
bringing their own diverse perspectives. You will also interact with some outstanding leaders and hear 
their own stories of challenge and opportunity working in this field.

Course participants (known as LEAD Associates) remain in full employment during their training. At the 
end of the course, LEAD Europe Associates graduate from the training programme and become LEAD 
Europe Fellows for life.

Learning Through Case Studies - Exploring Sustainable Development in Communities Around 
the World. 
For over twelve years, LEAD has researched and written case studies that provide a clear analysis of a 
range of sustainable development issues. Created for international training sessions, these case studies 
explore a wide variety of local development issues from historical, economic, social and environmental 
viewpoints in communities around the world. These case studies have proven to be a powerful 
instructional tool for training and education for sustainable development while at the same time, engaging 
community actors who are on the quest for sustainable development.

- Skills Modules
LEAD has many years of experience designing, developing, and delivering high quality short training 
courses and workshops for participants from across the world.

Our training participants reside all over the globe and represent a diverse range of sectors - organisations, 
companies, governments, NGOs and students. All our courses are adapted to be appropriate to the context 
in which they are delivered - by any of LEAD’s regional offices and LEAD International. Examples of the 
types of skill development courses LEAD offers are described below.

    * Systems Thinking for Transformational change
    * Leadership for a Sustainable World: Practical Skills for Promoting Change
    * Creating High Performance Teams for Sustainable Development
    * Negotiation and Problem Solving
    * Exploring Leadership Through Discussion and Practice
    * Ethical Decision-Making for Sustainable Development
    * Strengthening Cross-Cultural Communication Skills
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- Courses on Sustainable Development Themes
The LEAD Network also runs short courses on sustainable development related themes. These courses are 
offered by LEAD’s regional offices and cover a broad spectrum of themes aimed at local, national, and 
international audiences.

50. London South Bank University, Education for Sustainability (London, UK) 
http://www.lsbu.ac.uk/efs/ 
Make a difference by becoming an agent for change through studying on the Education for Sustainability 
(EFS) post-graduate programme at London South Bank University. The programme has 12 years of 
experience in enabling participants to take education for sustainability theory and apply it to 
practical contexts. Choose the speed at which you wish to study; two or four units per year distance 
learning, or eight units in one year on the fast track course.

The programme offers participants the opportunity to focus on EfS in the formal or the informal sectors of 
education. The past participants have come from a wide variety of contexts including NGO officers, 
teachers, lecturers, journalists, campaigners and conservationists. We have participants one every 
continent except the Antartic, who can communicate with each other through our website.

What courses are offered by the EFS programme?
A range of post graduate units form the core of the programme. Participants can take them by distance 
learning or through dayschools at the university. These include an introductory unit on Environmental and 
Development Education and seven others on themes such as Processes and Management of Change, 
Science and Culture, Environmental and Development Perspectives, Values and Participation, Researching 
EFS. The course content was developed in collaboration with our stakeholders and EFS team. The team 
includes a group of tutors with internationally recognised expertise, as both practitioners and researchers, 
in a range of EFS fields.

The range of courses available:
    * Short courses and continuing professional development (one/two units)
    * Post graduate certificate (4 units)
    * Post graduate diploma (8 units)
    * MSc Education for Sustainability (8 units plus the dissertation)
    * Professional Doctorate in Education (special focus on diversity, equality and sustainability) 

Teaching and learning support is supported by our expert team of tutors, an acclaimed set of distance 
learning materials and E learning. A tailor made web site also enables students to feel part of an active 
learning community and to participate in dynamic web based interaction, for example through on line 
debates on topics such as education and climate change.

The EFS programme is part of Education Department within the Faculty of Arts Humanities and Science at 
LSBU. The Education Department is strongly committed to the values of diversity, equality and 
sustainability. The Education Research Centre (CCCI) has a long track record and a remit of research in 
these areas.

51. Pishwanton – Life Science Trust* (Gifford, East Lothian, Scotland, UK) 
www.pishwanton.com (currently under construction) 
The Pishwanton Wood Project is a place of learning with a difference, set in 6o acres of semi-woodland at 
the foot of the Lammermuir Hills in East Lothian, Scotland. Here, we are developing a Centre for 
environmental education, research and therapy, creating opportunities for people of all ages and 
abilities to renew and deepen their relationship to nature.

Our work is inspired by the methodology pioneered by the German poet, playwright and natural scientist, 
J. W. v. Goethe whose work in integrating science and art points the way towards a more holistic 
understanding and sense of connection with nature.

Environmental Education and Ecological Land Use - Based on Biodynamic/Organic principles, we are 
exploring ways of integrating agriculture, horticulture, woodland management and conservation activities 
to create a practical demonstration of sustainable land use. The development of the land is giving 
opportunities for a wide variety of people to learn new skills whilst engaging in meaningful practical work. 
Pishwanton Wood has become a large outdoor classroom.

Architecture - Pishwanton also has a growing number of unique buildings designed by the renown architect 
Christopher Day through a landscape study and consensus design process.

Pishwanton aims to explore the relationship between human beings and nature through art and science 
and their integration with one another. Our work is based on a "gently empirical" scientific method 
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discovered by Johan Wolfgang von Goethe, the German poet, playwright and naturalist 200 years ago and 
developed further 100 years later by Dr. Rudolf Steiner, the Austrian philosopher and scientist. 
Goetheanism is now widely practised throughout continental Europe. It Is ideally suited to the study of life, 
as the physical attributes of an organism, the processes by which it grows and evolves and its spiritual 
characteristics are all investigated by and unified within the Goethean scientist. In modern society we can 
become very alienated from nature and, whilst we often pass through it we may sense nothing of its true 
meaning. Through the work of the Trust people are given the opportunity, perhaps for the first time, of 
letting nature speak within their souls. This can lead to a deep inner experience of "being at one with" 
rather than "separate from" the natural world. It can be very healing both for the people
involved and for nature.

The Life Science seminar is a mobile, educational project active throughout the British Isles, since 1990 
providing short courses from one to three weeks on a wide variety of subjects from Plants to Colour, 
Landscape and the Human Skeleton. An expansion of its educational activity is scheduled from autumn 
1995 onwards. Other educational and interdisciplinary research actions springing from the same source 
include conferences, day and week-end workshops as well as longer courses. Exhibitions are produced and 
organised from time to time, books and short articles written and published. All these activities are in need 
of a home base.

The Life Science centre would allow for the development of the Trusts work and enable its practical 
demonstration by transforming a place through dedication to dealing with the natural world in a creative 
and healing way as is implicit in Goetheanism. This would be the first Centre of its kind in the English 
speaking world. 

52. Plymouth University, Centre for Sustainable Futures (CSF) (Pymouth, UK) 
http://csf.plymouth.ac.uk/ 
The CSF aims to put Sustainability at the centre of the thinking and doing of the University and also the 
wider national and international community.

The Centre for Excellence in Teaching and Learning (CETL) aims to transform the University of 
Plymouth from an institution characterized by significant areas of excellence in education for sustainable 
development (ESD) into an institution modeling University-wide excellence and, hence, able to play a 
leading national role in helping HEIs (Higher Educational Institutions), the HE (Higher Education) Academy 
and subject-based communities to implement and deliver the learning, teaching and estates components 
of HEFCE’s (Higher Education Funding Council for England’s) sustainable development in higher education 
strategy and action plan.

A Centre for Sustainable Futures (CSF) has been established. The CSF Academic Core Group, 
composed of a Director, Associate Director, Reader, Senior Manager, thirty six Centre Fellows and a team 
of three researchers, forms the driving force for change, initially working to widen and deepen excellence 
in ESD (Education for Sustainable Development) provision in areas where excellence is already 
demonstrated before extending excellence outwards to second and then third wave faculties and schools. 
The Core Group will encourage CPD (Continued Professional Development)-led curriculum innovation and 
the production of high quality ESD learning materials across the University, design new ESD programmes 
including a Masters in Education for Sustainable Development and generic undergraduate and graduate 
modules (customizable by discipline); promote and undertake pedagogical research; develop a University 
actual and virtual resource centre (the Sustainability Commons), and drive the CETL’s internal, regional, 
national and international dissemination programmes.

Key to the CETL is the linking of programmatic and pedagogical innovation with the greening of the 
campus and partnerships for sustainability with local authorities, the corporate sector and civil society 
organizations across the South West. Key CETL partners include Schumacher College, internationally 
renowned for its courses on sustainability themes, and Forum for the Future, the United Kingdom’s 
leading sustainability charity that was central to the 2000-3 Higher Education Partnership for Sustainability 
(HEPS) Programme.

Students across the University and its network of 18 partner colleges will be provided with opportunities to 
engage critically with sustainability agendas and their social, ethical, professional and personal 
implications. The impact on student learning will be reinforced through opportunities for action research 
projects into the greening of the campus and into community and regional sustainability 
initiatives. A key criterion for evaluating the CETL will be the level of sustainability literacy achieved 
across the student body, so that they leave the University equipped with the values, skills and knowledge 
to drive the sustainability agenda forward in their personal and professional lives.

Curriculum
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Curriculum is one of the four foci of CSF’s work. In this category, we also include pedagogy – the theory 
and practice of teaching and learning – and policy in the university affecting teaching, learning and 
curriculum. As a ‘Centre Excellence for Teaching and Learning’ (CETL), CSF puts curriculum and 
pedagogical development at the heart of its work. A key part of the working structure is a team of CSF 
Centre Fellows across a number of schools and faculties, who are engaged in curriculum and pedagogical 
development work, and associated research. They are also charged with organising and facilitating CPD 
events within their own school or faculty. In addition, CSF has spearheaded the development of an 
innovative MSc in Learning for Sustainability [MLS] to be situated within the School of Earth, Ocean and 
Environmental Sciences [SEOES] but delivered across faculties. The first intake began in September 2006.

MSc Learning for Sustainability - this course will not be offered until September 2009.

The Curriculum Forum - Curriculum, Policy and Culture Forum
The Curriculum/Strategy Forum concerns itself with assisting the embedding of sustainability in curriculum 
as well as university-wide policy development that supports curriculum change and development. It 
supports the curriculum aim of the Sustainability Action Plan which is: to engage students at all levels 
with sustainability concepts and issues through their formal and informal learning.

Past and current work includes:
- Development and monitoring of sustainability module guidance documents.
- Developing the sustainability element of the University’s Skills Plus and Personal Development Profiles 
policy and assisting with implementation
- Monitoring the development of sustainability-related staff guides within first, second and third wave 
schools and faculties
- Promoting a sustainability-related Professional Support Programme across the University
- Assisting Centre - Fellows in curriculum development and pedagogic innovation
- Monitoring the curriculum related element of the University’s sustainability Action Plan

Community
Community is one of the four foci of CSF’s work and partnerships with regional and local communities in 
pursuit of sustainable lifestyles are prioritised. A sustainable university cannot be achieved without 
responding and relating to changes and needs in its hinterland. How can the University of Plymouth (UP) 
be a leading player in the emerging movement - both in Plymouth and the South-West region - towards re-
thinking human activity and everyday life in the light of the sustainability imperative? How can UP build on 
its existing relationships with local government, agencies, voluntary groups and the wider community?

As well as pursuing these questions, CSF is also considering how to dissolve the boundaries – physical and 
otherwise - between university and community, and the implications of seeing the university itself as a 
learning community.

Campus
The physical campus of a university is crucial to student and staff experiences as well as being deeply 
connected with the teaching and learning that occurs. A university campus, through the careful 
construction and of formal and informal learning spaces, should facilitate a diversity of teaching and 
learning styles. Indeed, the campus itself should be of pedagogical value. CSF is supporting The University 
of Plymouth to make the physical campus a better place to learn, with more informal spaces for students, 
with buildings that use sustainably sourced materials and most importantly that the design of buildings 
and common areas is a transparent and consultative process that includes students, academics, staff, 
estates and architects.

The Campus Forum
The Campus Forum concerns itself with the development of the University Campus – its sites, building and 
the organisational structures which determine its environmental, social and educational qualities and 
principles. The members of the Forum have been involved in university-wide aspects of CETL 
implementation such as the delivery of the Capital expenditure projects and in policy and strategy 
development.

This Campus Forum is supported by several working groups which are taking forward the sustainability 
objectives of the University. These include the development of the Campus as a Learning Resource group, 
the Sustainable Buildings group, Sustainable Procurement group, Slow Food group, and the 
Campus Well Being project. The Campus Forum has already suggested revisions to the University’s 
Strategic Plan, and to the appointment processes for design consultants to the University Framework 
Agreements.

Culture
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The University Sustainability Policy and Action Plan, arising from CSF-orchestrated 'wide and deep' 
consultations across the University, continue to evolve in response to the staff and student voice.

53. Primrose Earth Awareness Trust* (Powys, Wales, UK) 
www.primrosetrust.org.uk 
Primrose Earth Awareness Trust is an environmental education charity, working to raise awareness of 
sustainable food production and other sustainable living practices. We aim to encourage a respect 
for the earth and an appreciation of the interdependence of people, plants and the environment.

Primrose Earth Awareness Trust was set up in January 2000 on land that was previously part of Primrose 
Farm at the village of Felindre in Powys, Wales.

Our work and our philosophy:
Our activities for families and schools are engaging and entertaining for all involved. But they also deliver 
important messages. All our work shows you…
    * how we could look after the earth
    * how people, plants and environments affect one another
    * how nature can make us feel better when we look after nature
    * how the way we live can make a difference - especially the way we grow our food

We are working with the hope of making a change in our society. We would like to live in a world where…
* more people understand how the way they live affects the world, and choose to do things in a way that 
does not damage the earth over a long time
* more people understand how their food is grown and choose food that is grown in a way that is healthy 
for them and for the earth
* people know more about how nature works and how they are a part of it
* people feel the benefit of working with nature
* people understand how they can look after our natural habitat and take care of the earth

We think that encouraging our visitors to make a direct connection with the natural world through their 
senses maximises the impact of our message. However, we believe that individuals have the right to make 
their own choices about how to live - our education strategies inform, facilitate and empower, but don't try 
to instruct and dominate. Our venue and programmes are accessible to people of all abilities.

The outdoor tour and the teaching space at Primrose Earth Awareness Trust provide an unusual and 
inspiring environment with many natural features. Our buildings are constructed sustainably and 
harmoniously with natural materials that encourage creativity. Visitors to the Trust often have access to 
Primrose Farm - our neighbour - which is a nationally recognised exemplar of the application of 
permaculture principles to fruit and vegetable production and earth care.

We are acting locally (although thinking globally) by…
* providing education programmes for our local community
* emphasising our local cultural history and using the lifestyle and practices of early settlers in the area as 
an example of sustainable living
* exploring how people of different cultures and traditions influenced each other in the past and comparing 
that with what is happening in the world now
* forming links with sustainable projects in developing countries and sharing information with sustainably 
living indigenous people
* applying a holistic approach to all our work - ensuring that our activities are financially and 
environmentally sustainable, sensitive and sustainable in their use of human resources
* raising funding for our work from individuals, organisations and companies who share elements of our 
vision and support our mission

Courses:
- Organic and Sustainable Food Production - Theory and Practice: demonstrating the processes 
involved throughout the year, growing healthy food whilst nurturing the earth.

Ideal course for:
    * Amateur Gardeners
    * Smallholders and farmers
    * Parents wishing to grow healthy food for their families
    * Retired people looking for new experiences
    * People who care for the environment
Provides opportunities to:
    * Learn design skills
    * Improve knowledge and practical skills
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    * Appreciate and connect with nature
    * Become inspired by PEAT's developing centre
    * Share experiences and make new friends

- Courses for schools aimed at schools and teachers.

54. Schumacher College (Dartington, Totnes, UK) www.schumachercollege.org.uk 
Schumacher College - Transformative Learning for Sustainable Living
Through an innovative approach to learning, Schumacher College has helped thousands of organisations 
and individuals in understanding and finding solutions for the most pressing ecological and social concerns 
of modern life.

We are renowned for the excellent teachers that lead all our courses. People come to Schumacher College, 
in the heart of the Devon countryside, to discuss sustainability. What and how they learn stays with them 
for a lifetime.

About the College
Schumacher College is a unique international educational institution. It provides individuals and groups 
from across the world with the opportunity to learn on numerous levels about subjects relating to 
environmental and social sustainability.

Set on the vibrant Dartington Hall Estate in the south west of England, the College seeks to offer a positive 
educational space which integrates the concerns of governments, NGOs, businesses and individuals. 
Through a range of educational activities, participants are encouraged to consider some of the most 
urgent challenges of sustainability and to take responsibility for delivering effective solutions in their own 
working and personal environments.

Participants, teachers and staff work together to combine and learn from diverse experiences and 
knowledge. The context of individual and group learning provides a powerful platform for deep and 
holistic engagement with transformative learning for sustainable living.

The College runs a extensive programme of short courses from 4 days to 3 weeks on a whole range of 
subjects including economics, business, design, ecology and art. A full time MSc in Holistic Science, the 
first of its kind, is run from the College as well as a Certificate in Education. There are regular open 
evenings, seminars and joint projects happening at the college throughout the year.

A global college community
People aged from 20 to over 80 come to the College from all over the world. Most come with a clear 
recognition that we have globally reached a pivotal moment where we have to address the need 
for sustainable lifestyles and more positive human relationships. Those that have benefited from 
their experiences at Schumacher College include economists, business leaders, practising health 
professionals, organisational consultants, educators, scientists, theologians and politicians.

Participants on the short course come with broad areas of interest and expertise gathered from the field or 
academia. All are requested to bring a readiness to contribute to the sustainability debate through their 
experience, questioning and enthusiasm for learning. Whilst individuals’ need for time and space is 
respected at the College, everyone is supported and encouraged to share the diverse range of opinions 
and knowledge which will be present in any one group.

There are between 10 and 30 participants on one or more short courses at the College at any one 
time. You will also find that there are a number of MSc students present who will be joining you for the 
short course or engaged in their own programme or study. Activities of the College are co-ordinated by 15 
staff members. There is also a small team of helpers, 4 or 5 past participants who have come to the 
College for an extended period of time to help support staff, participants and students, and enjoy a period 
of reflection or study themselves. 

Courses Overview
Schumacher College offers a range of courses to meet the needs of a wide range of individuals from 
professionals to those in continuing education. People from all walks of life come to the College, meet with 
each other and expert teachers. They engage with cutting edge ideas and educative practice within 
short intensive 4 day sessions to full-time year long programmes.

- Short Courses
A range of courses from 4 day to three weeks covering all manner of social and environmental issues 
including sustainable building to art and ecology. 

Scoping Study - Schumacher College, Christel Ankersmit, September 2008 70

http://www.schumachercollege.org.uk/


The course programme allows exploration of sustainability through a range of complex areas of 
transdisciplinary study ranging from business issues, art and design to food policies and climate 
change. The College promotes a unified residential education encouraging participants to acquire new 
knowledge, learn through doing and engage with this process through all aspects of life. Exceptional and 
expert teachers lead classroom sessions.

- Certificate in Education
A modular programme that supports those wanting to challenge education practice within an existing or 
new institution. A vocational programme in holistic, transformative, adult education – for educators, 
facilitators and change agents.

In these critical times, we need new forms of education and a new generation of educators. Questions of 
sustainability and the culture change necessary offer us exciting challenges and opportunities to go 
beyond what we currently understand as education. We need models and practices that emerge from 
place within a globalised world, that engage with multiple ways of knowing, and that enable people to 
become leaders in their professional and personal communities. This programme provides a platform for 
exploration in practical, experiential and conceptual learning to support your professional practice.

“For the first time in my life I can say that I experienced a transformative learning process. A process that 
started and I am sure it will continue for all my life”. Current participant, Alex Bianciardi, Environmental 
Consultant, Cyprus

- MSc in Holistic Science
A year long programme full time which develops students understanding of a range of pioneering social 
and scientific methodology and practice, with a chance to specialise later in the course.

Schumacher College, in partnership with the University of Plymouth, is the first in the world to offer 
a postgraduate programme in Holistic Science.

The MSc in Holistic Science is a full-time one-year programme starting in September. The student group is 
small, with a maximum of 13 students. During the first four months students cover the 3 Core Modules 
by attending lectures, discussions and carrying out practical work. They are taught by three resident 
teaching staff and a series of visiting teachers. From January, students begin work on their dissertation 
research and also attend two two-week residential short courses chosen from an approved selection from 
the College’s short course programme. Teachers on Schumacher short courses have included: Fritjof 
Capra, Jane Goodall, Vandana Shiva, John Todd, David Orr, Deepak Chopra, Patch Adams and Margaret 
Wheatley.

The MSc is made up of a total of 180 credits. 60 of these are achieved through the three Core Modules and 
20 credits from each of the two short courses. The remaining 80 credits are gained from the final 
dissertation.

Being at the College - A Schumacher College experience
During the day, lectures, discussions and small groups take place. Attention is given to ensuring that the 
learning atmosphere is as creative as possible. Afternoons provide opportunities for field trips to the coast 
or Dartmoor, walks, private study, tutorials or specialist lectures by permanent staff on Gaia theory or 
other aspects of ecology. 

There is the opportunity for a period of meditation, a group meeting and a session during which 
participants help with preparing food and maintaining the immediate environment. This aspect of the 
course – cooking, cleaning, gardening and so on – is an essential part of the College life.  Embedding 
the intellectual discussions in the everyday business of taking care of the buildings and each other 
promotes a level of understanding in which combines personal values and the course objectives. It is an 
opportunity to more informally engage with others at the College.

Evenings offer a variety of talks and informal meetings, possibly arising out of the day’s work, or an 
opportunity for participants to give presentations based on their own work and experience. Wednesday 
evening is our ‘Open Evening’, when members of the local community are invited to listen to and engage 
with our expert teachers. Participants are also encouraged to join in. One evening a week is devoted to a 
‘soiree’ – a home-grown party for all those at the College. The College bar is open most evenings.

Weekends are not scheduled in order to allow time for private study and contemplation, informal 
discussions, walks in the beautiful grounds of the Dartington Hall Estate, visits to local places of interest or 
time with friends and family within reach. Experience has taught us that the intensity generated by the 
weekday programme makes advance planning of weekends inappropriate.
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Facilities at Schumacher College
The College is based in a medieval building within which the main facilities are located: teaching rooms; 
the dining room, kitchen and snack area; a library with 4000 books relating to ecological issues; a 
meditation room; an audio-visual room with a wide selection of videos, including talks by past College 
teachers. A number of computers are available for participants to use outside of formal lecture times.

Course participants sleep in accommodation blocks across the courtyard from the Old Postern. These are 
conventional College halls of residence. Rooms are simple and functional and comfortable. Bathroom 
facilities are available on all floors. Clothes washing, telephones and other essential practical facilities are 
provided on site.

A special food experience at Schumacher College
An important aspect of life at the College is the food – its preparation and consumption. Course 
participants, staff and volunteers prepare food in small groups of 3-5 people, providing a varied vegetarian 
menu which reflects the international nature of the student group.

Wherever possible, locally grown organic produce in season is used. Meals are freshly prepared and we 
bake some of our bread and biscuits, as well as celebratory cakes. There is an open door policy to food to 
support a health body and mind: it is always available. The College is able to meet the requirements of 
most special diets.

Being involved in the preparation of the daily food for the group, is often cited as one of the most 
enjoyable aspects of community life at the College. Over the years, participants have contributed to the 
College kitchen by bringing their enthusiasm, joy and their original recipes to add to the Schumacher 
collection. They have also provided the inspiration and momentum for the college cookbook Gaia’s 
Kitchen, compiled by our catering manager Julia Ponsonby. 

Schumacher College in the heart of the Devon and culture
All the buildings are surrounded by a mixture of lawns, trees and wildlife areas, providing the opportunity 
for games, sunbathing or quiet reflection and study. The College is based on the Dartington Hall Estate, 
famous for its beautiful gardens which are a short walk up the hill from the College.  The Estate also hosts 
a wide range of cultural activities, including films on most nights in the Barn Cinema and regular concerts 
(classical, jazz, folk and international) in the Great Hall.

There are many lovely walks through woodland and alongside the River Dart that can be started directly 
from the College grounds. The lively and historic town of Totnes is two miles away and can be reached 
along a cycle/footpath or using the regular bus service. Bicycles are available for use by course 
participants. Totnes, is populated with art galleries, a museum, regular market, pubs, restaurants, shops 
and banks. To the South of Dartington are the dramatic cliffs and beaches of South Devon, and eight miles 
to the North, the beautiful National Park of Dartmoor.

55. University of Bath, Centre for Action Research in Professional Practice 
(CARPP) - School of Management (Bath, UK) www.bath.ac.uk/carpp 
Centre for Action Research in Professional Practice (CARPP)
Our interest and concern is with approaches to action research which integrate action and reflection, 
so that the knowledge gained in the inquiry is directly relevant to the issues being studied; and in which 
there is increased collaboration between all those involved in the inquiry project. Our work aims at helping 
the individual practitioner develop skills of reflective practice and to help organizational members 
develop communities of inquiry, as well as contribute to wider understanding of the place of inquiry in the 
development of professional practice.

CARPP action researchers are currently looking at how barriers to low carbon innovation can be 
dissolved both in industry and in local authorities.

Background
The MSc in Responsibility and Business Practice was originally developed in an educational 
partnership between the University of Bath School of Management and the New Academy of Business 
(established by Anita Roddick, Founder of The Body Shop International). In 2005, the New Academy of 
Business was formally dissolved and re-organized as the Association of Sustainability Practitioners 
(ASP). Many members of the Association are graduates or current course participants of the MSc in 
Responsibility and Business Practice, and close links are maintained between the University of Bath School 
of Management and ASP. The MSc course is partly staffed by Visiting Teaching Fellows, some of whom are 
members of the Association.
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The Centre for Action Research in Professional Practice (CARPP)
Formed in 1993 to develop the theory and practice of action research, CARPP is a core research centre 
within the University of Bath School of Management. It is recognised internationally for its contributions to 
the development of self-reflective and collaborative forms of action research and has links with 
other universities and management education establishments around the globe. Alongside the MSc, CARPP 
offers the Postgraduate Programme in Action Research which leads to Diploma, Masters and PhD 
degrees. Through this, professionals use action research to address questions for the improvement of their 
practice, and develop theories grounded in these investigations. MSc students are able to attend CARPP 
action research workshops and join in this wider community. 

The University of Bath School of Management: One of the top UK Business Schools
One of the oldest established business schools in Britain, the University of Bath School of Management has 
a track record of excellence in teaching and research as well as an international reputation for the quality 
of its programmes. The School is rated 5A by the Higher Education Funding Council for England and is 
ranked in the top 5 UK Business Schools (The Times Good University Guide 2006).

The University of Bath
The University of Bath is one of the UK’s leading universities. It has a distinctive approach that emphasizes 
the education of professional practitioners, fosters high achievement, and promotes original inquiry and 
innovation in partnership with business, the professions, public services, and the voluntary sector. Situated 
on a greenfield site but only a mile from the city centre, the University’s compact, purpose-built facilities 
have benefited from substantial capital investment in recent years. They include a modern Library and 
Learning Centre (one of the first in the UK to offer 24-hour opening during term-time), a Sports Training 
Village offering state of the art sporting facilities including an Olympic standard swimming pool, and new 
accommodation and restaurant facilities. The trees and open landscaping of the campus provide an 
especially pleasant setting for those attending residential programmes. The beautiful city of Bath (just 
over one hour from London) is a major attraction for those seeking quality of life. It is the only city in 
Britain designated by UNESCO as a World Heritage City. It is unique in its combination of architectural, 
historic, cultural and social attractions and facilities.

- MSc in Responsibility and Business Practice
As environmental, social, and ethical issues have moved up the public agenda globally, the question of 
'responsibility' in the context of business practice is now a major topic for debate. For example climate 
change, world poverty and energy futures are now identified as significant concerns and challenges, their 
causes and possible solutions are much discussed and contested. What roles might business corporations, 
non-governmental organizations, governments and citizens be expected to play, locally and 
internationally, in this complex context?

The launch of the MSc in Responsibility & Business Practice in 1997 signified one of the first attempts in 
management education to address corporate responsibility issues directly.

In order to do this robustly, the course is innovative in educational approach. It uses the principles and 
practices of action research to enable participants to engage, intellectually and experientially, with 
challenging and contentious issues. It encourages question-posing, inquiry, experiential learning and self-
reflection in order to develop participants as change agents and provide a forum for them to become 
explorers and pioneers in responsibility and business practice. The programme is unique in using an 
educational model that mirrors its content, especially offering forms of inquiry that can be adopted in 
order for these issues to be explored.

The course is especially innovative in two ways:
1. In its content: It is concerned with developing a new management philosophy where environmental, 
social and ethical criteria are central to business policy, alongside financial performance. The programme 
is organized to develop your understanding of key aspects of values-aware management, enabling you to 
explore socially responsible business practices inside and outside the workplace. Workshops will feature 
presentations from, and debates with, leading international authorities, managers currently working with 
innovative corporate practices, and non-governmental organization representatives. Course tutors will 
facilitate discussion, providing you with opportunities to explore the fundamental assumptions from which 
you view the world, and to test and evaluate emerging ideas and values for responsible business practice.

2. In its approach to learning: The course is designed as a process of disciplined inquiry, drawing on the 
expertise established by the Centre for Action Research in Professional Practice (CARPP). There is an 
emphasis throughout the programme on inquiry processes and skills, and on self-reflective learning. As the 
course progresses, you are expected to reflect on the material and issues covered in workshops and on 
your own personal and professional learning experiences, in an ongoing evaluation process. You will work 
in small learning groups during each workshop to explore the relevance of issues raised to your own 
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working life. You will also take your learning into a series of practical investigations within your 
organization or community, engaging in cycles of action and reflection, reporting your experiences back to 
programme staff and fellow participants, as part of a sequence of development. Course participants’ 
comments in this brochure show the importance of this dimension of the programme.

MSc in Responsibility and Business Practice praised in Harvard Business Review:
"Path-breaking programs.... can be found at a few universities and consultancies around the globe. Bath 
University in the UK, for instance, sponsors a two-year master's degree in responsibility and business 
practice in which students work together during eight one-week get-togethers. These programs involve 
small-learning teams, autobiographical writing, psychodrama, deep experiences in nature, and a year-long 
business project that involves action and reflection". Rooke, D & Torbert, W.L. 'Seven Transformations of 
Leadership' Harvard Business Review, April 2005, pp 66-76

Why "responsibility"? 
Most corporate business practices in the western world have been built on the idea that business 
responsibility is directed towards shareholders, and more recently perhaps towards customers and staff. 
This course argues that business practice should also reflect responsibility to other stakeholders - 
including especially communities and trading partners locally and across the world - and the biosphere. 
How might actions change if these figured seriously alongside the financial "bottom line"? These questions 
need addressing at the levels of the individual, organization, local community, nation state and 
international community. The MSc in Responsibility and Business Practice is an exploration into what 
management means in this enlarged arena, and the strategies and practices that express it. This is an 
inspiring but challenging formulation of responsibility, and, if it is to be developed, those managing 
organizations will need to have the capacity to live and act with a new kind of integrity.

What is action research? 
Action research incorporates a rich array of ideas and approaches. The Centre for Action Research in 
Professional Practice (CARPP) - one of the core research centres within the University of Bath School of 
Management - has been a major institution internationally for developing action research. As practised on 
the MSc, action research invites you to engage in a continuous process of learning, reflection and 
disciplined inquiry into your perspectives and behaviour, and how these influence working life and other 
activities. Action research is often conducted in collaboration with others. This participative active 
learning style helps you engage reflectively with challenging, controversial and potentially disturbing 
aspects of responsibility, business, and working life, enabling you to think and act in new ways. 
Action research has fundamentally influenced the MSc’s course design and learning processes.

Course Overview
The course is studied part-time over two years and is based on a series of eight intensive residential 
workshops, each of five days’ duration. Six workshops are based on the Bath campus; two are usually 
offsite - Workshop 3 (currently at Schumacher College) and Workshop 8. Typically there are 24 students 
on the programme.

Each workshop involves focused presentations and informal discussions with leading international 
authorities, practitioners in organizations currently developing innovative practices in relevant areas, non-
governmental organization representatives, and facilitated debate within the course community. The 
development of relevant action inquiry skills – to enable you to conduct action experiments in your own 
organization and other contexts – will be a core feature of the programme.

The educational philosophy of the course respects the abilities of adult learners to focus their own study 
according to their interests and experiences. Within the course framework outlined, many aspects of the 
programme are open to negotiation between staff and participants, individually and collectively. Peer 
support and mutual education are important features of the design. In keeping with the inquiry base of the 
programme as a whole, each workshop will include a business meeting in which staff and participants work 
together to review and improve the programme in process.

Aims
The programme reviews a wide range of alternative perspectives on business, all of which challenge ideas 
about where ‘responsibility’ begins and ends. You will learn about management techniques and 
approaches being developed in leading-edge organizations to address corporate responsibility issues and 
will test the relevance of these ideas and practices in your own work and community environments.

Many management programmes still treat ‘management’ as if it were a value-free activity, unconnected to 
the social and environmental consequences of business, although there are now some welcome moves to 
address corporate responsibility. Many people are concerned about the impact business has on 
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communities and environments, both local and global, but do not know how to bridge the gaps between 
their beliefs and hopes and the reality of their working lives. This course addresses these challenges. It 
aims to equip you with the skills, knowledge and awareness both to review your own practice and to play 
an active part in helping organizations and communities understand more about the issues and take 
practical steps to start addressing them.

- Action Research and the challenge of sustainability
It is not expected that further cohorts of the Postgraduate Programme in Action Research will be run at the 
University of Bath. 

However, it will be possible to use action research approaches in postgraduate research, in particular in 
the fields of sustainability, climate change, and corporate responsibility by contacting Peter Reason. Peter 
Reason is Director of the Centre for Action Research in Professional Practice, which has 
pioneered graduate education based on collaborative, experiential and action oriented forms of inquiry. 
His major academic work has been to contribute to the development of a participatory worldview and 
associated approaches to inquiry, and in particular to the theory and practice of co-operative inquiry.

56. University of Bath, Centre for Research in Education and the Environment 
(CREE), Department of Education (Bath, UK) http://www.bath.ac.uk/cree/index.html 
Centre for Research in Education and the Environment (CREE) is the UK's leading group of researchers 
whose work focuses on educational issues relating to the environment and sustainability. 
Academics, research fellows and students have interests ranging from economics and management, to 
science and geography, and philosophy and literature, amongst many other themes and issues. We are 
collaboratively linked to key academics, policy makers, practitioners and researchers in the UK and in 
similar research centres in the USA, Canada, Australia, South Africa and continental Europe through a wide 
range of formal and informal links, and through work with environmental and sustainable development 
education networks, associations and organisations like NAAEE, CEE UK, and NAEE UK.

Mission
Our mission is, through research and scholarship, to promote practical and theoretical understandings of 
how education in its widest sense can be focused on environmental and sustainability issues.

Courses
CREE and the Department of Education are part of the Faculty of Humanities and Social Sciences. 
Academics, visiting staff and students contribute to a variety of taught courses:

- MA
Members of the Centre participate in a variety of courses in continuing professional development, 
primarily at Masters level, as part of the Department of Education's advanced courses programme. Units 
directly offered by members of CREE on the MA programme include:

    * Environmental Education: Learning and Change
    * Environmental Education: Learning and Teaching
    * Environmental Education: Philosophy and Purpose

These are available as free-standing units which carry credit transfer, and may be followed as part of a 
modular programme through the year, at Summer School, or by school-based activity.

Units may also be taken as part of a named Masters in Education degree, in Environmental Education.

- MRes
Various members of the group contribute to the the MRes Programme. This is a Faculty-based course with 
an Education strand which provides high quality training to potential doctoral students and a stand-alone 
qualification to train social science researchers with the chance to focus on the specific skills needed for 
the field of educational research.

The MRes Programme has two goals:
    * for potential doctoral students it is designed to provide high quality training to enable them to carry 
out their doctoral research.
    * as a stand-alone qualification it aims to develop fully trained and competent social science 
researchers.

- EdD
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Members of CREE also contribute to the Doctorate in Education (EdD) programme. This degree is aimed at 
experienced educational professionals and sets out to place you at the leading edge of your professional 
field in terms of knowledge, awareness and understanding. The EdD degree has four key features. It:

    * is characterized by the high-level academic study of a range of educational and professional issues;
    * comprises four tutored units and a supervised research component;
    * enables you to make a contribution to knowledge through unit assignments, and through your 
research enquiry;
    * focuses on the interplay and relationship between advanced professional issues and academic 
enquiry.

- Other Courses
NB Members of the Centre contribute to a variety of undergraduate and postgraduate courses, including 
the Postgraduate Certificate in Education (PGCE) Environmental Science and Geography specialisms, 
details of which are available at the Department homepages.

The Centre offers academic support to students reading for higher degrees (MPhil and PhD) by part-time or 
full-time study. Enquiries should be sent to the Director of Studies for Research Students at the 
Department of Education, or by e-mail to CREE.

57. University of Gloucestershire, Language & Ecology (Cheltenham, 
Gloucestershire, UK) www.ecoling.net/courses.html
Language & Ecology, is a fifteen week module taught by Arran Stibbe in the Humanities 
Department at the University of Gloucestershire. The module begins with a description of what happens 
when oral languages, fine-tuned to local ecological conditions, are displaced by the global spread of 
written languages. This is followed by sessions which investigate the potential ecological harm caused 
when certain discursive constructions of progress, economic growth, material consumption, success and 
convenience are spread on a global scale. The course then looks at discourses such as environmentalism, 
ecology and wildlife conservation, asking whether they can provide genuine alternatives to destructive 
discourses or whether they are are based on similar assumptions. The last part of the module involves 
exploration of a range of very different discourses, from the lyrical science writing of Rachel Carson, to 
romantic poetry, haiku and documentary films in a search for alternative discourses which have the 
potential to contribute to a more sustainable society.

Course Outline (11 weeks): 
Introduction. This session provides a practical introduction to the course, then moves on to a workshop 
where students begin to form their views and concerns about ecological issues into a theoretical 
framework, articulating a vision of what becoming a more sustainable society entails.

Language and human ecology. Based on the work of David Abram, this session begins by looking at what 
happens when oral languages, fine-tuned to local ecological conditions, are displaced by the global spread 
of written languages.

Gender. This session will investigate how certain discourses of masculinity encourage men to engage in 
ecologically unsustainable behaviour such as excess meat consumption, purchase of large cars, excess 
alcohol consumption, reliance on junk/convenience food, and conspicuous consumption. Likewise, certain 
discourses of femininity are geared around creating dissatisfaction and encouraging consumption of 
unnecessary cosmetics, accessories, dieting goods, fashion items etc. This session will involve practical 
analysis of the discourse of men’s and women’s magazines with the aim of revealing ecologically (and 
socially) destructive ideology. 

Economics and advertising. This session will start by examining the discourse of microeconomics and its 
special ways of using terms such as ‘rationality’, ‘utility’, and ‘efficiency’, as well as macroeconomic 
concepts such as ‘growth’. From this basis we will examine how economic discourse has a pervasive 
influence on a range of everyday language including TV news, government speeches and, most 
importantly, advertising. In addition to traditional economic discourses, this session will analyse the 
emerging discourse of ‘New Economics’.

The representation of animals in the animal product industry. The scale of the animal products industry, 
and the high intensity close confinement system of farming on which it depends, is a major cause of 
ecological destruction. This session will investigate the idea that the existence of modern high intensity 
farms depends on radically new discursive ways of representing animals. Practical analysis will include 
looking at metaphors and grammatical constructions which represent animals as object or machines, and 
considering the ecological consequences of treating them in line with those metaphors.
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Counter discourses: This session will investigate discourses which aim to ameliorate the effects of 
ecological destruction, including environmentalism, ecology, animal rights, and wildlife conservation. The 
question is whether these discourses provide new representations which can lead to cultural change, or 
whether they are based on the same assumptions as destructive discourses. 

Haiku. This class will begin with an analysis of Japanese haiku poems, as an example of a discourse based 
on radically different assumptions from both the destructive and counter discourses of the West. The 
discourse of haiku represents plants and animals as actively leading their own lives, for their own 
purposes, and encourages respect for nature. The session will include a haiku-writing workshop where 
students critically discuss their work with each other. 

Alternative discourses from transcendentalist literature. This class explores the writings of Henry David 
Thoreau, Walt Whitman, Ralph Waldo Emerson and Emily Dickinson to discover whether they use language 
in ways which encourage the reader to go beyond artificial constructions and find new ways of connecting 
with the natural world. (with guest facilitator, Debby Thacker)

In this session students explore a range of discourses from North American literature, focusing primarily on 
Native American writing. The literature is presented in a full social and cultural context to avoid the 
imposition of idealised and narrow ecological frameworks on indigenous peoples, and instead consider the 
cultural framing of traditional ecological outlooks both in the past and present. (with guest facilitator, 
Shelley Saguaro)

Multi-modal discourse. This session will bring together everything in the course by looking at a range of 
discourses in conjunction with the visual representations they use. Through examination of diverse 
materials, from diagrams in biology textbooks to the stunning environmentalist photography of Yann 
Arthus-Betrand, students will get an appreciation of how the discursive features of language are reflected 
in the structure of the images. 

Literacy skills for sustainability. This session will explore how insights from critical language study can be 
put into action to counteract the ecologically damaging effects of certain discourses, and discover or 
create alternative forms of language which can contribute to sustainability.

58. University of Leeds, School of Geography, Faculty of Environment - 
Activism and Social Change (Leeds, UK)
http://www.geog.leeds.ac.uk/mastersinfo/MAActivism/ 
Leeds hosts one of the world's largest and most innovative Departments of Geography.
A staff of over 70 produce and disseminate knowledge about global change, tropical ecology, soil science, 
water systems, hillslope erosion, socio-demographic change, social inclusion & exclusion and city futures.

The MA/Diploma/Certificate (all three full time/part time) in Activism and Social Change consist of one or 
more of the following modules:

Spaces of Radical Thought 
This module will provide theoretical background in key conceptual issues with which radical/ critical human 
geographers and political scientists engage in their work. With contributions from colleagues in POLIS, it 
will particularly explore the core ideas in radical and transformatory social theory, which make up the 
terrain of autonomy, protest cultures and social movements. Through readings, these will include 
discussions of the Marxist/Italian tradition, deep green ideology and anarcho-primitivism, social 
movements literature and anarchist/libertarian traditions. Key thinkers will include, Marx, Gramsci, 
Bakunin, Proudhon, Kropotkin, Debord, Negri, and Marcos.  

Qualitative Research Methods  
These research training modules will provide students with the essential skills to enable them to undertake 
research projects, both as a part of this programme as well as in other generic contexts.
 
Researching for Social Change 
This module will provide grounding in the methods, ethics and practices of social movements. It will cover 
research traditions such as non violence, popular education, participatory action research, campaigning 
and militant research. It will expand what is meant by the co-production of knowledge and look at ethical 
issues about how to engage with those in social movements. It will also explore non hierarchical decision 
making techniques such as consensus, spokescouncils and affinity groups. It will look at a number of 
practical skills for understanding how social movements work and how to work with them for social 
change. 
 
Empire and Resistance 
Starting with an initial discussion of key theoretical constructs such as dependency and world-systems 
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theory, this module will examine the neo-colonial structures that condition relations between rich and poor 
countries. It will focus on US empire and its discontents; Cold War and its impacts in East Asia, Latin 
America, and Africa Latin American struggles (Zapatismo, Argentinian autonomy, Bolivarian revolution); 
neo-colonialism and its consequences in Africa. 
 
Campaigning for Social Change 
This offers a mixture of theoretical insights and practical tools. Students will study 10 major social 
movement struggles of the post-war era and consider the different cultures of protest and resistance and 
their relative successes and failures. These lessons form an important knowledge base for equipping 
students with the ideas, techniques and skills for effective campaigning. Practical skill-sharing sessions will 
include: planning and running campaigns; repertoires of direct action; legal training; media strategies and 
skills (web design/film); doing popular education; facilitation skills; consensus-based decision-making; and 
conflict resolution and crisis-management. The module will also enable students to apply knowledge and 
skills by working alongside local campaign groups, providing mutual benefits to the student and local 
community. 
 
Dissertation / Long project 
Students will undertake a 12,000 word dissertation or equivalent action research project based on a work 
or campaign placement, where students work closely with their supervisor and a group outside the 
university. The action research dissertation format will allow for the inclusion of video work, research and 
campaign reports, the creation of a website, media work, organising a campaign, etc. The Semester 2 
modules Campaigning and Researching for Social Change will provide training for these skills and help 
with setting up contacts.  

NORTH AMERICA

Canada

59. Concordia University (Montreal, Canada)  http://sustainable.concordia.ca/aboutus/ 
Universities have a crucial role to play in developing an ecologically aware, socially just, and economically 
responsible society. Through their research and scholarship, universities influence and determine norms 
and are responsible for setting curriculum standards and training from Kindergarten to the pre-collegiate 
level. Universities educate and develop tomorrow's leading politicians, lawyers, business people, doctors, 
clergy, and scientists, to name a few. We believe that universities have a moral responsibility to 
educate their graduates with the knowledge, skills, and values to effectively develop a 
thriving, secure, and civil society; and to do that, a commitment to sustainability must be 
demonstrated as well as taught.

Sustainable Concordia began in 2002 as a student-driven initiative to conduct the first Concordia Campus 
Sustainability Assessment, with the goal of steering Concordia toward becoming a more sustainable 
institution that will in turn transform society. The project was made successful by university-wide 
participation, and has since grown in leaps and bounds.

Organizational Structure
Sustainable Concordia is based on the understanding that problem solving is most fruitful and effective 
when students, staff and faculty work together - what we call the multi-stakeholder approach. Our 
organizational structure engages students, staff, faculty and administrators to work together in non-
hierarchical consensus based decision making processes to address issues of sustainable development on 
campus. Working with multiple stakeholders, each with their respective knowledge and expertise 
ultimately allows an institution to achieve a higher level of social and environmental performance as its 
community has learned how to communicate and work together for more viable, flexible and long-term 
strategies. This approach is fundamental because progress towards sustainability requires that we see the 
university as a system where solutions reach across all sectors and departments.

Students
There are hundreds of students across academic disciplines involved with SC projects. Students conduct 
research, host speakers, screen films, write newspaper articles, organize events, feed the vermiworms for 
the university's composting system, and run the day-to-day activities of the organization. Students started 
the organization and continue to be the driving force behind it. Some have work-study positions to 
coordinate SC programs, but most volunteer hours of their time because they have a vested interest in 
building a sustainable future. The Sustainable Concordia Student Group is funded by an undergraduate fee 
levy of 5 cents per credit.

Scoping Study - Schumacher College, Christel Ankersmit, September 2008 78

http://sustainable.concordia.ca/aboutus/


As an important academic resource, faculty educate and inspire students to find solutions to sustainable 
development challenges. Faculty support students in conducting research that will build a more 
sustainable campus, facilitate credited coursework, and also participate in a volunteer capacity.

As a valuable resource for providing practical information and a hands-on perspective about campus 
operations, support staff assist in fact verification and in creating a more sustainable university at the 
operational level.

The group of individuals most empowered to implement changes at Concordia are Administrators. This 
group plays an important role in information-sharing, recommendation-making, and providing support to 
SC.

The Sustainabiilty Coordinator acts as a facilitator in the university's move towards sustainability. The 
position, funded by the Vice President of Services, acts as a nexus point to keep the various actors 
together and moving forward.

The R4 Coordinator
The R4 (rethink-reduce-reuse-recycle) Coordinator oversees waste management initiatives on campus. The 
position is funded by Vice President of Services.

The Advisory Committee serves as a convergence point for all of these actors (students, staff, faculty, 
admin). The committee meets several times a semester to help guide projects, share expertise, strategise, 
and exchange information among participants.

60. Dalhousie University (Halifax, Nova Scotia, Canada) 
http://sustainability.dal.ca/index.php 
Global concern for achieving sustainability and protecting our environment is growing considerably. 
Collective action is essential to address the tremendous challenges posed in these areas. Dalhousie 
University recognizes the crucial role it has to play in providing leadership. 

Dalhousie's Office of Sustainability was founded in 2008 to support the university in becoming a leader 
in campus sustainability. Recent changes to campus operations include a switch to green cleaners and a 
six-stream waste program. Student involvement has resulted in events such as Green Week and the Dump 
and Run.

Dalhousie is internationally renowned for its environmental research. Outstanding lectures, courses and 
programs explore a wide range of environment and sustainability-related issues that are key to a new way 
of thinking.

An interest in the environment and sustainability can be explored from a multitude of different angles at 
Dalhousie University. Learn about biological diversity, or how the Earth's physical and atmospheric 
systems support life on earth. Consider social, economic, political or cultural factors which explain our 
interactions with the environment and guide the way to behavioural change. Find solutions to the way we 
structure our societies and our activities, through disciplines such as management, law, architecture or 
engineering.

Beginning in September 2009, students can combine an undergraduate major in Environment, 
Sustainability and Society with a second major as part of a Bachelor of Arts (BA), Bachelor of 
Community Design (BCD), Bachelor of Management (BMgmt) or Bachelor of Science (BSc). 

Dalhousie offers hundreds of courses related to environment and sustainability. 

61. Hollyhock and Hollyhock Leadership Institute* (Cortes Island, BC, Canada) 
www.hollyhock.ca 
HOLLYHOCK EXISTS TO INSPIRE, NOURISH AND SUPPORT PEOPLE WHO ARE MAKING THE WORLD BETTER. 
On January 1, 2006 with the leadership and vision of our shareholders and board of directors, Hollyhock 
became a not for profit business. This decision was made to align our business model more closely and 
accurately with our legal structure. As we enter our 27th year, Hollyhock seeks your support to keep this 
a thriving place for skill building, life long learning, and respect for the natural world.

Hollyhock programs, retreats and conferences focus on four main themes that reflect our mission: Well 
Being; Wisdom Teachings; Arts & Culture; Business, Leadership & Social Change. 

You'll find learning opportunities at every level of skill and experience. For those new to these kinds of 
programs, Hollyhock exists as a trustworthy port of entry. For those long involved in healing, human 
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potential, or cultural/social change, Hollyhock provides deeper practice, new developments, advanced and 
professional programs.

Hollyhock presenters are chosen for their wisdom, skill, integrity, and the extent to which they embody 
their teaching. A distinguished faculty of authors, educators, activists, artists, performers, and 
practitioners have honoured us with their work over the past 26 years. From meditation to kayaking; 
health to leadership training, our 2008 program calendar offers many meaningful ways to live more 
fully and more lightly on the planet.

Hollyhock Leadership Institute www.hollyhockleadership.org 
Established in 1997, The Hollyhock Leadership Institute (HLI), a project of the Sage Centre, is Hollyhock's 
partner organization. The mission of the Leadership Institute is to empower current and emerging 
leaders to create high impact social change.

HLI programs are made accessible to a wide range of people and organizations through subsidized rates, 
made available by philanthropic partners. Programs are held in restorative settings - often at Hollyhock 
itself - and always include an opportunity for participants to reconnect with the passion that drives their 
work. HLI programs have tremendous reach, building bridges across issues, across sectors, cultural 
differences and geographic areas, as well as between grassroots, national and international organizations. 
To date more than 2000 people have been trained through HLI.

HLI believes that social movements will triumph through skilled, strategic and inspired leadership. 
The Hollyhock Leadership Institute builds those leaders.

The Institute also has a strong commitment to working with First Nations and developing co-operative 
strategies between First Nations, social justice groups and the environmental movement.

Hollyhock Leadership Institute provides strategic support for organizations advocating for environmental 
and social change.  We are building a community of wise leaders to tackle the urgent issues of our time 
through a powerful combination of network building, strategic advising, facilitation, leadership 
development, and skills-training. 

The Hollyhock Leadership Institute supports individuals and organizations who are working to create a 
healthy, compassionate and sustainable world for all.

Our Work Consists Of:
    * Convening - Bringing together key leaders and organizations to build alliances and collaborate, 
facilitating coalitions, and creating partnerships
    * Consulting - Providing strategic support on anything from campaigns to communications
    * Training - Creating and offering skills and leadership training in half day to 7 day programs

We believe for lasting change, there needs to be work in both the public sphere and the private sphere. 

Our participants, clients and partners are not content with the status quo. They share a dream of 
transforming themselves, their communities, and the world.  We serve and support environmental 
activists, social justice advocates, community leaders, social mission businesses, non-profit organizations, 
First Nations, social change campaigners, labour leaders and arts-based activists.

62. Power of Hope (Victoria, BC, Canada and Bellingham and Seattle, WA, USA) 
www.powerofhope.org 
The Power of Hope unleashes the positive potential of youth through arts-centered intergenerational and 
multicultural learning programs that value self-awareness, leadership, community and social change.

The Power of Hope programs are for youth and young adults  who want to take an active role in creating 
a positive future, develop their leadership skills, build stronger communities and have a great time 
in the process!  

We are a non-religious, non-profit organization operating in Washington state and British Columbia. We 
offer multi-day programs for youth in the summer and during the school year.  Our Youth Voices programs 
in Seattle, Bellingham and Victoria, BC offer youth ways to connect to the Power of Hope through in-school 
and after-school programs that offer experiential and nontraditional learning opportunities. We also offer 
workshops and trainings for adults who want to expand their skills in using creativity in their work with 
youth.

Scoping Study - Schumacher College, Christel Ankersmit, September 2008 80

http://www.powerofhope.org/
http://www.hollyhockleadership.org/


In all of our programs, we encourage youth to discover their own creativity and sense of purpose and to 
develop their leadership skills as they return to their communities and speak out about issues that matter 
to them and become community changemakers.

The Power of Hope was founded in 1996 by Charlie Murphy and Peggy Taylor out of the belief that young 
people-regardless of their circumstances-are an untapped resource for community renewal and social 
change. We are living in a time of rapid cultural change in which young people are exposed to levels of 
personal and societal stress unknown even a generation ago. Schools often lack the capacity to deal with 
our increasingly multicultural population, and families are working harder than ever to simply survive. 
Young people lack attention from adults who can provide them with the guidance and support to live 
meaningful lives.

By acknowledging the creative potential of our youth rather than treating them as "problems" to be 
solved, we have witnessed over and over again remarkable transformations of youth from positions of 
hopelessness, anger and self-destruction to positions of leadership, hope and empowerment.

The Power of Hope respects people of all cultures and backgrounds.

Youth Programs
In the summer, we offer week-long gatherings in Western Washington and on Cortes Island in British 
Columbia. During the school year we offer weekend leadership gatherings in different locations around the 
region and after-school programs in Seattle, Bellingham, and Victoria, British Columbia. Our Hip Hop Hope 
five day program happens during mid-winter break and offers an intensive experience writing and 
recording conscious hip hop. 

We believe that as a young person, your voice and energy is needed to help build a world that works for 
everybody. You have important gifts to offer, and at the Power of Hope you'll discover you have more skill, 
talent, and spirit than you ever imagined! You'll get to explore your creativity with an amazing team of 
artists, writers, actors, musicians, and dancers who can show you how to use the arts to unleash your 
power. You'll learn from youth and adult activists and community leaders who are dedicated to make a 
difference in the world. And best of all, you'll make friends with like-minded youth from all different 
cultures and life situations; from all over the Northwest and North America. At the Power of Hope you'll 
experience what it's like to just be yourself and feel supported by a creative community of all kinds of 
people.

Adult Programs
We also offer professional development programs for youth workers, artists, teachers, and other adults on 
ways to use the arts in working with youth.

63. University of British Columbia (Vancouver, Canada) 
http://www.sustain.ubc.ca/index.html 
UBC is among hundreds of leading educational institutions that signed 1990's Talloires Declaration. 
These institutions pledged to make sustainability the foundation for campus operations, 
research, and teaching. They're encouraging their faculty, staff, and students to factor ecological, 
social, and economic consequences into all of their personal and professional decisions.

UBC is leading in a variety of ways, including:
In 1997, UBC became Canada's first university to adopt a sustainable development policy.

A year later, we became the country's first university to open a campus Sustainability Office.

In 2002, UBC discovered that our more than a dozen unique initiatives, had made UBC Canada's leader in 
campus sustainability.

In 2003, 2005 and 2006, UBC was Canada's first and only university to receive Green Campus Recognition 
from the U.S.-based National Wildlife Federation.

In 2005, UBC's vision statement adopted sustainability as a core value by including a commitment to 
"promote the values of a civil and sustainable society".

In early 2006, UBC published Canada's first campus-wide sustainability strategy after a consultation 
process with 20 departments, all faculties, all major student organizations, and over 100 individuals.

In 2007, UBC added 21 targets to the initial 68 in the sustainability strategy, representing UBC Okanagan’s 
commitments. The first progress report against the initial strategy was also published.
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UBC offers more than 300 sustainability-related courses.

64. University of Toronto, Interdisciplinary Centre for Environment (Toronto, 
Canada) www.environment.utoronto.ca 
The Centre for Environment is located within the Faculty of Arts and Sciences, as well as the School of 
Graduate Studies, serving as a hub to help to direct students, faculty and the outside community to 
environmental initiatives across the three campuses of the university.

Core undergraduate BA and BSc programs are available in areas such as environmental policy, 
environment and society, and environmental sciences. In addition, collaborative programs are offered 
together with departments, such as geography, chemistry, earth sciences, psychology, philosophy, 
anthropology and others.

At the graduate level, a stand-alone professional Masters of Environmental Science is offered through 
the Centre for Environment at the Scarborough campus. Interdisciplinary graduate collaborative 
programs in Environmental Studies, as well as in Environment and Health, are provided in 
partnership with almost twenty other units of the University of Toronto.

Distance education and certificate programs also provide opportunities for professional development, as 
do regular workshops in areas such as Environmental Finance and the Natural City.

65. University of Toronto, Transformative Learning Centre (Toronto, Canada) 
www.tlc.oise.utoronto.ca 
The Transformative Learning Centre is based at the Ontario Institute for Studies in Education of the 
University of Toronto (OISE/UT).

Our main goals are:
• To provide an interdepartmental structure for community-university partnerships in research and field 
development.
• To provide a forum for the discussion of interdisciplinary issues related to learning in community and 
global transformation.
• To provide a means for faculty and students to participate in specific networks requiring membership 
from a community-university base rather than formal academic structures.
• To support interdepartmental instruction in Transformative Learning Studies and related areas.

The TLC Approach to Transformative Learning: Grounded Hope
Transformative learning involves experiencing a deep, structural shift in basic premises of thought, 
feelings, and actions. It is a shift of consciousness that dramatically and permanently alters our way of 
being in the world.

This shift includes our understanding of ourselves and our self-locations and our relationships with other 
humans and with the natural world. It also involves our understanding of power relations in interlocking 
structures of class, race and gender, our body awareness, our visions of alternative approaches to living, 
and our sense of possibilities for social justice, peace and personal joy.

In sum, transformative learning makes us understand the world in a different way, changing the 
way we experience it and the way we act in our day-to-day lives. Transformative learning has an individual 
and a collective dimension, and includes both individual and social transformation.

In the Transformative Learning Centre we are inspired by the notion of grounded hope. We believe that 
one of the best ways to predict the future is to actively create it, moving together towards our collective 
visions by developing viable alternatives that recognize the limitations and possibilities (especially the 
possibilities!) of each particular context.

Organizational Structure
The TLC encourages open and supportive collaboration with all OISE/UT departments and centres. 
Currently, the TLC has five main programs of research, teaching and action:

1. Peace and Human Rights Education
2. Environmental Education
3. Popular Education and Community Development
4. Spirituality and Education
5. Citizenship Learning and Participatory Democracy

Background
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The Transformative Learning Centre (TLC) was created in September of 1993 when several OISE 
professors, students and community partners decided to come together and combine resources and 
energies to create a stronger sense of community and collaboration in areas such as environmental, 
feminist, anti-racist, aboriginal, adult and popular education,

The OISE faculty members who came together were primarily senior scholar/activists who, from a variety 
of diverse perspectives, were aiming at combining inter-disciplinary practices, new knowledge, and 
alternative strategies for community and global change. It became clear that they all shared an interest in 
“transforming” contemporary educational and social paradigms. They were also united by an 
interest in the role of learning in global and local change and for university-community partnerships in 
participatory action research.

The TLC has been the sponsor and home of the “Greening of OISE Committee” and the “Green Bag” Lunch 
and seminar series, which has hosted numerous visiting scholars from Norway, Uganda, China, Ireland, 
Costa Rica, Australia, Korea, New Zealand and the United States. It is a member of CIVICUS (the largest 
global civil society organization), the Canadian Alliance for Democratic Learning (CANDLE) the North 
American Alliance for Popular and Adult Education (NAAPAE) and the International Paulo Freire Institute 
(Brazil). The TLC has worked closely with the Centre for Women’s Studies in Education, particularly in 
support of the Dame Nita Barrow Visitorship and Lecture. It has also supported the Centres for Education 
and Work, the Centre for Integrated Anti-Racist Studies, and the Indigenous Education Network. The TLC 
has also participated actively in the first three editions of the World Social Forum, held in Porto Alegre, 
Brazil in 2001, 2002 and 2003, in the first Toronto Social Forum (2003), and in the third edition of the 
World Education Forum (Porto Alegre, 2004).

Throughout the years, the TLC has organized many colloquia, debates and conferences. Among our most 
recent conferences were the International Conference on Transformative Learning (2001), the 
International Conference on Lifelong Citizenship Learning, Participatory Democracy and Social Change 
(2003) and Spirit Matters (2004).

66. Wilfrid Laurier University and Waterloo University, Graduate Program in 
Geography (Waterloo, Canada) http://www.wlu.ca/page.php?grp_id=149&p=11677 
Geography and Environmental Studies at Wilfrid Laurier University is a strong, dynamic and innovative 
Department that prides itself as a consistent provider of high quality scholarly activity, programs and 
courses. At the undergraduate level we offer nine programs that cover a broad spectrum of Geography. 
We offer BA and BSc degrees at both the Honours and General levels as well as combined programs. Our 
newest undergraduate program is the Geography and Geomatics degree. At the graduate level, we offer 
MA, MES and PhD degrees in five fields of specialization: Environmental and Resource Management, 
Economic and Urban Development, Earth Surface Processes, Cultural and Historical, and Geomatics.

The mission statement of the Department of Geography and Environmental Studies stresses its 
commitment to:

- continuing to provide a dynamic undergraduate program covering a full range of knowledge, techniques 
and applications in geography and environmental studies;
-providing an array of stimulating undergraduate courses as a service to students from other disciplines;
- a graduate program emphasizing independent knowledge generation;
- faculty members engaged in developing new knowledge, innovative technical and educational 
approaches, with national and international horizons and fields of activity.

The Department of Geography and Environmental Studies at Wilfrid Laurier University offers graduate 
work in Geography and Environmental Studies in a joint program with the University of Waterloo - The 
Waterloo-Laurier Graduate Program in Geography. Students registered at WLU would normally have 
their advisors there. Students in the WLU part of the Program complete coursework and have access to 
faculty, laboratories and library resources at both universities. The objective of our graduate program is to 
maintain and foster an environment of academic excellence. For the last forty years the program has 
sustained its commitment to educating articulate, independent thinkers with appropriate research skills in 
the fields of specialization. Specifically, the joint program provides students with:

    * enhanced skills in written, oral, and graphic communication;
    * the capacity to undertake independent research, spatial reasoning, problem-solving, and critical 
thinking and analysis;
    * familiarity with a broad range of techniques and technologies commonly used in geographical 
research and analysis including field and computing;
    * the capacity to contribute new knowledge to the discipline, as well as to assess and critically evaluate 
new knowledge.
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We offer the following programs
Master of Arts [Thesis or Course Work/MRP streams]
Master of Environmental Studies [Thesis or Course Work/MRP streams]
Master of Science  [Thesis stream]
PhD in Geography [Thesis stream]

Masters Program
The MES, MA and MSc degrees are complementary and allow the joint program to offer students 
opportunities for geographic study and research that span the discipline. The MSc degree offers a 
concentration in natural science theory and quantitative methods along with major lab and field 
components. Students enrolled in the MES program will specialise in the policy and   management aspects 
of environmental and resource management. The MA degree allows students the greatest flexibility to 
take courses across the breadth of the discipline.

Doctor of Philosophy (PhD) Program
There are two routes of entry into the doctoral program. The first requires a Masters degree in geography 
or equivalent.  The second route allows exceptional students to enter the PhD program directly from the 
masters program under certain conditions.  The course load at the doctoral level is normally one research 
seminar and Geography 691. Students complete a Comprehensive exam in their 4th term, and then a 
Thesis proposal before going on to their Thesis research.

We offer four fields of specialization: Environmental and Resource Management, Environmental 
Science, Geomatics and Human Geography.

67. York University, Faculty of Environmental Studies (Toronto, Canada) 
http://www.yorku.ca/fes/ 
The Faculty of Environmental Studies at York University was founded in 1968 at a time of rising curiosity 
and concern about the environment. It was the first of its kind in North America and remains the 
largest. An interdisciplinary approach informs all its programs which include a Bachelor’s (BES), 
Master’s (MES) and Doctor of Philosophy (PhD) degree in Environmental Studies.

The Faculty’s pioneering spirit created a program that crossed boundaries, created supportive structures 
for student-centred learning, encouraged linkages between theory and practice, offered opportunities for 
experiential learning with communities and real life projects, encouraged a focus on environmental studies 
that combined the sciences, social sciences, humanities, and the profession of planning. It also offered 
students dedicated faculty who exemplified boundary crossing in their own research and teaching and who 
were appointed full-time within the Faculty rather than cross-appointed from other units.

It all started with the Master’s program. The sole program offered when the Faculty was born in 1968, 
our Master's program originally hosted only a small group of students.Instead of a fixed curriculum for all, 
students, working closely with faculty advisors, devise their own program of study and the learning 
strategies that will allow them to meet their academic objectives. Within the MES program, students may 
also apply to do a joint MES-LLB degree with Osgoode Hall Law School; pursue the MES planning program 
that leads to a master's degree accredited by the Canadian Institute of Planners and the Ontario 
Professional Planners Institute or follow Diploma programs in Business & the Environment, Environmental 
Sustainability Education and Refugee & Migration Studies. The Master’s of Environmental Studies program 
is a central component of the Faculty and it is the second largest Master’s program at York University. 
Its alumni number over 2,800 and can be found in key positions within the public and private sectors of 
Canadian society and the global community.

The BES program was introduced in 1991 with approximately 100 students. It has since grown to an 
annual intake of 230 students and an overall enrolment of approximately 850 students. The program 
contains four theme areas: Environmental politics: development, globalization and justice; Urban & 
regional environments: analysis, planning and design; Environment & culture: philosophy, arts, technology 
and education; and Environmental management: policy, resources and conservation. Though most 
students are interested in the environmental management and applied aspects of the program, a central 
focus of the program is the development of theoretical inquiry, critical reading, writing and presentation 
skills. The program offers certificates in community arts practice, geographic information systems and 
remote sensing, and refugee and migration studies. Students can also pursue concurrent degrees with the 
Faculties of Arts, Education and Fine Arts.

The PhD program was also introduced in 1991. It is the only program of its kind in Canada. Six to 
eight students have, with some exceptions, been admitted to the program annually but that figure was 
increased to 12 in 2007. The PhD students form a substantial part of the teaching staff in the Faculty, 
serving both as teaching assistants and course instructors. Two identified key areas of focus are Nature, 
Culture and Society and Environments, Institutions and Interventions, but students are also 
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encouraged to define their own area within the context of environmental studies. The majority of PhD 
graduates have become career academics in a variety of disciplines, including environmental design, 
environmental studies, political science, history, forestry, international development, sociology, and 
geography. Others are consultants, public servants, business people, or hold other professional positions.  

The Faculty is well known for its training of various types of planners who can be found in the highest 
academic, government, and private consultant ranks nationally and internationally. The Faculty has also 
hosted major international development projects that generated research and research funds for large 
groups of students and faculty members. The Faculty is also internationally renowned for its work 
in environmental thought and philosophy. In recent years, the Faculty has emerged in the forefront of 
research on urban environmental issues and in cultural and environmental sustainability.  

What is environmental studies?
The term the environment comes from the French word environ and means everything that surrounds us. 
Under such a broad umbrella, there is a host of ways in which environmental studies can be understood. 
The Faculty of Environmental Studies defines it as the study of a range of environments, from the bodies 
we live, to the physical structures, institutions and industries we build, to the politics, languages and 
cultural practices we use to communicate, and to the earth and its complex multitude of animals, flora and 
bio-physical elements and processes. The Faculty also adopts an inter-disciplinary approach to 
environmental studies where the social sciences, humanities, arts and natural sciences meet and 
inform each other. The Faculty encourages the use of different theoretical approaches and disciplinary 
and interdisciplinary ideas to explore environmental issues and options in their historical, comparative and 
current contexts, considering ecological, political and economic constraints and possibilities. We 
encourage exploration of how theoretical and practical matters intersect, and how reflexive, rigorous, 
critical and creative thinking can inform interpretations and policies in the wider society.

From such a definition of environmental studies flows the view that culture and nature are deeply 
integrated and inseparable. Such seemingly artificial areas as downtown Toronto and the York 
University campus are as profoundly natural as apparently wild places as Algonquin Park in northern 
Ontario and Clayoquot Sound in British Columbia are cultural. Another set of questions addresses 
environmental justice and social and political equity. Who defines what constitutes environmental 
issues? Who is included and excluded from environmental concerns? Who benefits and pays for 
environmental reform? Who suffers from environmental degradation? And what is the role of non-human 
natures in environmental experience and change? The roles and skills of environmental professionals are 
important but not sufficient in asking such questions. The Faculty thus seeks additional answers in the 
knowledge and views expressed by environmental groups, citizens, First Nations, and marginalized groups 
whose voices are often unheard in conventional deliberations.

Quote from Natasha Myers who did the Masters in Environmental Studies at York: “I would say that many 
faculty members there, and many of the students, are indeed invested in sustainability, not just at the 
surface, but in the form of transformative pedagogies”.

68. York University, Learning for a Sustainable Future (North York, Canada) 
http://www.lsf-lst.ca/en/   “Educate the educators”
Founded in 1991 by a diverse group of youth, educators, business leaders, government and community 
members, Learning for a Sustainable Future is a non-profit Canadian organization created to integrate 
Education for Sustainable Development into the curricula at all grade levels in Canada.

Our Mission
LSF’s mission is to promote, through education, the knowledge, skills, perspectives and practices essential 
to a sustainable future.

Our Vision
LSF envisions citizens acquiring, through education, the knowledge, skills, perspectives and practices 
needed to contribute to the development of a socially, environmentally, and economically sustainable 
society not only for today but for generations to come.  

Our Approach
LSF’s approach is to work together with educators, students, parents, government, community and 
business to integrate the concepts and principles of sustainable development into education policy, school 
curricula, teacher education and lifelong learning across Canada and beyond.

The Sustainability and Education Academy SEdA is a collaborative program between Schulich School of 
Business, the Faculty of Education at York University, the UNESCO Chair on “Reorienting Teacher 
Education to Address Sustainability” and Learning for a Sustainable Future.
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The Education Leaders’ Seminar is the flagship offering of SEdA, and will motivate and equip senior 
education officials to lead the integration of sustainability as a core value in all aspects of formal education 
including policy, curriculum, teaching, learning, professional development, and the sustainable 
management of human, physical and financial resources.  The seminar is a 2 ½ day intensive, residential, 
informative and motivational event for up to 50 senior education leaders.The primary target groups 
includes senior officials from Ministries of Education, School Boards and Faculties of Education across 
Canada.  

The inaugural Education Leader Seminar was held on October 22-25, 2007 in Toronto. A second Seminar 
was held May 4 – 7, 2008 in Toronto. To date the program has reached over 100 participants that included 
teams of senior officials from 14 Boards of Education across Canada, as well as participants from 
Government and Faculties of Education.
             
Focus:
* Insight into the emerging trends, drivers, and opportunities for education for sustainable development
* Vision of education for sustainable development and its contribution to education in the 21st century
* Models, Tools & Strategies for assessing and creating programs for education for sustainable 
development based on practical approaches currently underway in Canada and internationally
* Change Management Techniques for transforming school, board, and ministry culture toward 
sustainability

Program Highlights:
    * What is Education for Sustainable Development (ESD)?
    * Innovations and Case Studies in Education for Sustainable Development
    * Best Practices Workshops
    * Team Level Coaching on Action plans for change
    * Whole System Implementation Strategies for ESD

Education Leaders’ Seminars are currently planned for:
    * November 23-26, 2008 in Winnipeg.
http://www.SustainableEnterpriseAcademy.org 

69. York University, Schulich School of Business (Toronto, Canada) 
www.schulich.yorku.ca 
Global, innovative, and diverse, the Schulich School of Business at York University prepares its students to 
meet the needs of social and environmental stewardship in a rapidly changing world. The School 
has been an early pioneer in terms of integrating social impact management and environmental 
management into its core curriculum and throughout its business courses. The concept of sustainability 
underpins all Schulich's graduate management programs, beginning with the required core Skills 
for Leadership & Governance course and the orientation activities surrounding the MBA Launch Week 
for incoming students. In addition, many of the core and elective courses in the graduate program contain 
material specifically relevant to social impact and environmental management issues.

Throughout its history, the Schulich School of Business has taken a broad, stakeholder approach to 
management education. Since its inception in 1966, the School has consistently offered management 
training to meet the specific needs of organizations in the private, public and nonprofit sectors. The School 
offers a diverse range of graduate degrees, including a Master of Public Administration (MPA) degree and 
an International MBA (IMBA) degree, both of which focus heavily on business issues related to public 
policy, cross-cultural matters and the intersection of business & social issues between countries. In 
addition, Schulich offers a number of MBA specializations that deal specifically with social and 
environmental impact management, including Business and Sustainability, Business Ethics, Arts & 
Media Administration, Nonprofit Management & Leadership, and Health Industry Management. The 
School's Division of Executive Development offers executives a number of seminars and public courses 
that focus on a wide range of topical social and environmental business issues, including corporate 
governance, business ethics, and labour relations.

Schulich has been a leader in the creation of a number of programs pertaining to social impact and 
environmental impact management. In 2000, Schulich established the Sustainable Enterprise 
Academy, one of North America's premier executive education centers dedicated to providing 
management training in sustainability issues for senior level executives. In 2005, Schulich began working 
with the Global Business Coalition on HIV/AIDS (GBC), the world’s pre-eminent business organization 
leading the fight against HIV/AIDS, to create a pilot program in which Schulich MBA students help develop 
HIV/AIDS strategies for multinational corporations working in Africa and other AIDS-stricken regions of the 
world.
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Schulich's faculty members are among the world’s leading researchers in the fields of business ethics, 
corporate governance, and sustainability. These faculty members include Dirk Matten, Hewlett-Packard 
Chair in Corporate Social Responsibility, and Andrew Crane, George R. Gardiner Professor of Business 
Ethics. In addition, the School houses a number of in-house research institutes and centers, including the 
Transparency International Canada, Inc., a business corruption watchdog organization, the York Centre 
for Applied Sustainability, and the Centre for Practical Ethics.

Schulich remains at the forefront of integrating social and environmental impact issues into management 
education, and exposing business students to the social and environmental challenges that are a growing 
component of business strategy in the 21st century.

United States

Antioch University www.antioch.edu 
Antioch is a six-campus university located in four states. Each campus has its own distinct academic 
programs, community life, and regional or national identity. Together we have developed a new Ph.D. 
program (Ph.D. in Leadership and Change Program) and a growing number of on-line courses. Antioch 
University is founded on principles of rigorous liberal arts education, innovative experiential learning and 
socially engaged citizenship. The multiple campuses of the University nurture in their students the 
knowledge, skills and habits of reflection to excel as lifelong learners, democratic leaders and global 
citizens who live lives of meaning and purpose.

70. Antioch University Seattle, Center for Creative Change (Seattle, WA, USA) 
http://www.antiochsea.edu/academics/creativechange/index.html 
The Center for Creative Change is a dynamic and innovative graduate center that prepares you to become 
an effective leader. You'll learn how to facilitate positive and sustainable change in organizations, 
communities and the environment. You'll also develop a world view with a community focus.

When students and graduates speak of the center, they talk about reflection and making organizations 
work better. They say the experience provokes thinking as well as channels it, plus gives them skills to 
make the world more sustainable.

The center brings together a variety of programs in an integrated model of graduate education. Choose 
from Environment and Community, Management, Organizational Psychology, Strategic Communication 
or Whole Systems Design.

Building on a common core of shared courses, each program offers a rigorous curriculum leading to a 
degree that gives you new skills and perspectives on work and life. Students and faculty collaborate across 
traditional program boundaries in their research, coursework and community projects. At the Center for 
Creative Change, you earn a specialized degree and bring a broader, more insightful vision to your career. 
Antioch University is accredited by the North Central Association of Colleges and Schools.

The graduate certificates are shorter programs you can complete in nine months. These certificate 
programs provide six key courses in various emphasis areas for those who want to lead effective change in 
organizations, businesses and communities.

Each June and December, the Center for Creative Change hosts a symposium where students share their 
graduate research. For a look at the breadth of projects the Center for Creative Change students present, 
download the symposium PDF.

The center presents Global Issues and Perspectives, a quarterly series of lectures on topics exploring the 
question, "What do we need to know to become more informed world citizens?" 
The Center for Creative Change has been recognized as a business leader in the 2006 Sustainable 
Industries Overview. The overview included nearly two dozen lists ranking everything from the region's 
largest renewable energy developments and green building practitioners, to the biggest certified farmers 
and foresters. Eleven programs in universities across California, Oregon and Washington, including the 
Center for Creative Change, were given the distinction of having the most sustainable business 
education programs.

- The M.A. in Environment and Community offers you an opportunity to help build a truly sustainable 
and just society. Working together, students and faculty explore permaculture, community development, 
alternative agricultural and food systems, healthy environments, renewable energy, environmental 
education, local economies, environmental justice, green building, deep ecology, environmental policy and 
many other topics.
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By focusing on what you can do to nurture positive social and environmental change, you'll become an 
effective leader for sustainability. By combining natural and social science perspectives, this degree 
enables you to "think globally and act locally."

Whether you are an environmental activist, a teacher, an urban planner, a consultant, a scientist or a 
business leader, an M.A. in Environment and Community helps you to understand environmental and 
social problems, and gives you the tools to design and implement creative solutions.

If you want to strengthen your skills to lead environmental and social change, but aren't quite ready to 
commit to a degree, then consider a nine-month graduate certificate in ecological planning and design.

- The Whole Systems Design program helps you to become a designer and leader of deep systemic 
change. It emphasizes relationships between personal, community, organizational, economic, social and 
ecological issues. You understand these issues from a systems perspective and focus on preferred 
sustainable futures as a way of transcending constraints.

An M.A. in Whole Systems Design primes you to go beyond narrow problem definitions and the status quo. 
You approach situations in terms of their contexts, interrelationships and dynamics. Then, you imagine and 
create new possibilities and work with others to design integrated approaches to problem solving.

Maybe you're searching for a way to find out if graduate school is what you'd like to pursue. Perhaps you 
have a bachelor's or master's degree and want to hone your leadership skills and do some serious 
networking. Consider a graduate-level certificate in systems thinking and design.

In their second year, all degree students in the Environment and Community program and in the Whole 
Systems Design program complete a nine-month capstone change project. During their change 
projects, students learn about creating social change by actively engaging with a real-world 
organization or community. It is a chance for students to put into practice many of the ideas and 
concepts studied in their first-year courses and to explore new understandings about how to be an 
effective change agent.

71. Antioch University New England, Environmental Studies (Keene, NH, USA) 
www.antiochne.edu 
Our schools, communities, social agencies, corporations, and governments need women and men 
committed to serving our society’s most critical needs in education, business, the environment, and 
human services. The world needs people who want to be agents of change.
Be part of the solution.

Doing good is not good enough. Our society's complex challenges require people with exceptional 
preparation, knowledge, leadership skills, deep-seated insight, skill in motivating others, creativity, 
imagination, and the ability to analyze problems and find effective solutions.

This is exactly why students choose to come to Antioch University New England.
* Graduate students work as colleagues with nationally esteemed faculty
* Our master’s, doctoral, and certificate programs are regarded as among the best in the nation and have 
become models at many other graduate schools.
* Practice-oriented programs provide invaluable internships, practica, and myriad opportunities for 
students advancing their professions or starting new careers.

Put your ideals to work. Antioch University New England is a small graduate school with a grand vision, 
empowering people who know that one person can make a difference.

We are all busy. A full-time curriculum with a part-time delivery, Antioch University New England’s 
programs respond to the unique needs of busy people. Depending upon the program, classes are offered 
on particular weekdays or monthly on weekends. And our Keene, New Hampshire, campus is an easy drive 
from locations throughout the Northeast.

Antioch New England Statement of Purpose
Antioch University New England provides transformative education through scholarship, innovation, 
and community action for a just and sustainable society.

Antioch New England Values
Antioch New England is committed to innovative academic excellence, integrating practice with theory in a 
collaborative learning environment that is attentive to multiple learning styles.
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Antioch New England believes in ecological stewardship and social justice, cultivating local as well as 
global perspectives to educate students with diverse backgrounds and opinions to become leaders of 
change.

Antioch New England values community engagement: using place-based practices to foster scholarship, 
activism, and service learning; creating organizational integrity through shared governance.

To strengthen ANE's ability to practice its values and achieve its purpose of providing “transformative 
education through scholarship, innovation, and community action for a just and sustainable society”, the 
institution set out to examine our own achievements, roles and practices in the arenas of Social Justice 
and Environmental Sustainability. The process began in April 2005, with the formation of the 
Sustainability and Social Justice Committee.

The Environmental Studies Curriculum
Antioch New England’s Environmental Studies programs provide a transdisciplinary foundation for 
environmental learning, while allowing students the opportunity to develop appropriate professional 
specializations.

During the first year, all students take two courses in each of three foundation areas—biosphere science, 
civic ecology, and natural communities. The purpose of these foundation courses is to provide students 
with a conceptual tool kit for interpreting contemporary environmental issues. We believe that an 
understanding of the interrelationship between biotic, abiotic, and human systems is at the core of 
environmental problem solving and insight.

Biosphere Science courses provide students with a substantive foundation in biospheric processes, 
including atmospheric, hydrological, and geological systems, biogeochemical cycles, and biome scale 
phenomena. We stress the ability to develop observational and interpretive skills in the spatial and 
temporal dimensions of environmental change, and to juxtapose local and global trends and patterns.

Civic Ecology courses draw from six broad areas—environmental policy and economics, power and 
citizenship, environmental history, values and ethics, environmental literature and nature writing, and the 
environmental arts. Each of these areas requires a depth of civic engagement, involving a deeper 
understanding of political economy, decision-making systems, cultural diversity, or questions of identity 
and meaning.

Natural Communities courses emphasize the flora and fauna of the New England region. They cover the 
ecological dynamics of diverse communities and landscapes, including an organismic, community, and 
population orientation. We stress the development and practice of basic skills in field ecology research and 
techniques, ecological interpretation, and field-based taxonomy and identification, all of which are skills 
that are transferable beyond the New England landscape.

These foundation courses allow all students to proceed into specific program tracks, allowing them 
opportunities to deepen their knowledge and create unique specializations. In the first year, in conjunction 
with the foundation courses, students take two program-based skills courses, specific to their fields.

During the second year, each of the master’s degree programs has its own set of specific substantive 
requirements, as pertinent to the skills, concepts, research, and professional applications of the field. 
Within these requirements, supported by numerous elective choices, students choose a suite of courses 
that meet both the needs of the profession and their own individualized interests. Students gain additional 
specialization and skill development through the practicum, as well as the thesis and/or master’s project 
(in relevant programs), and supervised independent studies.

The Department of Environmental Studies offers:
Masters of Science in:
* Conservation Biology
* Environmental Advocacy and Organizing
* Environmental Education
* Science Teacher Certification in General Science or Biology
* Individualized Program
* Resource Management and Conservation
* Green MBA in Organizational and Environmental Sustainability (offered by the Organization & 
Management department).

Doctor of Philosophy in:
* Environmental Studies
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72. Au Sable Institute of Environmental Studies (MI, WA, FL, USA) 
www.ausable.org 
Au Sable Institute of Environmental Studies provides university-level courses with transferable credits to 
over 50 colleges and universities, the framework and services for sustainable community-building, 
environmental education and restoration for school children and adults, facilities for community and 
environmental organizations, community and regional conferences and retreats, and outreach services. 
We do this in the Great Lakes Forest of northern Michigan, Puget Sound in the Pacific Northwest, in South 
Florida , and South India.

Academic Program
As an institution of higher education, Au Sable provides college and university level programs in 
environmental studies, field biology, stewardship ecology, and ecological sustainability for 
students worldwide. We help prepare college and university students to understand natural ecosystems, 
environmental degradation and its causes, the ethical nature and content of environmental problems, and 
responsible and appropriate practice. For completion of specific programs of study, the Institute awards 
various certificates.

The Institute maintains a program of inter-collegiate collaboration with over 50 Participating Colleges and 
Universities, each of which has a voice in the academic program. Au Sable also has a Graduate Fellowship 
Program to serve graduate students with a program of seminars and meetings designed to keep their 
understanding of Christian environmental stewardship commensurate with their work toward the Ph.D. 
degree in various fields of study. And it provides for its students and alumni a program of internships 
across the globe.

Community Programs
Our community programs reach out to various age groups, from K-12 students in local schools to adults in 
our local communities. Our K-12 environmental education program provides education for 5,000 students. 
Children engage in sequential field studies that engage each student in the field. The units of study are 
designed to meet many of the State's science objectives. This program is taught by Institute staff 
supported by environmental education interns selected from college students and alumni of the Institute. 
Programs for adults in our local communities are also available, focusing on the natural history of the 
bioregion in which the campus resides.

Retreats and Conferences Program
Au Sable provides retreats and conferences for environmental stewardship programs of colleges, 
churches, organizations, and units of local government.

Outreach and Resources
At each of our campuses, Institute staff provide educational programming and support to individuals, 
institutions and organizations. Our Outreach Office coordinates this work and offers a wide selection of 
earthkeeping books, videos, papers and pamphlets. Nationally and internationally, our staff and board 
provide leadership through programs, presentations, and publications on environmental stewardship.

73. Bainbridge Graduate Institute (Bainbridge Island, WA, USA) www.bgiedu.org 
Bainbridge Graduate Institute (BGI) offers both an MBA in Sustainable Business and Certificates in 
Sustainable Business, Writing about Innovation & Sustainability and Entrepreneurship & 
Intrapreneurship. In these programs, students work with distinguished faculty from top business schools to 
master proven sustainability practices. Our cutting-edge curriculum trains entrepreneurs and managers 
to create dynamic, successful enterprises that build a better world.

The Bainbridge Graduate Institute (BGI) is a six-year-old, entrepreneurial institution offering one of the 
country’s leading sustainable MBA programs. The Institute is located near Seattle, Washington. 

Our mission is to prepare students from diverse backgrounds to build enterprises that are financially 
successful, socially responsible and environmentally sustainable. We mean this mission in the broader 
sense – not only preparing our own students, but also helping other business schools integrate 
sustainability (i.e., environmental and social responsibility) into the heart of their programs.

Our vision is nothing less than helping to change the way the world does business by changing the way it 
educates business leaders. To infuse environmentally and socially responsible business innovation into 
general business practice by transforming business education.
Our students are bright, mature, capable and committed to building a better world. They inspire us every 
day.

BGI is pioneering a graduate curriculum for sustainable business education that infuses social and 
environmental responsibility into every course – not just electives but all required courses as well. We train 
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students with the leading sustainability case studies, best practices, models, and business management 
tools. With this knowledge graduates will be well equipped to successfully lead a large corporation, small 
business or non-profit organization toward sustainability as a core strategy, or launch their own 
sustainable entrepreneurial ventures.

At BGI we demonstrate that sustainability drives competitive success and profitability. Find out if our MBA 
in Sustainable Business or our Certificates in Sustainable Business, Writing about Innovation & 
Sustainability and Entrepreneurship & Intrapreneurship are right for you.

Our innovative curriculum preserves the rigor of a traditional MBA program, while infusing sustainability—
environmental and social responsibility—throughout every course.

The MBA program combines distance learning with monthly, intensive, face-to-face classroom sessions. 
Students build a strong, cooperative learning community with each other, the faculty and staff. Our faculty 
comprises distinguished business-school professors and business innovators from around U.S. and Canada 
with a passion for sustainability.

BGI started in 2002 and expects 200 students this year, still meeting at IslandWood one weekend a 
month. In addition, the school plans to expand its leaders-in-residence program to include an Activist-in-
Residence each month, while also expanding its Industry Concentration program to include five industries:
• Sustainable Agriculture & Food Systems
• Sustainable Community Economic Development
• Sustainable Energy Solutions
• Sustainable Green Building
• Sustainable Outdoor Industry   

More than ever before, major companies and entrepreneurial ventures are securing competitive 
advantage and success by embracing sustainability—environmental and social responsibility—as a core 
business strategy. The “green economy” now represents more than $230 billion annually in sales of 
socially and environmentally responsible products, and $2.2 trillion in responsible investments.

Farsighted companies and today’s social and environmental leaders recognize that this new way of doing 
business requires new skills in business management. MBA programs everywhere have also begun to 
recognize the importance of sustainability in business, but too often they are slow and ill-prepared to 
make the necessary curriculum changes.

In contrast, BGI’s flexible, independent programs allow our curriculum to keep pace with the rapidly 
evolving needs of the sustainable business market. Where other MBA programs offer only one or two 
elective courses in sustainability, BGI infuses sustainability into every course from Day One. Rather than 
learning to view sustainability as a peripheral distraction, our graduates learn how to succeed by 
integrating sustainability into all aspects of their organizations.

BGI is pioneering a new form of business education—where ethical frameworks for management are based 
on scholarly research, case studies, and published articles on environmentally and socially responsible 
business methods and practice.

Our students, and the society they will serve and lead, require the very best education this institution can 
provide. Among the educational resources the Institute has to offer is a diverse student body. Students 
educate each other, in the classroom and in many informal settings: they challenge one another’s 
assumptions, they broaden one another’s range of experience, and they teach one another to see the 
world from varied perspectives. Although the Institute should and does seek diversity of many kinds, racial 
and cultural diversity must be part of the mix. We cannot otherwise teach our students all that they need 
to know about the diverse society and the multinational economy in which they will be leading their lives.

74. California Institute of Integral Studies (CIIS) (San Fransisco, CA, USA) 
www.ciis.edu 
CIIS is an engaged-and engaging-community of people committed to transforming themselves and the 
world. Here you pursue your doctoral, master’s, or bachelor’s completion degree at a university that 
connects the spiritual and practical dimensions of intellectual life, in a stimulating environment that fosters 
rigorous scholarship and supportive community. The Institute offers an integral, interdisciplinary 
education—a unique intersection between theory and practice, passion and reason. CIIS advances its 
mission by offering courses of study that are on the frontiers of knowledge, taught by faculty members 
who are recognized scholars and student-centered teachers.

Our Mission and Educational Philosophy
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California Institute of Integral Studies is an accredited institution of higher education that strives to 
embody spirit, intellect, and wisdom in service to individuals, communities and the Earth. The Institute 
offers interdisciplinary, cross-cultural, and applied studies in psychology, philosophy, religion, cultural 
anthropology, transformative studies and leadership, integrative health, women’s spirituality, counseling, 
community mental health, and the arts. With its personal learning environment and supportive 
community, CIIS provides an extraordinary education for people committed to transforming themselves 
and the world.

Integral studies are a response to the growing need to synthesize the fragmentary aspects of 
contemporary thought and culture into a meaningful whole. The integral outlook, envisioned by the 
founders of CIIS as embodying a creative synthesis of the highest values of East and West, has grown to 
encompass the study of traditions and experience from around the globe. Integral studies at CIIS 
encompass all aspects of learning: the intellectual, the experiential, and the applied.

Providing an integral education for a changing world, the Institute creates and integrates knowledge 
beyond the confines of traditional academic disciplines. CIIS values cultural diversity, multiple ways of 
knowing, spirituality, a sense of community, emancipatory ideals, and ecological sustainability, 
developing a reflective and innovative learning community. In exploring the interplay of mind, body, and 
spirit, integral education connects the spiritual and practical dimensions of intellectual life. The integration 
of the wisdom traditions presents an evolution of consciousness that has never been more relevant and 
crucial than it is today.

Number of students enrolled: 1005
Female: 75% Male: 25%
Largest age group: 26-35 (56%)
Number of core faculty: 55
Students of color: 24%
International students: 8%
Established in 1968
Accredited by the Western Association of Schools of Colleges (WASC) since 1981
3,100 undergraduate and graduate alumni

Academic Programs
- Undergraduate Studies:
Bachelor of Arts Completion
Bachelor of Arts in Interdisciplinary Studies (B.A.)
 

Bachelor of Arts in Interdisciplinary Studies 
Interdisciplinary Studies strives to demonstrate and support dialogue among the disciplines. In 
doing so, this program brings the content of more than one discipline into individual courses and 
into the overall design of the degree. The program’s interdisciplinary approach to learning includes 
learning theory and content as seen from the perspectives provided by multiple disciplines. 
Students reflect on what they learn from different frameworks, focusing on interrelationships and 
interconnections among the content taught, the approach to learning, and the ways learning takes 
place.

- School of Professional Psychology:
Clinical Psychology (Psy.D.)
Counseling Psychology (M.A.) with concentrations in
 Drama Therapy
 Expressive Arts Therapy
 Integral Counseling Psychology
 Somatic Psychology
 
- School of Consciousness and Transformation:
East-West Psychology (M.A., Ph.D.)
Integrative Health Studies (M.A.)
Philosophy and Religion (M.A., Ph.D.) with concentrations in
 Asian and Comparative Studies
 Philosophy, Cosmology, and Consciousness
 Women’s Spirituality

- Social and Cultural Anthropology:
Cultural Anthropology and Social Transformation (M.A.) with a concentration in 
 Gender, Ecology, and Society
Social and Cultural Anthropology (Ph.D.)
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- Transformative Studies:
Transformative Leadership (M.A.)
Transformative Studies (Ph.D.)

MA in Transformative Leadership and PhD in Transformative Studies
The two innovative programs in the department of Transformative Studies (TSD) lead to online 
degrees designed for individuals who wish to be thought-leaders as well as action-leaders. The 
Transformative Studies Ph.D. focuses on the creation of original, leading-edge research in a context 
where academic research, self-inquiry, and the global context are intimately related. The 
Transformative Leadership M.A. is designed for students who have a passion for creating positive 
change in the world and want to work in a community of like-minded individuals to develop the 
skills and personal qualities needed to make their vision a reality. Following CIIS’s educational 
mission, both programs stress an integral perspective in which self-reflection, self-inquiry, 
and personal growth are combined with rigorous academic inquiry.

Online learning at CIIS
CIIS is a pioneer in online education, and was one of the first graduate institutions in the world to offer 
programs online. Over the years we have developed a truly remarkable online educational experience. 
With an increasingly international student body and a distinguished international faculty committed to 
offering innovative programs, CIIS’s fast growing online offerings include courses from a variety of CIIS 
programs, and provide a truly integral education.

Our online programs and courses offer high quality education within a community of like-minded learners 
from diverse backgrounds. The plurality of perspectives in the course provides an extremely stimulating 
learning environment. CIIS online courses provide a high degree of both intellectual and personal 
connection. One of the outstanding features of our online educational process is the learning community, 
which supports and at the same time challenges students to exceed their own expectations.

Students may enroll in one of the online degree programs, or choose selected individual courses, either for 
credit or as an auditor.

75. Center for Anthroposophy (Wilton, New Hampshire, USA) 
www.centerforanthroposophy.org
From its very beginnings in 1995, the Center for Anthroposophy has offered adult education programs for 
all those wishing to deepen their understanding of spiritual life and to further their own professional and 
personal development. Our programs encourage an environment of individual creativity and learning.

The Center includes a core of five staff members and a circle of approximately 30 adjunct faculty. The 
Center offers:
- Foundation Studies in Anthroposophy and the Arts - for those seeking to deepen their understanding of 
the life of spirit through study, exercises in self-development, and the practice of the arts
- High School Teacher Education Program - for those preparing to educate adolescents in the sciences, the 
humanities, or a full range of the arts
- Pedagogical Eurythmy Training - for trained eurythmists readying themselves to teach in a Waldorf 
elementary or high school
- Renewal and Research Courses - for those wishing to rejuvenate their Waldorf teaching or to renew their 
work with anthroposophy

In collaboration with Antioch New England Graduate School, the Center also trains Waldorf preschool 
and elementary teachers.
 
Working out of the science of the spirit pioneered by Rudolf Steiner, the Center offers innovative adult 
education programs that:
    * stimulate new inner growth and development
    * transform existing gifts and talents into creative capacities
    * re-enliven life's experiences so that they become seeds for future work in the world 

The Center supports schools worldwide by continually renewing Waldorf teachers and those who stand 
with them as administrators, trustees, parents, and friends.

76. Center for Courage & Renewal (CCR)* (Bainbridge Island, WA, USA) 
www.couragerenewal.org 
The Center for Courage & Renewal (CCR) is an educational non-profit that strengthens individuals, 
professions, and communities through retreats and programs that help people reconnect who they 
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are with what they do. When we reconnect who we are with what we do, we approach our lives and our 
work with renewed passion, commitment, and integrity.

CCR was established:
* To help people in the serving professions – and others who wish to live and work more wholeheartedly – 
renew their vocational vitality.
* To support these people in becoming forces for positive change in their workplaces, professions, and 
communities, as well as in the lives of the people they serve.
* To contribute to the national conversation about reclaiming integrity and courage in professional and 
public life.

Center for Courage & Renewal Programs
Since 1997, the Center has helped foster personal and professional renewal through retreats that offer the 
time and space to slow down and reflect on life and work. These retreats, called Courage to Teach®, 
Courage to Lead®, or Circles of Trust®, are led by skilled facilitators and make use of poetry and stories, 
solitude, reflection, and deep listening. Developed with Parker J. Palmer and the Fetzer Institute, they were 
initially created to renew, sustain, and inspire public school teachers. While educators remain at the heart 
of our mission, we also work with people in other serving professions such as healthcare, ministry, and 
nonprofit leadership.

Our programs renew heart, mind, and spirit.  Participants report a deepened sense of purpose and 
meaning, expanded capacity to listen and be present, an improved ability to build trustworthy 
relationships, more courage to live authentically, renewed passion for work and a deeper commitment to 
serving others.

Courage & Renewal work is a shared enterprise of the Center, affiliate organizations, and local facilitators. 
A decade of partnership has demonstrated a fruitful synergy between the Center's capacity to prepare and 
nurture facilitators and their capacity to implement this work in a wide range of settings. 

Skilled retreat facilitators are at the heart of creating a safe and trustworthy space for participants in 
Courage & Renewal retreats. Well-qualified retreat facilitators are the key to quality control, and facilitator 
preparation is one of the Center's most important functions.  

Local Courage & Renewal Programs
The 160 Courage & Renewal Facilitators, now in 29 states, Canada, and Australia, have led hundreds of 
retreats and short-term events for K-12 public school educators, healthcare practitioners, persons in the 
legal profession, clergy and congregational leaders and other community leaders. 

77. Center for Ethical Leadership* (Seattle, WA, USA) www.ethicalleadership.org 
At the Center for Ethical leadership we inspire and develop ethical leadership within individuals, 
organizations and communities to advance the common good. Building on the accountability of inspired 
individuals, we also address organizational and community cultures to foster positive change through 
our work in collective leadership.

- We reach individuals through our seminars and public events.  
- Within organizations we provide training, consulting, and organizational development services for 
business, government and non-profits of all kinds.
- Within communities we foster cultural change through programs such as the Kellogg Leadership for 
Community Change initiative. We also convene community change events called Confluences to foster 
dialogue among diverse interest groups and launch change initiatives to address community issues.

Kellogg Leadership for Community Change (KLCC) is the national leadership development program of 
the W.K. Kellogg Foundation in Battle Creek, Michigan. It is coordinated by the Center for Ethical 
Leadership and its partners, the Institute for Educational Leadership and the Innovation Center for Youth 
and Community Development. The program is designed to strengthen community leaders by emphasizing 
the practice of collective leadership, in which decision-making power is distributed and shared among a 
diverse representation of the local population.

KLCC operates from the premise that while many 21st-century communities are eager to shape new 
visions for themselves, they often lack the relationships and collective leadership experience required to 
realize these visions. Crossing Boundaries, Changing Communities is a core philosophy of KLCC, urging the 
inclusion of non-traditional leaders from diverse backgrounds in the collective decision-making processes 
of their communities. This philosophy helps community leaders cultivate the relationships and expertise 
they need to improve neighborhoods for all of the residents they serve.
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KLCC is implemented in sessions, each lasting roughly 36 months. Each session is framed around a 
particular theme or topic, and participant communities are selected from across the country through a 
rigorous discernment process that involves written applications, interviews and site visits. KLCC Session I 
began in 2002. KLCC Session II began in 2005 and is currently underway. Planning is also underway for a 
third session. 

KLCC is administered locally by host agencies in each of the grantee communities. These community-
based organizations are selected by the Foundation because of their established record of successfully 
leading change in their community. 

The Center for Ethical Leadership is the long-term partner for Kellogg Leadership for Community Change 
bringing continuity and consistency for the duration of the series. Working with coordinating partners, the 
Center helps create tools such as the collective leadership framework workbook and theory of change. The 
Center also works with the sites to bring topical expertise and networks, provide or broker technical 
assistance, create opportunities for reflection and self assessment, and provide coaching. The Center also 
supports the national learning community by planning and facilitating a full schedule of national meetings, 
including two national gatherings of all participants.

The coordinating partner for KLCC Session I was the Institute for Educational Leadership in Washington, 
DC.  The session II partner is the Innovation Center for Youth and Community Development, also in 
Washington, DC.

The Confluence is an innovative program that increases community capacity to tackle complex 
social issues by creating a setting (Gracious Space) and a structured format for bridging boundaries. 
Structured as a two or three-day retreat, The Confluence calls together 50-60 people (both individually and 
in teams) for an in-depth process that uses dialogue, integral and systems-level thinking, and collaborative 
action to help people speed the success of their work for social and cultural change.

Each Confluence asks a compelling question that organizes the learning of the gathering. Invitations are 
offered so that participants represent the widest diversity possible to bring many different perspectives to 
the compelling question.

Full group and break-out sessions are designed to help people go deep, quickly.  A range of tools such as 
storytelling, dialogue and experiential activities are used to help participants challenge their own thinking, 
suspend judgment, enter discussions more deeply, and “learn in public” through a willingness to have 
their minds changed by opening to the wisdom and experience of others. Participants typically leave the 
Confluence feeling energized, hopeful and deeply connected, and with tools and relationships that make 
their change work significantly more effective.

The intended outcomes for Confluences are:
* Shifts in understanding that can open up potential new actions that advance the work of teams and 
individuals;
* An introduction to innovative leadership techniques that increase the capacity of teams to work together 
in more effective ways;
* New practices to develop each individual’s own personal capacity to tap into internal resources for 
innovation and creativity;
* New connections and networks;
* A plan for action based on values and the gifts of the team;
* A sense of renewal and hope for what we can do together.

Typically, the Confluences are co-created with multiple community partners who help define the 
compelling question and design the gathering.

78. Colorado College (Colorado Springs, CO, USA) www.coloradocollege.edu 
A private, four-year liberal arts college, Colorado College is located on a 90-acre campus in downtown 
Colorado Springs near the base of the 14,110-foot Pikes Peak and about an hour from Denver. Consistently 
ranked in the top tier in U.S. News & World Report for our academic excellence, CC is the only such college 
in the Rocky Mountain region. Best known for our innovative Block Plan, where students take and 
professors teach only one course at a time, Colorado College offers a new perspective on core classes and 
standard curriculum. We create small and supportive learning communities with every block and give 
students the time to participate fully, without distractions. Our students are the best proof that CC is 
exceptional. They come from every state in the nation and more than 25 countries. They come from a 
wide range of ethnic, religious, and socioeconomic backgrounds, and they have interests as diverse as 
their backgrounds. Our students are poets, inventors, musicians, performers, and politicians. Our students 
are independent-minded adventurers who love a challenge. At Colorado College, they find the 
encouragement and inspiration they need to reach their greatest potential.
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How the Block Plan Began
The Block Plan was a bright idea that started with CC professors. At a committee meeting in early 1968, 
faculty decided that the conventional two-semester system made faculty and students feel torn in too 
many directions and pressed for both time and energy. Looking for a way to keep the engagement and 
flexibility of summer school alive during the regular academic year, they wanted to emphasize smaller 
classes, more writing, more discussion, and in-depth study of one subject at a time. In October 1969, after 
much faculty input and community discussion, Colorado College adopted the Colorado College Plan, now 
known as the Block Plan.

A frequent complaint, heard from students and professors alike, is that too often class is cut short just 
when the discussion is beginning to heat up. Too often, students have to focus more on prioritizing 
assignments and making their schedules work than on working. Too often a rigid schedule, rather than a 
real passion, dictates the learning process — but not at CC. At CC, the Block Plan allows students to 
bypass homework conflicts and overextended class agendas and dive headfirst into true intellectual 
adventure.

How does the Block Plan work? On the Block Plan, there are still four classes a semester; eight classes a 
year. You just take them back to back rather than all at once. You cover the same amount of course 
material, read just as much, and learn just as much. The difference is not in the quantity of material, it’s in 
the quality of understanding. So while the Block Plan operates at an accelerated pace, you won’t have 
any other classes demanding time and attention.

Because of the Block Plan, our courses have a distinct rhythm. While class schedules vary, most classes 
run from nine until noon each day, with labs scheduled in the afternoons. The entire morning, every 
morning, is dedicated to intensive learning, and students are free to ask that last question, take the 
debate one step further, and continue talking well after the class period is over — carrying the 
conversation across the quad and into the dining halls and dorm rooms.

The Block Plan is our mission statement in action and what makes us exceptional. The Block Plan is the 
ability to do more fieldwork, ask for deeper analysis, and explore the connection between place and 
perspective. The Block Plan is the opportunity to study Euripides in Athens and migratory raptor owls in 
their natural habitat; it is a trip to Denver to visit a water sanitation plant or talk to a symphony conductor. 
The Block Plan is challenge and opportunity combined, and it is the heart of CC.

Academic Majors and Programs
Colorado College offers more than 80 majors, minors, and specialized programs, including 
Environmental Science and Policy.
    
The Colorado College Environmental Program prepares its majors to understand their connection to the 
environment, acquire the skills to explore scientific and human interrelationships in the global ecosystem, 
and pursue interdisciplinary approaches to problem solving. We offer two integrated majors in 
Environmental Science and Policy, disciplinary tracks in Environmental Chemistry and Physics, and a 
thematic minor.

The Environmental Program includes coursework in Environmental Science and Policy. The Environmental 
Science major includes an integrated major with an interdisciplinary focus, as well as disciplinary tracks in 
Environmental Physics and Environmental Chemistry. The Environmental Policy major offers an integrated 
environmental major with emphasis on Political Science and Economics. All majors include three common 
interdisciplinary courses: Environmental Inquiry, Environmental Management, and Environmental 
Synthesis.

An environmental issues minor is available that can be used with any departmental major. There are also 
options under Environmental Studies LAS (Liberal Arts and Sciences) majors.

79. Creative Awareness Project* (Palo Alto, California, USA) 
www.creativeawareness.org 
The Creative Awareness Project was formed to develop and support education and research into the 
nature of consciousness and its relationship to physical, mental, emotional and spiritual well-
being, and to explore creativity and its potential role in the evolution of self-awareness and personal 
growth.

The Creative Awareness Project conducts classes, seminars and workshops in Meditation, Self-Awareness, 
Art and Consciousness, Well-Being and Creative Self-Expression. The Creative Awareness Project is 
dedicated to experiential learning, cultivating inner wisdom, and providing spiritual skills that make a 
practical difference in everyday life.
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Founded in 2000, the Creative Awareness Project is a California non-profit corporation. A corollary 
commitment is to explore the creative arts and their potential role as a means for generating self-
awareness and personal growth.

We believe that we are engaged in an evolutionary transition and that the next step in our 
development requires conscious participation in our own growth. Conditioned by our limited understanding 
of how consciousness creates, we need to explore and develop new models and patterns of learning about 
ourselves and our nature as consciousness.

We live in stressful times with the political and economic forecasts continuously reminding us of how 
fragile our sense of stability really is. We are challenged to find balance and harmony in ourselves that 
exists independent of outside circumstance. Relying on the outside social support that our traditional 
institutions have provided in the past is problematic. Our families, schools, community services 
organizations and religious institutions are suffering from the same stresses that we feel so intimately in 
our own lives. It is, therefore, not surprising that to generate a sense of well being, we must turn our 
attention to the resources that exist within us to learn new skills for managing and expanding our state of 
being.

The concept of an in-life retreat center was born out of our changing lifestyles that leave little time for 
inner reflection and personal growth. By offering ongoing classes and workshops in Palo Alto, people can 
practice more frequently and bring this learning into their daily lives. The methods used, such as 
experiential exercises, sharing of examples and real life applications also help to integrate the work done 
in class into all aspects of the students' lives. Thus, this center is an in-life retreat in time, location and 
experience.

The practices themselves are designed to be taken into daily life by including experiential and intellectual 
learning in an approach, which integrates the mind, body and spirit. Another aspect of this practical 
application, is the focus on process as opposed to content, which encourages original and continuing 
evolution. Different learning needs and stages of growth are addressed through the core classes and 
workshops which include Becoming Self-Aware, Cultivating the Inner Life, Creative Play and Energy 
Tapping (EFT). These approaches use conceptual and experiential learning, meditation practices, 
experimental creativity and energy work to explore and learn.

80. Earth Institute – Columbia University (New York, USA) 
http://www.earthinstitute.columbia.edu/sections/view/9 
The Global Challenge
Earth is at a critical crossroads. While revolutionary advances in science and technology have lifted 
humanity to new heights of prosperity and longevity in many parts of the world, hundreds of millions of 
people are vulnerable to the impacts of hazards and natural disasters, extreme poverty, infectious disease 
and a host of other challenges. At the same time, human activity, especially in the last 100 years, is 
threatening the health of the environment and potentially posing risks of unprecedented magnitude to our 
shared future. Today, approximately one in six people on the planet subsist on less than $1 a day. The 
world’s population is expected to increase to 9 billion people by 2050, further straining Earth’s resources 
and humanity’s ability to thrive. With a window of opportunity to head off the most severe impacts of 
these challenges, The Earth Institute at Columbia University is working to help the world pave a path 
toward sustainability.

Taking a Bold Approach
The Earth Institute’s overarching goal is to help achieve sustainable development primarily by 
expanding the world’s understanding of Earth as one integrated system. We work toward this 
goal through scientific research, education and the practical application of research for solving real-world 
challenges. With 850 scientists, postdoctoral fellows and students working in and across more than 20 
Columbia University research centers, The Earth Institute is helping to advance nine interconnected global 
issues: climate and society, water, energy, poverty, ecosystems, public health, food and nutrition, hazards 
and urbanization. With Columbia University as its foundation, The Earth Institute draws upon the scientific 
rigor, technological innovation and academic leadership for which the University is known. The Earth 
Institute encompasses centers of excellence with an established reputation for groundbreaking research, 
including the renowned Lamont-Doherty Earth Observatory, home to some of the world’s leading 
scientists pursuing the study of Earth and its systems. The Earth Institute is implementing solutions to 
global challenges; pioneering research; advising national governments, the United Nations and other 
international agencies; and educating the next generation of leaders in sustainable development. While 
Earth is indeed at a critical crossroads, our work reflects the fundamental belief that the world has within 
its possession the tools needed to effectively mitigate climate change, poverty and other critical issues.

Sustainable Development
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The Earth Institute is confronting the 21st century’s most pressing problems by taking a bold and 
innovative approach to achieve sustainable development. This approach prioritizes the protection of 
Earth’s ecosystems, oceans and atmosphere as well as the spread of social and economic opportunities for 
all people. To achieve sustainable development, The Earth Institute is conducting and applying 
interdisciplinary scientific research to address many cross-cutting issues. We believe that finding 
solutions to one problem, such as extreme poverty, must involve tackling other related challenges, such as 
environmental degradation and lack of access to health care and education. Anchored in this unique 
approach, The Earth Institute is leading the way in this promising and dynamic new field.

Leadership at the Earth Institute
The Earth Institute has a flexible and responsive structure that enables its members to meet its intellectual 
and implementation objectives efficiently and effectively. To that end, the Earth Institute has developed a 
streamlined governance structure that invites broad participation from the many constituent parts of the 
Earth Institute and promotes community building. The Management Team handles the operational aspects 
of the Earth Institute including finance and administration, communications, funding initiatives, and 
academic and research programs. The Academic Committee advances integration and ensures the quality 
of both research and educational activities taking place under the Institute's auspices. The Earth Institute's 
External Advisory Board provides guidance regarding priorities in science, public policy, and teaching, 
among other issues for the Earth Institute.

Partnerships for Progress
While The Earth Institute is contributing substantially to global problem solving, people and organizations 
around the world have a fundamental role to play in successfully achieving sustainable development. Over 
the next decade, The Earth Institute will continue to build partnerships with academia, corporations, 
nonprofits and individuals as well as governmental, multilateral and private institutions to find effective 
and sustainable solutions for the world’s challenges. By forging close ties with stakeholders in all aspects 
of its work, The Earth Institute is able to expand its reach and more effectively help the world achieve 
sustainability. While one organization cannot achieve sustainable development alone, The Earth Institute is 
committed to playing a major role to ensure a world of shared prosperity and environmental sustainability.

Examples of Earth Institute Initiatives:
- Reconstructing the Climate Past for Future Understanding
Through sediment and ice cores, scientists gain a clearer snapshot of Earth’s climate past, helping the 
world understand its future climate and potential impacts of climate change and variability on society.

- Hotspots Project
By creating new models for assessing the global risks of disaster-related outcomes, risk-based disaster 
management and emergency response strategies can help mitigate mortality and economic losses.

- Global Roundtable on Climate Change
Twice a year, business and civil leaders convene to determine how profits and the environment can work 
together to tackle the global climate and energy crisis.

- Millennium Villages
The Millennium Villages project, based at The Earth Institute at Columbia University, is a science-based 
bottom-up approach to lifting developing country villages out of the poverty trap that afflicts more than a 
billion people worldwide.

Education at the Earth Institute at Columbia University covers an array of opportunities from 
undergraduate to graduate options of study and student programs. Currently there are over 24 academic 
programs that are affiliated with the Earth Institute that represent one of the largest collections of 
environmental education programs in the world.

81. Ecological Design Institute (Inverness, CA, USA) www.ecodesign.org 
The Ecological Design Institute (EDI) is a non profit organization dedicated to research and education that 
applies ecological principles and practices to the redesign of our environment. Founded in 1969 by Sim 
Van der Ryn, the Ecological Design Institute was one of the first non profit organizations to focus on a 
whole systems approach to the design of the built environment by integrating architecture, human 
and natural ecology.

We have 40 years experience at creating green solutions! Selected EDI Projects include the Integral 
Urban House, The Farallones Rural Center (now the Occidental Arts & Ecology Center), San Domenico 
School Garden, and the Center for Ecoliteracy Sustainability Curriculum.

Principles of Ecological Design
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Ecological design proposes a marriage of nature and technology, using ecology as the basis for 
design. The strategies of conservation, regeneration, and stewardship can be applied at all levels of scale 
to produce revolutionary forms of buildings, landscapes, communities, cities and applied technologies.

EDI's Center for Livable Futures (CLF)
The Ecological Design Institute works on a variety of research and education projects through its Center 
for Livable Futures (CLF) (formerly Center for Regenerative Design). The CLF educates local community 
members and collaborates with higher education institutions, K-12 schools, local organizations and 
businesses to develop programs that highlight opportunities to support a livable future.

The CLF introduces the principles of ecological design to children and youth through hands-on design/build 
projects linking culture, nature and technology. Using the local site as the primary context for learning. 
CLF develops place-specific projects that incorporate design as an integrator between various subject 
matters. Ecological design projects include mapping, site planning and design, energy and food audits, 
garden design and construction, small building projects, among others.

Education For Sustainability
In the higher education sector, CLF promotes design measures and practices that integrate living systems 
and built environments to create adaptive, self-renewing systems. A green campus, for example, 
integrates ten systems: Energy, Water, Built Environment, Material Resources and Waste Re-use, Food, 
Land Regeneration, Transportation, Health and Well-Being, Academics and Culture, and Community. In the 
non-profit and commercial sectors CLF develops sustainability education opportunities through internships 
and education programs. CLF utilizes Marin County as its extended sustainability education campus in its 
collaboration with numerous organizations promoting livable futures.

The CLF also makes an impact in the community through these other functions and resources
* Workshops & Seminars - Facilitation, charettes, provocateur
* Speaking Engagements - (Some of Sim's engagements, plus other collaborators like Andrés)
* Greening campuses and curriculum
* Publications, including The Toliet Papers, Design for Life, and Ecological Design.
* Education and training programs

82. Ecosa institute (Prescott, AZ, USA) www.ecosainstitute.org 
The mission of the Ecosa Institute is to restore health to the natural environment, and thus the human 
environment, through education in design. Our vision is based on synthesizing the ethical and ecological 
values critical to the health of the environment, with the vitality and dynamism of the design arts.

The Ecosa Institute was founded in the belief that a new design philosophy informed by the natural 
world is critical to the future survival of our species. The design of human environments has always had a 
transformative impact on human societies and the natural systems on which we depend; the environments 
we create change the way our societies perceive the world.

While this is a radical view, there are many historical precedents for this position, both positive and 
negative, from the deadening effects of identical ‘McMansions’ to the enlivening effects of the downtown 
revitalization of places like Portland, Oregon. By using a ‘naturocentric’ ethic as the model for an 
integrated, complex, interactive approach to design, we are adding a unique perspective to the 
environmental debate.

If you are looking for an opportunity to really delve into sustainable design (rather than just talk about 
it), look no further—Ecosa is the place for you. For the past six years we have advocated a radical 
departure from the traditional approach to teaching design. With in-depth, cross-disciplinary, hands-on 
programs that tackle real world problems, the Ecosa Institute is the cutting edge of design education.

With the specter of massive climate change threatening extraordinary impacts on our planet Earth, the 
role of the designer has become one of the most critical in the 21st century. We focus on the power of 
design both to mitigate the environmental damage our buildings, cities and products perpetrate, as well as 
its power to recreate a positive and intentional relationship between human beings and the natural world.

The American Institute of Architects has cited our program as an example of a school "outside the 
traditional universities" that offers "a host of known experts and intensive coursework for young students.” 
They’ve also said, "In many ways, what students get in one [Ecosa] semester is a more holistic 
understanding of sustainability than they could presently get at any traditional design school."

The Ecosa Institute was founded on a belief that design can no longer be taught in isolation from other 
disciplines or a broader knowledge of the world. Design impacts and is impacted by the political, social, 
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environmental, and economic realms and therefore solutions to many of the intractable problems we face 
can to a large degree be effected through the design process.

Our programs expand past the often rigid boundaries of design education to include planning, urban 
design, architecture, interiors, landscape architecture, graphic design, product design and more, 
exemplifying the essential interconnectedness of all aspects of design.

Unlike most programs, students also complete work for real clients with real budgets and real sites, 
striking a balance between viability and sustainability. We address issues such as how to bring sustainable 
design to a project with a modest budget and how to engage with clients in advancing their own 
understanding of sustainability issues.

Through these experiences students learn what it will be like to work on real projects in a professional 
setting, providing an excellent opportunity for career exploration. The programs also provide extensive 
exposure to the various professional options that a career in sustainability can provide.

83. Ecoversity* (Santa Fe, NM, USA) www.ecoversity.org 
Ecoversity is a non-profit educational center, which explores and demonstrates concepts of sustainable 
living, ecological design, and responsibility for the wise stewardship of the Earth. Established in 
1999 in Santa Fe, New Mexico, Ecoversity offers a unique curriculum designed to regenerate the Earth 
and revitalize the human spirit.

Ecoversity is the legacy of cultural anthropologist Frances (Fiz) H. Harwood (1941-2003), a student and 
intern of Dr. Margaret Mead. Dr. Harwood was an ecologist, philanthropist, visionary and Buddhist 
practitioner. She helped to found Naropa Institute in Boulder, Colorado, the first Buddhist University 
in the Western Hemisphere, as well as fostering and supporting numerous organizations devoted to 
charitable, educational, scientific and religious purposes throughout her adult life. Dr. Harwood was the 
inspiration for numerous activists in many fields of endeavor including peace work, inter-cultural 
understanding, indigenous wisdom, biodiversity and environmental preservation. Her good works continue 
to grow and reverberate throughout the world.

Ecoversity’s Presentations, Workshops and Courses can be found at: 
www.ecoversity.org/presentations.html (short overview only, website doesn’t provide much information).

84. Gaia University (USA, EU and virtual) http://www.gaiauniversity.org/english 
Gaia University offers a unique approach to higher learning by offering students (called Associates) access 
to accredited Bachelors and Masters degrees and Graduate Diplomas whilst the Associate is actively 
engaged in self and planetary transformation. Linking your ideals with self-directed practical 
experience, you act as a world changer, by working for local and global sustainability and regeneration, 
justice and peace.

Our self-directed action learning methodology enables you to study locally, at work or on project, in your 
own language, supported by Gaia University's Regional Organizers, and a worldwide network of learning 
providers, tutors and mentors.

No longer do you have to choose between earning a living and studying. With action learning your work 
and your projects become your places of study.

Widescale human learning and unlearning are the keys to making the transition from our current eco-
destructive culture to a fresh, designed culture that is eco-constructive and socially just.

Those of us who are willing need to choose to make this transition now.

Some people (we calculate hundreds of thousands) have already started on this endless journey and this 
worldwide web of pioneers holds a vast repertoire of useful experiences for future learners.

Our observation is that transition pathways of this significance are deepest, most effective and most 
enjoyable when traveled in the company of others, and that trail guides, who have made a part of their 
own journey already, can perform a valuable mentoring service.

Our belief is that this learning process deserves to be supported and enhanced through the provision of a 
'liberating structure' that acknowledges the effort and commitment people make when walking these 
pathways. Gaia University is one such structure.
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Using self-directed action learning as our prime learning/un-learning strategy we put students in charge of 
their own transitions, free to follow routes which open up before them, guided by their tutors and 
mentors, whilst earning credits for Bachelors and Masters Degrees, Certificates and Diplomas.

We notice the vital signs of an awakening of transitional energy amongst the world's peoples 
and so, we have launched Gaia University to provide the support we can to these bold world changers and 
future generations of Earth caretakers.

Gaia University is a new organization within the large family of organizations worldwide concerned with 
the emergence of an ecologically and socially regenerative mainstream culture.

It is created with several, network-wide functions in mind.
Gaia University International is a decentralized action-learning University offering Degrees in the fields of 
earth and societal regeneration offers MA’s in Integrative Ecosocial Design; Organizing Learning 
for Ecosocial Regeneration; Action Design for Local Resilience.

Gaia Southeast U.S. – Center for Holistic Ecology is the first U.S.-based branch of Gaia University 
International (GUI). Through GUI, we offer Masters of Science Degrees and Postgraduate Diplomas to 
actionists from across the globe. Our present Degree pathways include the Green Business Development 
Pathway, Women’s Actionist Pathway, Relocalization Pathway, and Open Topic Pathway. Fees are 
$6.000/€5.000,- per year. 

85. Garrison Institute* (Garrison, NY, USA) www.garrisoninstitute.org 
The Garrison Institute explores the intersection of contemplation and engaged action in the world. 
Founded in 2003, our mission is to apply the transformative power of contemplation to today's 
pressing social and environmental problems, helping build a more compassionate, resilient future.

Our program initiatives - Contemplation and Education, Transformational Ecology, and 
Transforming Trauma - bring a contemplative dimension to key social change fields, applying relevant 
techniques to caregiving, teaching and environmental advocacy. We also research and develop new ways 
of applying those techniques in specific vocational settings, from domestic violence shelters to classrooms.

Our retreat programs bring inspiring teachers and teachings from diverse wisdom traditions to wide 
audiences, supporting individual growth and communities of practice.

Located on the Hudson River north of New York City, the Institute is housed in a beautifully renovated 
77,000 square foot facility on the estate of a former Capuchin monastery. The surrounding forests and 
fields provide an ideal setting for non-sectarian exploration of contemplative practice within a social 
context.

Our Vision
Action in the world and contemplative practices are convergent. The greatest social challenges of our time 
- healing traumas, redressing environmental threats, building a future for our children - are also our 
greatest spiritual challenges. Meeting them often requires reexamining our behavior, values and 
worldviews, and tapping inner sources of compassion, vision, and motivation. These are skills 
contemplative practitioners cultivate. They are also mission-critical for professional caregivers, 
environmental advocates, educators, and others whose work involves building a better future.

Personal and social transformation is the goal of contemplative thought and practice. The world's 
great wisdom traditions and new research in cognitive neuroscience alike attest to the power of 
contemplative practices to change destructive behavior and patterns of thought, unleash creative energy 
and transform the people who practice them. History attests to the power of these individual shifts to 
change the world.

Einstein said that we cannot solve problems with the state of mind that created them. 

Contemplation - the practice of reflecting deeply - transforms one's state of mind, thereby 
changing perceptions and opening fresh possibilities for action. The Garrison Institute believes that 
contemplative methods will come to be broadly used as an effective and wise force for cultivating the 
essential human qualities of insight, caring, altruism, ethical behavior, and courage. By giving rise to new 
vision and wisdom, contemplation will lead to fundamental and much-needed value shifts in society. 
Contemplation is not passive or theoretical, but active and practical. When skillfully applied, it can be a 
wellspring of social as well as personal change.

The active ingredient in contemplative practice is direct personal experience that encompasses more than 
just rational, logical, or conceptual content. Authentic contemplative practice generates deep insight into 
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the essential interdependence of all forms of life and between life and the inanimate 
environment. Contemplative perception awakens unselfish compassion for others, and the combination 
of contemplative insight and compassion represents the purest and surest force for positive social change.

On an individual level, all people have the innate capacity to grow and transform to higher orders of 
consciousness. On a systems-level, the more intractable or anxiety-producing the problem, the greater the 
need for contemplative perspectives on it to help find new, effective, and ultimately transformative 
solutions. By giving rise to new vision and wisdom, contemplation will lead to fundamental and much-
needed value shifts in society. This is true not only of the social and environmental challenges in our 
time; a genuine, rigorous, and fruitful intercourse between Western science and contemplative wisdom is 
now both possible and necessary.

The Garrison Institute is home to diverse contemplative methods. While the visiting teachers of Retreats at 
Garrison often derive their practices from wide-ranging spiritual traditions, our Initiatives apply the secular, 
non-sectarian contemplative forms best suited to their goals. For example, Garrison Institute Initiatives 
have variously employed breath, walking meditation, techniques for developing concentration and 
awareness, attention training and refinement practices, loving-kindness practice, expressive movement, 
visualization, art-making, mindfulness, movement, values-based conversation and active listening.

86. Genesis Farm – A Learning Center for Earth Studies (Blairstown, NJ, USA) 
www.genesisfarm.org 
Genesis Farm was founded in 1980 by the Dominican Sisters of Caldwell, New Jersey. This 140-acre 
farm, with its rolling hills, woodlands, marshes, its houses and farm buildings, was bequeathed by Rupert 
and Mary Von Boecklin who had lived and farmed here since the 1940's. Before their arrival, Genesis Farm 
had been in the Kerr and DePuy families. Over the years it had been used for cattle, dairy, and sheep 
farming and was known as the Red Cat Farm to people in this area.

There had never been any association between the Von Boecklin family and the Dominican Sisters, but 
through some providential purpose this farm was left to the Sisters who use it as a new expression of their 
traditional work in education.

The decade of the 1970's marked a growing awareness of the urgent problems that were affecting the 
planet worldwide. The pollution of air, water, and soils had been documented by Rachel Carson and a 
steady stream of other scientific and ecological writers. During the 1960's and 1970's the family farm crisis 
with its consequent effects of malnourishment and world hunger had also become evident. Racism and 
war had torn deep rifts in the fabric of our national life, and the connections between our local and global 
problems had become much clearer.

This is the context in which the Dominican Sisters founded Genesis Farm. Reflecting on these major issues 
prompted them to deepen their commitment to education as a way to help shape a more hopeful future 
and to place this land into permanent conservation.

In 1998, an additional 86 acres of land adjoining the original Red Cat Farm was donated by neighbor and 
friend Katherine Shepard. This land, which includes a beautiful pond, has come to be known as Shepard's 
Blessing. In 2001, this land was also put into conservation to protect it from any future development.

Our Vision
Genesis Farm attempts to address the basic issues of our time in concert with other people. It was founded 
to make this land and its facilities available to all people of good will. Here we raise serious questions 
about the global crises and evoke the rich spiritual insights that are already within the hearts of all people. 
Genesis Farm focuses on the connections between the health and sustainability of Earth itself 
and the health of human communities as experienced in particular bioregions. Most importantly, we 
support individuals to become part of creating that health, both inwardly and outwardly.

Biologists, physicists and other scientists continue to adjust their perceptions of Earth as a living organism 
in its own right. Their writings make it ever more clear that human beings must alter their most basic 
perceptions about themselves and Earth; that the survival of the human species must be considered 
within the broader context of how nature is surviving, how the air, water, and soil nutrients are faring in 
their ancient but newly challenged cycles and patterns.

We realize there are no easy or quick answers. We try to learn more and experiment with changing 
ourselves and our own behavior. We recognize the difficulty of this, and encourage ourselves to be 
creative and hopeful rather that discouraged or paralyzed into non-action.

Genesis Farm is rooted in a belief that the Universe, Earth, and all reality are permeated by the presence 
and power of that ultimate Holy Mystery that has been so deeply and richly expressed in the world's 
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spiritual traditions. We try to ground our ecological and agricultural work in this deep belief. This Sacred 
Mystery, known by so many religious names, is the common thread in our efforts.

Activities
The ecological learning center offers a wide variety of programs, including a 12-week accredited graduate 
certificate program in Earth Literacy. These programs provide a variety of learning experiences, many of 
which are hands-on ways for people to make practical changes that will bring them into a closer 
relationship with nature and into a more deeply satisfying inner fulfillment.

The heart of the ecological learning center is the Farmhouse with its large teaching kitchen and 
surrounding out-buildings, some built before 1850. Bread and Roses, the large former residence of the Von 
Boecklins, has accommodations for up to nine long-term guests. Our Library, with a rich collection of books 
and periodicals, supports our programs, including those given for undergraduate and graduate credit. 
There is also a special collection of books, maps and other resources which offer specific information about 
the natural history and culture of this particular bioregion of Northwest New Jersey. Our Resource Center 
contains a wide selection of books, tapes, cards and other items available for participants in our programs 
and the local community.

Another focus of our activities is our own relationship to this land. In 1986 Genesis Farm helped found the 
Community Supported Garden. Over 300 families are now shareholders in this project. Their investment 
provides the economic basis for the cultivation of vegetables and fruit trees. In turn, the food is grown for 
them in a very responsible way. Our food is cultivated without the use of synthetic chemicals. Most of the 
labor employed is human labor, and it is done with a deep spiritual commitment and love.

Trying to connect the people of an area with their local food supply is an important step toward bringing 
small farms back into the mainstream of the U.S. economy. Toward this end, Genesis Farm, in 
collaboration with other local groups, initiated the Foodshed Alliance of the Ridge and Valley. The 
Foodshed Alliance is a grassroots effort to sustain the farmers, agricultural lands, and rural way of life in 
the Ridge and Valley area of Northwestern New Jersey. The Foodshed Alliance seeks to enable farmers to 
make a viable living and stay on the land.

We are pleased to announce the recent formation of the region's first sustainable business group! The 
Sustainable Business Network of the Ridge and Valley is committed to building a “local living economy” in 
the northwestern region of New Jersey.

What is Earth Literacy?
"The Great Work of our time is to carry out the transition from a period of human devastation of the Earth 
to a period when humans would be present to the planet in a mutually beneficial manner." -Thomas Berry

People often ask us what we mean when we use the phrase "Earth Literacy." On the one hand, Earth 
Literacy is a field of study and is the primary focus of most of our programs. It explores the mysterious 
unity and relationships binding Earth and the totality of life under the conditions out of which Earth has 
emerged within a single, unfolding Universe.

At the same time, we see Earth Literacy as a movement of people who understand that any viable future 
for our human species is entirely dependent on the viability of our threatened planet. It is a movement 
arising from a desire to work not only for Earth's survival but for the transformation of all the limited 
beliefs, values, institutions and structures that promote domination, violence, destitution and 
powerlessness among people and between people and the natural world.

Genesis Farm opens its heart, its spaces, resources and energy to welcome all who desire to do this Great 
Work. Perhaps this season you may be able to join us as we search and learn together.

Earth Literacy Program Overview
The staff of Genesis Farm and program participants form a learning community to explore the Story of the 
Universe and an emerging cosmology that can restore our human embeddedness in the greater web of 
life.

Our introductory programs, Introduction to a New Cosmology, Deepening the Great Work, Exploring a New 
Cosmology, and Immersion in the New Cosmology draw on the insights of Pierre Teilhard de Chardin, 
Thomas Berry, Brian Swimme, and other scientists, philosophers, poets and mystics.

Changing our world view and transforming ourselves personally and culturally is what Thomas 
Berry describes as the Great Work of our time. Please join us in exploring a new cosmology that lays the 
foundation for an ecological future.
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87. GlobalShift University (Westlake Village, CA and Nashville, TN, USA) 
www.globalshiftu.org  
The Institute at GlobalShift University is an innovative, non-traditional university for people who want 
to become positive change agents and effective leaders in a transformed world. GSU will offer 
undergraduate and graduate degrees in Sustainable Transformation, based upon a powerful, newly 
developed curriculum called MacroShift Studies. Students successfully completing the course of study 
will be able to work effectively towards the solution of the world’s most vexing and universal problems, 
those undermining the attainment and sustainability of productive, happy and healthy human life, 
ecological equilibrium and world peace.

How is The Institute different from other universities?  It is the goal of traditional schools to turn out highly 
competent individuals who go out into the world to make their way and perhaps make an impact. By 
contrast, GSU will use 21st Century tools and techniques to create a continuously interconnected 
network of highly and specially trained “catalysts” who will work in tandem within existing and 
newly created public and private institutions and companies towards the achievement of a common set of 
goals. GSU will be a “change accelerator”—every graduate’s effort will be multiplied by the number of 
people they directly touch and indirectly influence through their ever-widening web of enlightened 
individuals.

The Institute at GlobalShift University will offer undergraduate and graduate degrees in Sustainable 
Transformation. The highest level thought process on the core curriculum for what is being called 
“MacroShift Studies,” by Chancellor-Ervin Laszlo and Institute President A. Harris Stone is set forth in 
brief below.

The Four Focal Areas constitute the necessary precondition of mastering the challenges of the current 
economic, ecological, social, and cultural MacroShift and setting out on a path leading to a peaceful and 
sustainable civilization:  

I. CREATING CULTURES OF CULTURAL AND ECOLOGICAL SUSTAINABILITY  
Whatever its particular values and characteristics, human society must learn to live in harmony with and 
with respect for the balances of nature.

II. PATHS TO CONSCIOUSNESS EVOLUTION AND PERSONAL GROWTH   
There can be no lasting change in a basically democratic world apart from the will and values of 
individuals; achieving the personal “inner” growth is a fundamental precondition.

III. STEERING CHANGE THROUGH ETHICAL BUSINESS PRACTICES AND NEW PARADIGMS OF 
CORPORATE CULTURE AND BEHAVIOR   
Without the coherent evolution of the culture of local and global business enterprises, real societal change 
will remain sporadic and transient at best; corporate culture-evolution is a fundamental precondition of 
creating a sustainable civilization.

IV. MASTERING POLITICAL/INSTITUTIONAL ASPECTS OF GLOBAL TRANSFORMATION  Last but not 
least, to achieve change in society that is both effective and enduring, the institutions that govern life in 
today’s world must likewise change; this identifies the precondition of achieving a consistent social and 
political transformation.

Students will take courses in all four areas, and major in one of them. All students will take a course called 
Emerging Paradigms of Inquiry which will provide an understanding of the scientific basis for the 
MacroShift. 

Mission and goals
It is the mission, goal and purpose of The Institute at GlobalShift University to be a key participant in the 
assembling and dissemination of the Four Fundamental Elements described above, in cooperation, 
collaboration and coordination with all other individuals and organizations dedicated to achieving the same 
ends. The University is dedicated to:

1. addressing timely problems, promoting instantaneous acquisition of relevant information, facilitating 
development of insight and the pursuit of possibility; enabling learning through direct experience and 
formal study that leads to the acquisition of  academic degrees (baccalaureate and masters);

2. promoting personal and organizational transformation that enables graduates to serve as agents 
for positive change as they work to enable lasting world peace;

3. serving as a coalescing agent for social action and cultural awareness gained through learning, 
research and authentic application;
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4. advancing the value of living in the harmony of cyclical processes, and fostering compliance with the 
evolutionary laws of nature; and

5. championing and facilitating effective actions to transform a conflict-riddled world to one of 
sustainability and peace.

The overarching goal of The Institute is to support the development, transmission and use of knowledge to 
promote ethically responsible behavior and sustain global environments. To this end, GSU will carry out its 
mandate along five interconnected and mutually reinforcing formal purposes:

* To increase public understanding about the nature and scope of sustaining local, regional, national, and 
global natural environments, as well as approaches to their management, through degree and non-degree 
academic programs, print and web media publications, and electronic forms of communication (forums).
* To expand society’s knowledge about the changing nature of our global environment, our cultural, 
political, social, and economic value systems, and our paths to inner growth and enlightenment … and by 
identifying “best practices” in a tightly interdependent global village, where actions of each affect the 
destiny of all.
* To support policy makers in devising and implementing holistic strategies by mobilizing preeminent 
scholars and by providing independent and creative assessments of how to approach and resolve issues 
inherent in sustaining global environments.
* To facilitate the resolution of issues of ethics, social responsibility, and global coordination by organizing 
and supporting transformative dialogues within and among parties of political, economic, cultural, 
religious, scientific, and social influence, … and, by providing technical assistance for addressing emerging 
issues of sustainability and consciousness.
* To strengthen the education of successive generations, building the capacity of institutions, from high 
school through graduate study, to better address the issues of global consciousness and social and 
ecological sustainability.

Consistent with its mission, The Institute at GlobalShift University intends to move ideas, not people as 
it delivers its educational experiences. Using the most advanced techniques and technologies to transfer 
knowledge and dynamically connect dispersed groups (such as social network-type interactivity, 2-way 
broadband video, wireless eBooks and more), The Institute will be present wherever its students are. It can 
eschew expansive and expensive physical campuses in favor of simple, often ad hoc and transitory 
gathering places, situated wherever and whenever they are needed. Leaving students in place also 
provides a major boost to the Institute’s mission, as it instantly embeds the “web” of GSU’s interconnected 
students, graduates and faculty into communities, public and private corporations and institutions the 
world over.

The Institute will tap the wisdom of the world’s leading thinkers and teachers from antiquity to our own 
time in an innovative, challenging and stimulating new curriculum that combines book learning with proof-
oriented hands-on experience.

In addition to awarding baccalaureate and masters degrees in Sustainable Transformation, GSU will offer 
specializations in practical interdisciplinary skills relating to education and human development, 
organizational development, media and communications, and electoral technology and ethical 
governance.

We will admit our first students in the fall of 2009. We will recruit upper division college-age 
students and also offer degree and non-degree programs to life-long learners, including those looking to 
use their “retirement” years to make the world a better place for future generations.

GlobalShift University’s host, The Graduate Institute, Connecticut (Harris Stone) presents a unique 
course for culturally focused learners. It embraces the extraordinary ideas forwarded by Eckhart Tolle’s 
work in A New Earth as the foundation of its curriculum.  The primary course is offered online as a 
certificate program, and continues in a second course, on-site, which is for those committed to translating 
Tolle’s work into reality.  It is especially appropriate for those who wish to develop local action groups 
which create solutions for a wide range of global problems.

88. Green Mountain College (Vermont, USA) http://www.greenmtn.edu 
Green Mountain College was founded in 1834 by the Troy Conference of the United Methodist Church. 
Throughout its 174-year history, strong teacher-student relationships have been the hallmark of a GMC 
education, a tradition that continues today.
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At the heart of the College’s environmental mission is the 37-credit Environmental Liberal Arts 
General Education Program, which all GMC students complete. ELA combines the skills and content 
of a strong liberal arts course of study with a focus on the environment.

Experiential learning is also central to a GMC education: Students are encouraged to gain hands-on 
experience through internships, service-learning opportunities and study abroad programs. 
Interdisciplinary block courses allow students to spend an entire semester working with professors from 
multiple disciplines on a single area of focus, often through field research, overnight outings, discussions 
with experts and a culminating project. Adventure programming and the Farm and Food Project provide 
additional hands-on learning opportunities.

Majors & Minors: 20 majors, 24 minors

Masters programs
    * Masters of Business Administration (MBA)
    * Masters of Science in Environmental Studies (MSES)

Special programs
    * Farm and Food Project
    * Service Learning and Sustainability
    * Eco-League
    * Honors Program
    * Progressive Program
    * Certificate in Resort Management

Student enrollment: 820 undergraduates
Student to faculty ratio: 14:1
Full-time faculty: 45
Faculty holding doctoral or other terminal degree: 91 percent

Accreditation
Green Mountain College is accredited by the Commission on Institutions of Higher Education of the New 
England Association of Schools and Colleges Inc. The education department is accredited by the Vermont 
State Department of Education. The programs in recreation and outdoor studies are accredited by the 
Council on Accreditation of the National Recreation and Park Association and the Association for Leisure 
and Recreation.

Campus
Green Mountain College is situated in southern Vermont’s beautiful lakes region, with the Adirondack 
Mountains to the west and the Green Mountains to the east. The 155-acre campus features athletic fields, 
a farm with a garden and livestock, a ropes course, hiking trails, and a great swimming hole on the 
Poultney River. View our campus map.

Our Mission
Green Mountain College prepares students for productive, caring, and fulfilling lives by taking the 
environment as the unifying theme underlying its academic and co-curricular programs. This innovative 
interdisciplinary approach to liberal arts education is grounded in the institution’s strong tradition of 
effective teaching and mentoring, and is complemented by a diversity of community-oriented campus life 
opportunities.

Through a wide range of liberal arts and career-focused majors, the college fosters the ideals of 
environmental responsibility, public service, global understanding, and lifelong intellectual, physical, and 
spiritual development.

Our Curriculum
When we talk about the academic experience at GMC, the terms 'interdisciplinary,' 'field-based,' and 
'service-oriented' describe our educational philosophy.

Field-Based: We believe it is essential for students to engage the world as they learn. Our biologically 
diverse natural surroundings create an excellent laboratory for scientific and environmental exploration, 
but it doesn't stop with science. The humanities, social sciences, and professional studies also emphasize 
field-based experience, through activities like collecting oral histories, helping local non-profits and 
working on rural poverty.

Interdisciplinary: Our faculty are as comfortable crossing disciplinary boundaries as they are conveying 
their specific expertise. They serve as role models: They are the widely educated, engaged citizens that 
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we hope our students will become. All faculty teach in the interdisciplinary environmental liberal arts 
program, and many contribute to our signature block courses.

Service-Oriented: More than half of our faculty in any given semester integrate service-learning into 
their coursework. This cultivates in students a sense of responsibility for the welfare of others. The 
College's full-time sustainability & service learning coordinator fosters community relationships and seeks 
service-learning opportunities for students.

Environmental Liberal Arts Program
Our 37-credit Environmental Liberal Arts Program combines the skills and content of a strong liberal arts 
course of study with a focus on the environment.

Its four core courses provide a common learning experience and body of knowledge that fosters a sense of 
community. They also strengthen skills that apply to all academic majors. In recognition of the complex 
connections between humans and the natural world, each of these courses draws on expertise from a 
variety of disciplines.

89. Holy Names University – Sophia Center (Oakland, CA, USA) 
http://uniquewebdesignandprinting.com/sophia/index.html 
Study the Divine Mystery —accomplish your destiny & purpose.

Holy Names University - Sophia Center in Culture and Spirituality is a place to prepare for and participate 
in this defining renaissance moment. It is a new moment of compassion, creativity and 
transformation founded on the dynamics of the universe and the principle of a living cosmology.

Join us as we celebrate at this new time—the emergence of ultimate mystery, integral human presence, 
radical inclusiveness and the mystical and prophetic wisdom of the world.

Holy Names University - Sophia Center is a place to align your aspirations to the challenges presented by 
this new defining moment in human/earth relations.

For over two decades, our campus, in the wooded hills overlooking the San Francisco Bay, has been a 
gathering place for people from many backgrounds and traditions to explore the profoundly changing 
human experience that Teilhard de Chardin and Thomas Berry foresaw.

At the Sophia Center in Culture and Spirituality scholars and seekers probe the remarkable contemporary 
convergence that is blending religion, art, science and justice into an all-embracing, global 
cosmology. This year, our degree-granting and community programs continue to expand, unfolding with 
ever-renewing commitment.

In July, the Sophia Summer Institute 2008 "Thomas Berry and the New Cosmology" features: a four-day 
gathering, theologians, scientists, social activists and spiritual teachers who will infuse the idea of 
globalization with a vital and much-needed spiritual dimension.

In the Fall and Spring, our Thursday Forums and Friday Night Conversations will present —in a new series 
of discussions open to the community— distinguished thinkers who are defining a new cosmology.

We invite you to join us, as together we celebrate our participation in an engaged spirituality of creativity, 
compassion and depth. In this year of 2008/2009, as the voice Earth invites us, we hope your path will lead 
you to Sophia Center where your spiritual journey can advance.

Our fully-accredited Master of Arts in Culture & Spirituality is offered in both a semester format, that 
can be completed in as little as nine months, and a weekend format, that attracts working adults from 
across the country and around the world. Students may also attend these programs on a part-time basis, 
completing their course of study on a schedule that fits their personal needs. Sabbaticals and Certificates 
are offered in both formats for people not pursuing an academic degree.

Open to the Public
At the beginning of each Sophia Center Weekend the public is invited to join the Sophia Community for a 
Friday Night Conversation with our visiting faculty.

Also Sophia Center regularly invites from the community: artists, activists, ritual makers, theologians, 
ecologists and other contemporary spiritual leaders to share their wisdom and bring fresh perspective to 
the students and faculty at our Public Forums.
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Every June or July at the Summer Institute distinguished spiritual teachers gather to explore and reclaim 
our spirituality. This is an ideal introduction to the curriculum and work of the Sophia Center as well as a 
time to join other people seeking knowledge, inspiration, and creativity to amplify life.

Part-time participation in semester courses is also open to the public, and courses may be audited.

The Sophia Center regularly invites from the community: artists, activists, ritual makers, theologians, 
ecologists and other contemporary spiritual leaders to share their wisdom and bring fresh perspective to 
the students and faculty.

The Field Praxis involves an Eco-Plunge and an Urban Plunge. This can be the laboratory/research 
component for your MA Project or Integrative Paper; that is, if you were writing about "single displaced 
people," you may want to spend time with a project in the inner city. Or, if your topic was "ecology," you 
may become related to a community supported agricultural project or an earth literacy center.

The Field Praxis component is required for both MA and Certificate students.

Eco plunge:
Spend time in the other than human world; develop an intimate relationship with creation. Experience the 
primary revolutionary dimension of the natural world. Begin to understand and see with new eyes (earth 
literacy) the language of Creation expressed not in words but in sounds, sights, colors, smells. Notice the 
particular numinous moments of dawn, dusk and other dramatic aspects, the rhythms of the day, the 
seasons and the seasons of your life.

Urban Plunge:
Take the opportunity to encounter the homeless, displaced people living in the city. Through dialogue, 
personal relationship and listening discover the central dignity and authentic value of these people on 
whom society tends to project stereotypes of laziness, moral judgment, etc. Begin to discover in these 
"little ones of society" the particular presence of the divine and discover a new level of listening that will 
provide them with the opportunity to be our teachers and "wisdom bearers" in our lives.

Attendance is highly recommended at the module sessions during the semester you register for the Field 
Praxis.

90. Institute of Noetic Sciences (IONS)* (Petaluma, CA, USA) www.noetic.org 
We are a nonprofit membership organization located in Northern California that conducts and sponsors 
leading-edge research into the potentials and powers of consciousness—including perceptions, beliefs, 
attention, intention, and intuition. The Institute explores phenomena that do not necessarily fit 
conventional scientific models, while maintaining a commitment to scientific rigor.

      
The Institute is not a spiritual association, political-action group, or a single-cause institute. Rather, we 
honor open-minded approaches and multiple ways of knowing, bring discernment to our work, and 
support diversity of perspectives on social and scientific matters.

Through our publications, events, and educational media, we inform our members and the public about 
the findings of our frontier research on consciousness and its relationship to the physical world.

Our 200-acre Retreat Center hosts workshops, retreats, and educational activities. We support 
community-building through local community groups, online discussions, and other networking 
opportunities.

The word "noetic" comes from the ancient Greek nous, for which there is no exact equivalent in English. 
It refers to "inner knowing," a kind of intuitive consciousness—direct and immediate access to 
knowledge beyond what is available to our normal senses and the power of reason.

What are 'Noetic Sciences'? Noetic sciences are explorations into the nature and potentials of 
consciousness using multiple ways of knowing—including intuition, feeling, reason, and the 
senses. Noetic sciences explore the "inner cosmos" of the mind (consciousness, soul, spirit) and how it 
relates to the "outer cosmos" of the physical world.

The institute explores consciousness from three perspectives:
(1) First-person perspective — Supporting individuals exploring and developing their own subjective 
consciousness (e.g., meditation and other spiritual practices). Emphasis on inner knowing and personal 
transformation.
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(2) Second-person perspective — Exploring and supporting transformative relationships and 
intersubjective consciousness (e.g., compassionate dialogue, community building, a global wisdom 
society). Emphasis on transformative learning and collective wisdom.

(3) Third-person perspective — Gathering data about objective physiological correlates of consciousness 
(e.g., research using rigorous scientific protocols, including experiments in psi, mind-body healing, and 
subtle energies). Emphasis on scientific understanding.

These are the complementary elements of a "noetic science." All three perspectives value and employ 
multiple ways of knowing—including intuition, reason, and the senses in varying combinations. The goal 
of this work is to support individuals in transformation of their own consciousness (developing their 
innate human potentials and creative capacities) as a foundation for collective transformation 
toward a world grounded in freedom, wisdom, and love.

The IONS Retreat Center is a beautiful collection of indoor and outdoor meeting spaces located on the 
IONS campus in Petaluma, California. Just 30 minutes north of the Golden Gate Bridge, the Retreat 
Center is on 200 acres of beautiful rolling hills. It offers such gifts as pristine live oak woodlands, 
meandering hiking trails, and endless panoramic vistas of the California landscape.

We host educational activities and workshops that focus on health, personal growth, and 
transformation. This beautiful campus can accommodate day-use groups of up to 120 people, and the 
overnight facilities sleep 120 people.

The events that take place at the institute's Retreat Center in Petaluma range from 2-hour presentations 
to weekend workshops to month-long residential programs.

91. International Honors Programme (IHP) (Boston, MA, USA) www.ihp.edu  
The International Honors Program is in its 50th year of providing an unequaled opportunity for college 
students to examine the most significant social, political and environmental issues confronting countries 
and cultures around the world.

The hallmark of IHP’s programs is a unique comparative approach in which participants study a thematic 
topic in several different countries over one semester or full academic year. This multinational 
perspective allows students to analyze and contrast today’s global conditions, evaluate issues and 
challenges, and compare solutions. The IHP experience engenders new questions and ideas, and prompts 
students to consider their lifelong roles in the global community.

Themes such as public health, the environment, globalization, urban planning, governance, social justice 
and human rights are studied within the framework of the program.

Offered in affiliation with SIT, the accredited higher education program of World Learning, IHP offers a 
rigorous curriculum enhanced by a diversity of learning methods and settings.

Experiential activities such as site visits and case studies complement interdisciplinary team teaching led 
by in-country and traveling faculty. Students also step out of the classroom to interact with activists, public 
figures, government and organizational leaders, as well as citizens from all walks of life who are directly 
involved in the themes explored. Homestays give students the opportunity to get to know local families 
and to become immersed in the culture and traditions of each country, creating lasting connections and 
memorable insights.

IHP participants are as broadly diverse as the places they visit and the people they meet. Personal 
backgrounds and areas of study vary widely among students, who come from all academic levels at 
colleges and universities across the USA, Canada and beyond.

IHP Programs
- Rethinking Globalization: Nature, Culture, and Justice 
The 2008/2009 International Honors Program on Rethinking Globalization offers students a chance to 
explore what have been the realities of "development" over the past 50 years. Given the enormous 
environmental, social and cultural problems facing the world today, can we indeed still talk of 
"development" as if it were a power for good? Rethinking Globalization students will have the opportunity 
to meet some of the world's most important critics of the notion of development and will see for 
themselves the consequences of a globalized economy that has now reached into every part of the world, 
affecting the lives of every single individual. They will visit urban and rural landscapes and communities 
affected by globalization; they will learn first-hand about the movements that have arisen to combat such 
changes and will learn about alternatives to the dominant worldview and practice. A curriculum of 
interdisciplinary courses draws on the fields of anthropology, ecology, political economy, and 
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environmental policy to examine ways of understanding how globalization, development and progress 
impact the planet and its inhabitants, not least in terms of the consequences of global warming and 
climate change.

This two semester around-the-world program, begun under the leadership of Edward Goldsmith, the 
founder of The Ecologist magazine, is in its eighteenth year studying issues of globalization, ecological 
sustainability and social justice. The program pairs traveling faculty from a cross section of disciplines with 
in-country faculty and guest lectures. Students learn directly from place-based examples and local people 
about global-national-local interrelationships and realities, and the multiple ways in which a more humane, 
just and ecologically secure world is being shaped.

- Cities in the 21st Century: People, Planning and Politics
IHP’s Cities in the 21st Century program examines the intentional and natural forces that guide the 
development of the world’s cities. It combines an innovative urban studies academic curriculum with 
fieldwork involving public agencies, planners, elected officials, NGOs and grassroots groups in important 
world cities where exciting changes are taking place.

Students learn how to “read a city” — an iterative process that hones the ability to observe, question, 
document, research and communicate – leading to a better understanding of the interconnected social, 
physical, economic, environmental and political systems that affect urban environments.

From Beijing to Bangalore, students examine how the structure of a city enhances or impedes growth. 
They learn who exercises power in cities and where power comes from. And they examine the role of state 
and local government in formulating development policies in a changing world economy, and the 
challenges public policymakers face in light of increasing inequity.

IHP’s comparative approach enables students to analyze and contrast major issues across cities, and track 
how concerns manifest themselves in the planning process, and ultimately, in a course of action.

Key questions:
• Though human needs may be similar around the globe, why does a city’s ability to satisfy those needs 
vary?
• How do people create a sense of place, of community, of urban identity?
• What historical and socio-cultural contexts frame the opportunities, constraints and uncertainties of 
urban life?
•What must be done – and by whom – to move toward ecologically sustainable cities?
•What are the opportunities for political action by individuals,community organizations, social movements 
or even local government to shape city life?

- Nations and Identities: Intercultural Dialogue on Democracy
Across the world, colonization and economic development have resulted in the displacement, 
subordination and discrimination of hundreds of millions of people, many of them indigenous and tribal. On 
an ever increasing scale, these cultures and communities are resisting and affirming their presence. While 
these diverse groups are facing some of the most difficult challenges ever, they are also demonstrating 
numerous ways of how to make our fragile planet culturally plural, socially just, economically feasible and 
ecologically sane. In the process, three of the most hallowed processes of over five centuries are being 
contested—the modern nation-state, representative democracy and development.

The program will examine not only how nation-states are being challenged by both global forces and 
internal groups but also how diverse communities seeking recognition of their cultural and collective rights 
are highlighting critical issues—their interdependence on the natural systems that they live in; their 
growing frustrations with the representative systems of government and their efforts to establish 
indigenous and radical democratic institutions; their quest to live culturally fulfilling lives; their creative 
and innovative ways of reclaiming their economies with proposals to reorganize the global economy, 
affirming the personal and the political, and rethinking development. In the process, a dramatic 
redefinition of culture, gender, community, the social and the political, and ecological interdependence 
and stewardship are emerging.

The program will immerse you in these cutting edge ways in which people all over the world are a source 
of inspiration and hope to people all over the world seeking a more just and ecologically secure world. 
They demonstrate through their analysis and action the need to define ways for mutual sharing and 
learning between cultures, to engage in dialogue across contentious lines and affirm diversity and the 
harmonious collaboration of all cultures.

We will be hosted by three organizations currently devoted to the notion of intercultural dialogue and 
engagement:
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Intercultural Institute of Montreal  (Montreal, Canada) 
Intercultural Resource Center (Delhi, India)
Centro de Encuentros y Diálogos Interculturales (Oaxaca, Mexico)

- Health and Community
IHP’s Health and Community study abroad programs offer a comparative perspective on some of the most 
challenging health issues around the world. These intellectually stimulating and experientially rich 
programs can jump-start your graduate education or career in public health, medicine, anthropology, 
international development or a related field.

Participants in IHP’s Health and Community programs learn about the ways that individuals and 
communities respond to the health consequences of their biological, ecological, economic, political, and 
socio-cultural environments. In each country, we explore:

* an infectious or chronic disease that has a profound international impact, such as HIV/AIDS, TB or 
malaria, and compare how it is manifested and addressed differently within various populations; 
* a specific environmental challenge to health--water, air, land, and agriculture--and explore it in the 
context of local culture and politics, national policies, and global forces;  and
* family health and wellness across the life span, with in depth attention to women, children, youth, or the 
elderly; and
* alternative systems of health and healing in the context of globalization.

Students live and study in city neighborhoods and rural villages, allowing for a deeper understanding of 
today’s growing rural/urban divide. 

Students gain skills in critical and comparative thinking, while gaining practical knowledge about the 
health impacts of globalization; comparative health systems, governance and policy-making; public health 
problems and innovative strategies to address them; and field-based research methods. They will listen to 
the multiple voices of people in local communities, governing bodies, and non-governmental agencies.

- Emerging India and China
Participating in Emerging India and China is an opportunity to become much more than a tourist in the 
dynamic and transforming cities of New Delhi and Beijing.  Experience India and China through field visits 
ranging from the sites of the 2008 Summer Olympics in Beijing to the monasteries near New Delhi. 
Connect with local people by living with host families. Gain a deeper understanding of the culture and 
politics while hearing from local activists, leaders and government officials.  As India and China are 
increasingly becoming global powers politically, economically and socially, this is the ideal time to study 
and experience the history, politics and culture of these emerging countries. 

The purpose of the program is to better understand individually and comparatively the economic, socio-
cultural, political and environmental challenges and prospects that are facing the societies and peoples of 
the two countries. The program will also address wider regional and geo-political issues. Students will 
compare contemporary issues and controversies, policies and practices surrounding the geopolitical 
emergence and future influence of these two countries.

92. Living Routes – Studying abroad in ecovillages (Amherst, MA, USA) 
http://www.livingroutes.org 
Bring your education to life by studying in Ecovillages around the world. Ecovillages are ecological 
communities that provide ideal campuses for students to learn about real-world issues including 
sustainable development, green building, organic agriculture and women's empowerment. Learn to live in 
harmony with local environments as you investigate personal and community based solutions to real world 
issues with one of the most innovative environmental study abroad programs.

Earn college credit from University of Massachusetts Amherst on our semester, Summer and January-
term study abroad programs (open also to gap year/high school students). Through academic and 
experiential coursework, environmental community service learning, and cultural excursions, you develop 
the understanding, skills and commitment to restore our planet and prepare for careers that make a 
difference. Living Routes is a carbon neutral organization.

Living Routes programs are both academic and experiential. They challenge you to grow on academic, 
professional and personal levels. Programs are taught by faculty with international experience and 
expertise across a wide range of fields. Students and faculty together create a learning community within 
the living community of the Ecovillage. These remarkable educational environments facilitate real 
transformative intellectual and personal development.
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We believe that we must learn to live sustainably. It is not enough to read about it, we must live it. 
Ecovillages, the 'campuses' for Living Routes programs, are ideal places for holistic, interdisciplinary 
education because they are living examples of social, ecological and spiritual sustainability.

We are living in a unique time, not just in human history, but in planetary history. From the war in Iraq to 
the war on rainforests; from global markets to global warming - it is clear we must learn to live in ways 
that honor all life. Ever more profound and rapid technological advances are outpacing our collective 
wisdom and maturity. In other words, we currently know more about computers than about 
compassion - or community. Of course we need to train scientists. But also, and perhaps more 
importantly, we need to train community builders - social scientists - with the knowledge, skills, and 
commitment to create sustainable models of living and working together in peaceful and productive ways.

Unfortunately, our present educational system seems stuck in the industrial era and we are still training 
leaders who know how to dig deeper and faster into the world's resources. We now need to step back and 
ask, "How can we educate leaders for the 21st century - leaders who know how to heal the Earth rather 
than destroy it?"

Education for sustainability, at its core, must recognize and honor our fundamental interdependence with 
all life. It must provide deep and direct experiences of the concepts, skills, and tools of sustainable living 
and empower students to help build a more sustainable future. 

More practically, education for sustainability teaches how to:
   1. Slow down this global juggernaut of destruction;
   2. Build new, more sustainable institutions - from local economies to new forms of community  and 
education;
   3. Create new worldviews in which we see ourselves as embedded in the fabric of all life.

Ecovillages provide excellent contexts for a new, more sustainable form of education. Ecovillages blend 
social and ecological tools such as consensus decision-making, appropriate technologies, and organic 
agriculture into greater wholes and begin to tell stories about what it means to be in right relationship to 
each other, the world, and ourselves.

Ecovillages ask the simple, yet profound question, "How can we live well, but lightly?" To the extent 
that others begin to ask and try to answer this question, ecovillages can become a pivot point upon which 
the world turns toward a more ecological era.

At Living Routes, we see ecovillages as living laboratories for a more sustainable future. Whether we are 
talking about world population, global warming, biodiversity or social inequities, it is clear that we are 
living in an incredibly dramatic time, not only in human history, but in planetary history. No prior 
generation has faced a greater challenge - or a greater opportunity.

Ecovillages are ecological communities that are meeting this challenge now by exploring how we can all 
live well - but lightly and with consideration. They are groups of people who believe:

• We can't wait for governments to legislate solutions as most politicians are only thinking ahead to the 
next election, when they really need to be thinking ahead seven generations.
• We can't wait for corporations to bring solutions to market as our current economic system does not 
place value on the natural world or on cooperative relationships.
• We can't even wait for our schools to teach us about sustainability as most are still pulling themselves 
out of the Industrial Era. For the most part, we are still educating leaders to dig deeper and faster into the 
world's resources when we really need leaders who know how to build durable economies and 
communities living in harmony with the Earth.

If we truly want a future that is healthy and just, we must act, individually and collectively, to help make 
such a future possible. Ecovillages are dynamic social experiments that are developing and integrating 
new forms of economic, environmental, and social development. Examples include:
• Appropriate technologies and renewable energy systems
• Sustainable agriculture and community-based food systems
• Habitat restoration and stewardship
• Group facilitation, consensus decision-making, community organizing
• Communication skills, conflict resolution and mediation
• Mindfulness practices such as meditation and yoga
• Ecological design, green building, and community development
• Social-Responsibility, environmental education and activism
• Cross-cultural awareness
• Holistic health, nutrition, and alternative medicine
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• Program and institutional development

While all these features make ecovillages ideal locations for our programs, it is important to note that they 
are not utopias. They are made up of people, like you, who want to help build a better world. Being 
pioneers is not always easy, but there are few satisfactions that can compare with seeing a positive vision 
become a reality and being a part of the solution.

There are hundreds if not thousands of ecovillages around the world and no two are alike:

• Some have fewer than 30 members; others more than 2,000.
• Some are intentionally created; some are indigenous villages.
• Some are predominantly comprised of natives; others have more than 40 nationalities represented.
• Some are secular; some are religious, most are "spiritual," with residents following their own unique 
paths.

Living Routes works with a small subset of these ecovillages which meet certain criteria, including:
• Being diverse and "full-featured" and able to offer a rich academic and community experience.
• Having good accommodations, classrooms, and internet access.
• Having professionals engaged in real-world sustainable development.
• Being located in a stimulating environment with minimal health and safety concerns.

Partner ecovillages that host Living Routes programs are:
• Auroville (India)
• Crystal Waters (Australia)
• Findhorn (Scotland)
• EcoYoff (Senegal)
• Ecoversidade (Brazil)
• Huehuecoyotl (Mexico)
• Kibbutz Lotan (Israel)
• Oroverde (Peru)
• Sadhana Forest (India)
• Sirius Community (USA)

"Study abroad programs like Living Routes' are playing a critical role in preparing the next generation to 
bring sustainable ways of living into the mainstream." — Patch Adams

93. Lorian Association (Issaquah, WA, USA) www.lorian.org 
Many people see that we are approaching a crisis in our relationship with the world, that there is a 
breakdown in Humanity’s engagement with the Earth. We at Lorian agree and believe that this is largely 
caused by the disconnect we have created from this planet’s living systems and our inability to fully 
incarnate into this sacred domain. The problems we face are as much spiritual and psychological as they 
are technological and social.

Lorian’s response to these world challenges is to offer training in “Incarnational Spirituality”. This 
spiritual education does not seek to remove us from the world but rather aims towards partnerships; 
creating wholeness within ourselves, our communities and our ecology.
The Lorian Association objectives are four-fold.
1. To empower a co-creative relationship between an individual and the generative Mystery or sacredness 
underlying the universe.
2. To investigate and conduct research about the emergence of new forms of spirituality and any 
consequent new developments in human consciousness and capacity.
3. To disseminate information about and to educate the public in these new forms of spirituality and 
human potential.
4. To foster and support an association of individuals knowledgeable about new forms of spirituality and 
human capacity and willing to use their knowledge in service to humanity and the world as a whole.

For nearly thirty years, Lorian has pursued these objectives through a variety of strategies. These have 
been primarily educational programs such as lectures, workshops, seminars, and courses, some presented 
in collaboration with other educational institutions such as the University of Wisconsin. In addition, 
Lorian has provided services of individual counseling, consulting to organizations, and the publications of 
books and booklets..

At the present time, these four objectives are being expressed in a new educational focus for Lorian. This 
is the presentation of a practice of Incarnational Spirituality which honors our presence on earth and our 
involvement with the physical world as a spiritual calling and resource in itself. We believe we cannot meet 
the challenges of our time unless we can honor who we are and where we are as spiritual individuals. We 
Scoping Study - Schumacher College, Christel Ankersmit, September 2008 113

http://www.lorian.org/


need to unfold the co-creative potentials for transformation and blessing that are present in us as physical 
persons. Incarnational Spirituality is for us a practice that can accomplish this.

Vision
We believe we are called to manifest our personhood in a manner that is soul-infused and anchored in a 
spirit of individual freedom and the power of unobstructed love.

We believe we are receiving unprecedented help from spiritual realms commensurate with the challenges 
and opportunities of our time. Our task is to engage with this help from the strength of our own unique, 
individual spirits and with the insights of our human wisdom in a manner that is collaborative, co-creative, 
and honoring of our individual powers of choice and free will.

We believe the emergence of a new human consciousness, attuned to the generative mystery of 
creation, attuned to the planet, attuned to each other, and attuned to the deepest and most loving 
potentials of Self, is not only possible but probable. We believe the task before us is to support that 
emergence through appropriate and skillful means in ourselves and in others and in our culture at large.

We believe we are called to be "soul friends" to each other and to all our world, in whom the spirit of a 
compassionate and co-creative future may live and find expression.

History
The Lorian Association was founded in 1974 as a non-profit, non-denominational spiritual and educational 
organization. It works to serve the emergence of a new spiritual understanding of incarnation and 
the individual, of our planet and of a planetary culture. The Association has offered educational 
programs and consulting services, initiated collaborative projects and published materials with the goal to 
facilitate a way of looking at self and spirit that recognizes and integrates spirituality and world service 
within an individual's unique daily life context.

We work out of an historical perspective that posits that we now live in a unique threshold period in 
human history. This period is characterized by rapid technological and cultural changes with their 
accompanying challenges and opportunities. As importantly, it is marked by a transition to a worldview 
in which sub-atomic physics, chaos theory, complexity sciences, and systems thinking are opening up new 
frontiers of interconnectedness in science and a spirituality which is focused on the individual as a 
spiritual presence in relationship with the world. Since the first photos of our earth taken from space 
brought the image of one earth into common consciousness, technological and scientific advances, along 
with political and economic forces, have brought certain physical aspects of globalization into reality. The 
Lorian Association program highlights qualities of human capacity and practices of conscious co-creativity 
vital to shape new global forms and possibilities into a healthy, regenerative, planetary eco-cultural 
system.

Association educators have established themselves as active researchers and teachers in practical 
spirituality. Educational programs and materials in the past include long term programs that have been 
offered in Madison, Milwaukee (in collaboration with University of Wisconsin Milwaukee Extension), 
Toronto, Seattle, the San Francisco Bay area), and Findhorn, Scotland, along with weekend workshops 
worldwide. Associates have published books and materials such as Emergence: Rebirth of the Sacred, The 
Call, Everyday Miracles, Blessing: The Art and the Practice, Cooperation with Spirit, To Hear the Angels 
Sing, To Honor the Earth, Reimagination of the World, A Pilgrim in Aquarius, and many others. Small 
groups retreats to the Isle of Iona are organized yearly as are conferences to share the best practices and 
research results of associate work and activities.

We have ongoing relationships with a network of individuals who have participated in our educational 
programs. For example, after being introduced to the books of Dorothy Maclean, one of the co-founders 
of Lorian, and experimenting with her approach in research being done in Seattle's Puget Sound area, a 
researcher for the U. S. Environmental Protection Agency arranged a talk for her at a gathering of 
scientists held in Scotland in 2000. After the series of programs offered in Wisconsin, a University of 
Wisconsin Milwaukee professor collaborated with another associate in initiating and coordinating 
international programs in environmental sustainability with four conferences in China from 1989-1991. 
Associates are recognized for innovations in education, environmental building design, and local 
community development projects such as designing and developing community park space in Issaquah, 
Washington.

Our programs are open to any individual who seeks to deepen their own spiritual understanding and bring 
to bear spiritual forces into their life and work. Historically, in the 70's and 80's, the work was more 
oriented through seminars and educational programs, through which three to four thousand people had 
direct contact with associates yearly. In the past ten years, more attention has been put to small group 
teaching, writing and research projects such as the Ranger program, community development on Iona, 
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Scotland or High Wind in Wisconsin. The books and materials that have been published such as Revelation: 
Birth of a New Age (selling more than 100,000 copies), The Call, Everyday Miracles, and Emergence have 
all gone into third printings. The work has been developing connections around the world. For example, To 
Hear the Angels Sing has been published in Spanish, French, German, Dutch, Portuguese, and Japanese, 
and workshop tours are held yearly to other countries.

Courses offered in the Lorian Educational Program:
The Path of the Chalice - A flexible distance learning and cohort community program
The goal of this program is to enable people of vision and determination to meet the challenge of 
contemporary issues by gaining the understanding and skills to heal the energetic “crack” in the chalices 
of planetary life. The tool for this work that we offer is Incarnational Spirituality, 
but the spirit and blessing that make it possible come from you.

Masters of Contemporary Spirituality (MCS) 
This degree is offered with the intent of supporting those individuals who wish to deepen their mastery 
and service through further Incarnational studies. The MCS degree signifies a student has completed 
extensive additional work to integrate Incarnational Principles into their life and service through taking up 
a Chalice project and submitting a written thesis demonstrating their thorough working knowledge of the 
Chalice Program material. 

94. Naropa University (Boulder, CO, USA) www.naropa.edu 
Classical Greece and Classical India hosted two of the most revered traditions of education the world has 
known.

One wonders what might have happened if these two historical giants of academia had been able to 
combine their wisdom, to see the world from each other's perspective, and finally arrive at a place where 
East and West truly met, exchanging valuable ideas and insights.

The fact is, this very phenomenon is unfolding today at Naropa University, a private, nonprofit, 
nonsectarian liberal arts institution dedicated to advancing contemplative education.

This approach to learning integrates the best of Eastern and Western educational traditions, helping 
students know themselves more deeply and engage constructively with others. By combining these two 
storied pedagogies, East and West are indeed meeting every day at Naropa University and the resulting 
sparks of inspiration are flying.

Naropa University comprises a four-year undergraduate college and graduate programs in the arts, 
education, environmental leadership, psychology and religious studies. It offers BA, BFA, MA, MFA and 
MDiv degrees, as well as professional development training and classes for the community.

Naropa is accredited by the Higher Learning Commission of the North Central Association of Colleges and 
Schools (www.ncahigherlearningcommission.org).

In addition, the university runs a study abroad program in Prague, Czech Republic.

Mission Statement
Inspired by the rich intellectual and experiential traditions of East and West, Naropa University is North 
America's leading institution of contemplative education.

Naropa recognizes the inherent goodness and wisdom of each human being. It educates the whole 
person, cultivating academic excellence and contemplative insight in order to infuse knowledge with 
wisdom. The University nurtures in its students a lifelong joy in learning, a critical intellect, the sense of 
purpose that accompanies compassionate service to the world, and the openness and equanimity that 
arise from authentic insight and self-understanding. Ultimately, Naropa students explore the inner 
resources needed to engage courageously with a complex and challenging world, to help transform that 
world through skill and compassion, and to attain deeper levels of happiness and meaning in their lives.

Drawing on the vital insights of the world's wisdom traditions, the University is simultaneously Buddhist-
inspired, ecumenical and nonsectarian. Naropa values ethnic and cultural differences for their essential 
role in education. It embraces the richness of human
diversity with the aim of fostering a more just and equitable society and an expanded awareness of our 
common humanity.

A Naropa education—reflecting the interplay of discipline and delight—prepares its graduates both to meet 
the world as it is and to change it for the better.
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Environmental Sustainability
The heart of Naropa University is contemplative education—a philosophy that asks each community 
member to live with awareness and respect for one another and the world. Sustainable environmental 
practices are an essential part of this mission.

Viewed through the lens of contemplative education, environmental sustainability is not just a theory, but 
the root of all healthy action. Becoming aware of how one relates to others and the world is one aspect of 
a contemplative life. Through the cultivation of awareness, one learns to walk lightly on the earth.

Fueled by 100 percent wind power, Naropa University is committed to green practices. All Naropa 
community members bring their awareness and wisdom to this ongoing effort, ensuring that Naropa 
University continues to lead the way in campus sustainability and environmental stewardship.

Academics
The pursuit of wisdom at Naropa University means learning both about academic subjects and about one's 
own place in the world. The mission of contemplative education—combining the best of Western and 
Eastern academic traditions—places Naropa on the cutting edge of the newest and most effective methods 
of teaching and learning.

It also makes Naropa University unique—it's the only fully accredited Buddhist-inspired university 
in the United States.

Naropa University offers undergraduate and graduate degree programs, distance learning and study 
abroad programs, extended studies courses and the famous Summer Writing Program. 

- BA Environmental Studies
The 36-credit Environmental Studies major at Naropa University welcomes students who feel drawn to 
study, celebrate and serve the earth. The program emphasizes experiential learning, natural science, 
personal growth and an awakened relationship between self and world.

We combine multicultural views, contemplative practice and effective action in engaging environmental 
issues. Field trips, experiential teaching methods and small class sizes provide students with hands-on 
knowledge that fosters life-long learning.

The major integrates the disciplines of Natural Science, Ecology, Horticulture, Systems Theory, 
Ecopsychology, Service Learning, and Sustainable Living. Sound information about natural and human 
systems joined with a contemplative path and spiritual awareness provide the foundation upon which all 
courses are built. Students acquire information and experience through many ways of knowing.

All courses are taught via active experience, analytical thought, contemplation and intuitive exploration. 
The classroom community works to help students build trust and skill while uniting science, spirit and 
engagement. The department also offers 12-credit minors in Ecology and Systems Science; Environmental 
History and Justice; Environmental Sustainability; Horticulture; and Sacred Ecology.

- MA in Environmental Leadership - for a just and sustainable society
The Environmental Leadership degree prepares the next generation of innovative thinkers and activists to 
lead organizational and community transformation towards an environmentally just and sustainable 
society.

Employing an integrated, living-systems perspective and infused with insights from ecopsychology and 
contemplative traditions, the program offers a balance of theory, skills, inner development and 
experiential application.

Naropa’s Environmental Studies Department has been training effective leaders at the master’s level since 
1995. The MA in Environmental Leadership is a two-year, 39-credit residential program comprised of 
semester-long courses and an eight-day summer field course that involves a three-day wilderness solo. In 
the final year, students apply their leadership skills to a collaborative project within an organizational or 
community setting. Most classes are scheduled in the late afternoon and evening and on occasional 
weekends to accommodate working students.

The MA in Environmental Leadership trains students to lead creatively and compassionately from a strong 
inner foundation of self-knowledge. Under this new paradigm of leadership, our MA students are 
empowered to direct and manifest an emerging future that integrates multicultural perspectives, 
collaborative decision-making and cutting-edge environmental thinking on behalf of the earth and all living 
beings..
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- Ecopsychology as part of the MA in Transpersonal Psychology
The Ecopsychology degree concentration integrates psychology and ecology in the study of human-nature 
relationships. At Naropa University, contemplative practice and transpersonal psychology provide a 
foundation for this integration.

What is Ecopsychology?
Ecopsychology is a new field that is developing in recognition that human health, identity and sanity are 
intimately linked to the health of the earth and must include sustainable and mutually enhancing 
relationships between humans and the nonhuman world.

Ecopsychology places human psychology in an ecological context and is aimed at healing the divisions 
between mind and nature, humans and earth. The central concern of ecopsychology is the physical, 
psychological and spiritual health of both the human and nonhuman and an understanding of the 
psychological processes that either bond us to the natural world or alienate us from it.

Ecology is the study of connection, of the interrelationships among all forms of life and the 
physical environment. Psychology is the study of the human psyche, of the human mind and soul as it 
perceives, feels, thinks and acts. Ecopsychology brings psychology and ecology together to create a 
healing context for and new understanding of the human-nature relationship.

Areas of interest to ecopsychologists include effective environmental education and action, ecotherapy, 
the healing and initiatory influences of encounters with "wild" nature, development of the "ecological" self, 
creating healthy alternatives to materialism and consumerism, earth-based spiritual practices and 
education for a just and sustainable future.

95. Northern Arizona University (Flagstaff, AZ, USA) www.nau.edu 
Northern Arizona University has a student population of 21,352 at its main campus in Flagstaff and at 
more than 35 sites across the state.

With its solid reputation as a university with all the features of a large institution but with a personal touch, 
NAU carefully balances teaching, scholarship and service with a faculty and staff dedicated to each 
students’ success.

The emphasis is on undergraduate education, but you’ll also find a wide range of graduate programs and 
research that extend to such national concerns as forest health and bioterrorism.

Undergraduate Enrollment: 15,569
Degrees: 93 Undergraduate Degrees; 46 Master's Degrees; 8 Doctoral Degrees
Average Class Size: 25
Faculty: 774
Campus: 738 acres, including 13 residential buildings

- The Program in Community, Culture, and Environment (CC&E)
When Frances B. McAllister established an Endowed Chair in Community, Culture and Environment, her 
generosity made possible The Program in Community, Culture, and Environment (CC&E) at Northern 
Arizona University. The program she fostered is an extension of her commitment to civic life, to the role of 
the arts in culture, to the natural environment, and to collaborative, cross-disciplinary problem solving.

The events and activities sponsored by CC&E partner the arts with place and civic life. This work is based 
on the principle that culture is not a permanent edifice but rather a process tied to the natural world and 
sustained through continuing acts of creativity and imagination. The program encourages citizens and 
students to involve the arts in the tasks of building the human and bioregional community.

The Program in Community, Culture and Environment offers opportunities for cooperation and learning 
that go beyond the university. Encouraging diverse stakeholders to work together in cooperative ways, the 
program supports interactive learning that involves the leaders of community and cultural organizations 
with citizens and students. Workshops, symposia, exhibitions, issue forums and other sponsored activities 
provide opportunities for citizens to engage each other in collaborative teaching-learning.

As part of the emphasis on environment, CC&E supports courses of instruction, workshops, issue forums, 
conferences, and exhibits that help students, residents, and professionals conceptualize interdisciplinary 
solutions for the challenges of sustainable living. This work is based on the guiding principle that 
conceptual strategies promoting inclusive policy forums are preferable to single issue approaches.
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The McAllister Chair is housed in the Department of Humanities, Arts, and Religion within the College of 
Arts and Letters at Northern Arizona University. The Program in Community, Culture and Environment is 
coordinated by Tamara Ramirez.

- MA in Sustainable Communities (SUS) www.cal.nau.edu/mls/ 
Visions of Good and Sustainable Communities 
The Master of Arts in Sustainable Communities (SUS) program at NAU is designed for those who seek a 
broad and integrated perspective on the complex issues of contemporary society. Begun in 1996 as the 
Master of Liberal Studies (MLS) program, it was one of the first of its kind to organize the broad field of 
liberal studies around issues of sustainability and community life.

SUS is an interdisciplinary program that enables students to create their own course of study to 
address their intellectual, ethical and practical concerns. All seek to learn how to better their communities 
and the world in unique and achievable ways.

The SUS program at NAU cuts across many areas of study, including anthropology, the arts, business, 
humanities, economics, education, environmental science, history, literature, philosophy, political science, 
psychology, religion, sociology, women's studies, technology, and the performing and studio arts. Students 
gain both depth and breadth in understanding issues important to sustaining community life by 
choosing from among our own courses and those from across the university.

We have tailored the program to accommodate both students who wish to pursue full-time graduate study 
and those who prefer to attend on a part-time basis because of other professional and personal 
responsibilities. The program offer courses on a flexible schedule — including summers, evenings, and 
weekends.

Graduates find a wide range of employers with an interest in sustainable community practices. An MLS 
degree also strengthens existing careers, complements professional training, and furthers personal 
development.

The SUS Program is appropriate for people who:
* have completed a baccalaureate degree from an accredited college or university.
* seek both the tools and the knowledge necessary to work toward good and sustainable communities.
* are motivated and inspired by the connection between education and activism.

“Northern Arizona University's [SUS] program, guided by the theme, ‘Visions of Good and Sustainable 
Societies,’ is one of the most well-implemented programs in the country. The program effectively 
integrates contemporary issues that are pertinent to today's society and environment. It's easy to see that 
it has become a model for every MLS program in the U.S., Canada and other regions where graduate 
liberal studies are developed.”
— Dr. Richard Guzman, past President, Association of Graduate Liberal Studies Programs

96. Northland College (Ashland, Wisconsin, USA) http://www.northland.edu  
Northland College is the nation’s leading environmental liberal arts college, providing the best 
environmental education possible and demonstrating the best environmental practices.  We give our 
students practical, empowering educational experiences in leadership and creating change, and hands-on 
training at making their dreams come true. Students make a difference throughout the course of their 
education, so that they become competent, self-actualized, passionate, inquisitive agents of change, 
and leave Northland with the confidence to choose whatever career they love.  All Northland graduates are 
also prepared to be life-long learners and the truly engaged, global citizens the 21st century needs.

Northland College is a healthy, supportive community, built on our trust in each other and on good 
processes and communication. Northland provides a model of sustainable work and right living, in which 
each of us has a voice in the decisions that affect us. 

We are a diverse and tolerant community of learners, in a culture that is loving, playful, and celebratory. 
Everyone here is encouraged and empowered to be idealistic, take risks, work collaboratively, develop 
their potential, and carry out their ambitions. 

We are passionate about Northland College and its long-term vision. We support that vision and show 
integrity in everything we do. Northland College integrates liberal arts studies with an environmental 
emphasis, enabling those it serves to address the challenges of the future.

Fall Enrollment: 700 students from 38 states and Puerto Rico as well as other countries, including: Canada, 
Germany, Sweden, Kenya, Czech Republic and Trinidad Tobago.

Scoping Study - Schumacher College, Christel Ankersmit, September 2008 118

http://www.northland.edu/
http://www.cal.nau.edu/mls/


Northland College aims, by academic excellence and sustainable practice, to lead the way to a world 
where human and other biological communities can thrive together indefinitely.

Our environmental ethic is woven throughout the curriculum, including Sustainable Business, 
Introduction to Environmental Studies, Sustainable Agriculture, a Physics course in Renewable 
Energy, and Natural Resources. Students have created capstone projects hosting a regional conference 
on organic farming and developed action plans to increase local foods in our cafeteria. We are designing 
liberal education programs that focus on multidisciplinary, experiential learning. In fall of 2007, the 
first Superior Connections students began studying geology, biology, religion, and writing, and other liberal 
arts courses through the lens of the Lake Superior watershed.

97. Oberlin College, Environmental Studies (Oberlin, OH, USA) 
www.oberlin.edu/envs www.oberlin.edu/envs/oeeaa/education/EducationDefault.html  
The Environmental Studies Program provides an interdisciplinary approach to the study of human 
interactions with the environment. Of central concern are the impact of technology on natural 
environments and its implications for human welfare. The program seeks to apply the different 
perspectives of the humanities, social sciences, biology, and the physical sciences to environmental and 
natural resource issues. These perspectives, combined with complementary training in a traditional 
discipline, will prepare students for graduate work and careers in the environmental sciences, law, public 
health, public policy, or public administration. 

Some Environmental Studies Program courses at Oberlin draw upon traditional disciplines such as biology, 
government, English, chemistry, philosophy, history, and geology. Others are interdisciplinary. 
Additionally, students are encouraged to take advantage of more specialized research opportunities to 
gain further experience in their individual fields of interest.
Oberlin College has an exceptional opportunity to lead in educating not only students, but also the entire 
Oberlin community, for dealing with the environmental issues that face humanity. Oberlin’s involvement in 
broadly defined environmentally based issues has a long history, but the formal focus on this area came in 
the 1970s and developed over the 1980s. In the fall of 1993 the college’s Strategic Issues Study 
Committee recommended Oberlin further develop its Environmental Studies program as a matter of high 
priority. The number of majors in Environmental Studies tripled in the past decade and is one of the 
three most subscribed majors on campus. But Oberlin has not become a model for educating all 
students, or the larger Oberlin community, for dealing with the environmental issues that face humanity.

Vision and passion on the part of a dedicated core in the Oberlin community made the Adam Joseph 
Lewis Center a reality — a building that teaches, an exemplar for "green" construction, and a high 
performance building, among the best in the world despite some engineering snafus now being corrected. 
The college administration and students are currently discussing the major issue of climate change and 
considering Oberlin’s role in addressing this challenge. The monumental importance of climate change 
along with other environmental issues including over population, excessive consumption, biodiversity loss, 
pollution and social justice make the twenty-first century the environmental century. Humanity has 
a choice: Will it be a century of human activities that increase the likelihood of local and global social 
disruption and collapse, or the century of environmental recovery? This is the grand opportunity: Oberlin 
College can be an exemplar institution in making this the century of environmental recovery.

In the nineteen fifties and sixties awareness of the human impact on Earth left the cloistered writings, 
discussions, and actions of a visionary minority to become topics featured in the popular press. The shift 
was catalyzed by direct awareness of polluted air and water, and of the loss of open space and wilderness. 
The affects on human health and on the general well being of other life were obvious. The US EPA was 
established. The Clean Air and Clean Water Acts were passed. The Endangered Species Act, like the other 
environmental acts, was embraced by the general public and politicians of all stripes. Oberlin joined the 
vanguard of colleges with environmental programs and initiated an environmental studies program in the 
1970s. Students and faculty including David Egloff, Clayton Koppes, and Harlan Wilson pioneered the 
program. David Egloff became the program's first director in 1980.

At Oberlin during the decade of the 1970s, seven students graduated with a major in environmental 
studies; these were individual majors as a formal program did not exist until 1980. During the eighties an 
average of seven students graduated each year with lows of three in 1984 and four in 1986, and highs of 
10 in 1982 and 12 in 1987. In the mid to late eighties the ozone hole, the possibility of climate change, 
pollution of poor and minority communities, and a general sense of biodiversity loss rekindled public 
concern for environmental issues. Colleges renewed their interests in environmental education. David Orr 
came to Oberlin in 1990. An average of 16 students graduated each year in the 1990s with a low of seven 
in 1992 and 1993, and a high of 24 in 1998 and 1999. Graduates in 2000 and 2001 numbered 34 and 43, 
respectively. (Data are from Alumni Association list of Environmental Studies graduates.) The number of 
graduates is projected to exceed 50 in the next several years based upon more than 50 declared majors in 
the classes of 2002, 2003, and 2004.
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Environmental studies is the fastest growing major on campus and is in the top four most 
subscribed majors with biology, English, theater and dance being the other heavily enrolled majors. When 
David Orr came to Oberlin, he and a half time secretary were the persons dedicated solely to the program. 
Since many of the required courses in the major are taught by faculty in their respective disciplines, this 
was an adequate staff in the early 1990s for a total of several dozen majors in all class years. In 1999 a 
second full-time faculty, John Petersen a natural scientist trained in systems ecology, joined the program. 
The search for a third, permanent, full-time, faculty member just ended with the hiring of Katy Janda, a 
specialist in ecological design with an engineering background. Currently the program, in addition to Orr 
and Petersen, has David Macauley (a temporary full-time faculty person), Cheryl Wolfe-Cragin (the 
manager of the Lewis Center including the Living Machine and a teacher of some classes), Beverly Burgess 
(the program secretary), and Audra Abt (two-year, full-time intern).

The major environmental educational programs in addition to the academic curriculum include: Adam 
Joseph Lewis Center for Environmental Studies, Black River Watershed programs, Oberlin Sustainable 
Agriculture Project, Clark Farm and associated Ecological Design Innovation Center, Cleveland Green 
Building Coalition, EcoCity Cleveland, 2020 Proposal, and Taking Responsibility: Developing Strategies 
Toward Environmental Restoration and Sustainability at Oberlin College. All of these projects provide 
numerous learning experiences for college students and other members of the Oberlin Community. 
Each of these projects as well as the curriculum illustrates aspects of Oberlin's capacity to provide a model 
for environmental education, but at this time the Lewis Center is Oberlin's most unique, illustrative 
example.

The planning, building, and operation of the Lewis Center (officially dedicated in September 2000) 
establishes a model for community based environmental education and demonstrates the truly unique 
potential Oberlin now has for national leadership not only in environmental education but also for 
demonstrating the capacity to achieve more durable patterns of habitation. The goals in the building 
process and then in the operation of the Lewis Center were to be as “green” as possible and to be 
educational. The building process is over and illustrates approaches that are more environmentally 
appropriate than standard methods.

The building process and materials employed were selected so as not to compromise human health or 
harm the environment in Oberlin, or elsewhere, during the building process and after. Recycled materials 
were extensively used. The wood used was from forests certified as sustainably managed. Low volatile 
organic compounds were used throughout while toxic glues, paints, and adhesives were eliminated or 
minimized. The upholstery on the auditorium seats can be composted for the garden or eaten directly 
without ill effects. The carpet and raised floor are leased from Interface Corporation and will be replaced as 
required while the used materials will be recycled. In a greenhouse-like structure, a "living machine" 
stocked with a host of microbes, plants, and animals purifies all waste water much as wetlands do. The 
reclaimed water is recycled for flushing toilets, and when health department approval is granted, it will be 
used for watering the orchard, garden, and a miniature native Ohio forest that grow around the building. 
Next to the Lewis Center a pond and drainage area create habitat for small animals and fish as well as 
reeds, grasses, pond lilies, and other native plants.

The Lewis Center has been recognized by many from the US Department of Energy to the New York Times 
as a noteworthy architectural and design benchmark. Public and private institutions including several 
colleges are seeking to emulate the Lewis Center project with their own high performance buildings. 
Dozens of requests via mail, email, fax, and phone from the US and overseas are made each week to 
Lewis Center staff for information and advice. People are daily requesting and being given tours. The Lewis 
Center has become a popular place for campus events of all types because of its naturally-lit, multipurpose 
atrium as well as its unique character.

Environmental Studies (ENVS) programme:
- Environment and Society 
- Environmental Policy 
- Nature, Culture and Interpretation 
- Environmental Analysis in Social Science 
- Local vs. Global: Environmental Issues Beyond Borders 
- Environmental Economics 
- Colloquium on Sustainable Agriculture 
- Ecological Design 
- Seminar in Environmental Justice 
- Campus Sustainability: A Practicum 
- Energy and Society 
- Natural Resource Economics and Policy 
- Seminar on Leadership 
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- Seminar: Topics in Water Resource Economics

98. Ojai Foundation* (Ojai, CA, USA) www.ojaifoundation.org 
THE MISSION of The Ojai Foundation is to strengthen individuals, families and communities by teaching 
ways to listen and speak from the heart, to honor life's passages and to appreciate our connection with 
nature -- supporting the emergence of a compassionate, sustainable and peaceful world.

Today we are challenged to address many urgent needs in our world: non-violence, sustainability, renewal 
of our kinship with the natural world, and a deep longing for a return to a tangible sense of community on 
a humane scale.

As we struggle with the often fragmenting and dehumanizing forces in modern society, we find ourselves 
drawn to the perennial wisdom of people who live closer to the earth, to the wisdom of the circle rather 
than the single, hierarchical leader, to a deeper listening and a closer bond with nature. We are moved to 
rekindle a sense of meaning in our lives through service to others, rites of passage, an honoring of those 
who have gone before, and through surrendering to the spiritual and numinous in our lives.

We honor the ancient tradition of sitting in Council, listening to the stories of others, the diversity of 
experience and understanding, light and dark, that resides in our collective heart; and in turn, sharing our 
own story with authenticity and integrity. We honor the timeless way of marking the passages in our lives, 
of going alone into the wilderness, accompanied only by our questions, fears and longings, there to give 
ourselves up to a greater knowing, that we might return empowered to serve our communities. We enter 
the city also as a place of learning, to serve as a bridge between the life-affirming roots of family and 
community and the challenging complexities of urban life.

OUR PROGRAMS AND RETREATS offer young and old, individuals and groups, an opportunity to explore 
community, live close to nature, find renewal, build friendships, and mark significant rites of passage 
through ceremony and quiet reflection.

We can customize your program to create an enriching experiences with offerings such as; teachings in 
the way of council, rites of passage, ropes course, nature awareness, Medicine Wheel teachings, dream 
councils, ocean kayaking, sweatlodges, games, art making and solo time in nature. All are designed to 
foster healthy relationships, deepen appreciation of the natural world, inspire creativity, and promote self-
reflection and growth.

The majority of our programs are council-based.

For over 25 years The Ojai Foundation has been a champion and vigorous example of sustainable living. 
Throughout this time, our mission priorities, community dynamics, and business realities have vied for our 
attention - with the need for balance and a strong intention for ever greater sustainability guiding our way.

Our architectural evolution reflects our philosophy of stewardship and sustainability, both for the 40 acres 
we occupy and for the Earth at large. Many have lived here with the prayer "keep it simple" - listening 
through canvas walls, sitting around the fire, and sharing stories. As we've learned more about the yurts 
and domes (our first 'stuctures'), we've discovered that living "light-on-the-land" is not always as 
environmentally or economically sound as it first appears. The animals love the inside of these structures 
as much as we do, and the canvas sidings need frequent maintenance or replacement. Though wonderful 
hermitages for visitors, they are not sustainable for permanent residents or office equipment.

Stewardship of the earth is a matter of technology as well as the heart, and Sanctuary embraces the 
practical as well as the spiritual side of sustainability. Numerous innovators in sustainable building design, 
construction techniques, and permaculture principles have presented workshops in this supportive setting, 
and many thousands have contributed their labor and resources in building only what we have felt to be 
necessary to our dream of a human-nature sanctuary.

People are invited to come visit the land during the day (except Mondays and work exchange months) and 
take their own walking tours. One may choose to visit the cob/earth-bag shed now used for storage in our 
ceremonial area. Also to be seen are numerous earthen seating areas and two earth-block sheds, a unique 
construction process much like traditional adobe used in the Southwest. Permaculture principles are 
demonstrated throughout the land, as is our commitment to solar energy. The most recent addition to our 
structures is our Gateway building, the first permitted strawbale structure in Ventura County. Ongoing we 
have under construction the Council House, a forty foot diameter venue with a recycled steel frame, 
bamboo floor, and hydronic heat.

Because the most effective tool for change is education, the Sanctuary is dedicated to teaching 
while continuing to learn and explore these sustainable ways of living. Check out our hands-on learning 
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experiences through our sustainability and work-study programs. Join us in manifesting what we need 
now, as we keep our children's children strong in our hearts.

THE MISSION of the Sanctuary is to enliven and transform relationship through the art of deep 
listening and heartful expression.

Relationships - with ourselves, our loved ones, our communities, with all that we create, and with the 
natural world and the sacred - all arise out of our longings and the expressions of our very being. By 
attending to the integrity of our communications and actions in the world and by living the spirit of Council 
moment to moment, we open the way for deeper, more satisfying and more meaningful relationships in 
every dimension of our lives.

This mission is fulfilled by: (1) providing an educational sanctuary in a natural, rustic, village-like setting 
that encourages personal and community transformation - a living laboratory where individuals, families, 
groups and organizations can explore and practice Council in a nurturing environment; and by (2) 
supporting those who visit to carry the spirit of Council into their personal lives, work places and 
communities.

At the Sanctuary, we seek to honor the inseparability of learning and living, to heal the split between work 
in the world and spiritual practice, and to incorporate ancient and emerging wisdom in everyday life.

Nestled into 40-acres of semi-wilderness at the foot of the Los Padres Mountains, ninety minutes north of 
Los Angeles, we weave together equal parts sanctuary, school, eco-village and oasis. The Sanctuary 
provides a wide range of Council-based programs throughout the year for youth and adults interested in 
deepening their communication and relational skills. Programs include Council trainings for teachers and 
therapists, relationship intensives for couples, rites of passage for high school seniors, as well as seasonal 
retreats for individuals, families and groups.

99. Omega Institute for Holistic Studies* (Rhinebeck, NY, USA) www.eomega.org 
Since its inception, Omega has been a pioneer in the field of holistic studies and has been known as a 
place where people from all over world come for a personal growth retreat.

Omega's roots go back to a Sufi community, called the Abode of the Message, in New Lebanon, New 
York, on the grounds of a former Shaker community. In 1977, the founder of the Abode, the late Eastern 
meditation master Pir Vilayat Inayat Khan, and two of its leading members—Stephan Rechtschaffen, M.D., 
and Elizabeth Lesser—founded Omega Institute for Holistic Studies.

Their dream was to create an updated university that would address the fullness of the times and offer an 
opportunity for lifelong learning—a place where people could combine their interest in holistic studies 
and come for a personal growth retreat. Pir Vilayat wanted to call this bold experience Omega Institute. He 
took the name from the writings of Teilhard de Chardin, a 20th-century Christian mystic who spoke of the 
"omega point," or the point of unity and integration toward which all life is evolving.

Holistic Studies
Omega's first programs were offered for four weeks in the summer of 1978 on the grounds of a nearby 
private day school in Hoosick, New York. By 1981, a larger venue was needed and Omega rented 
Bennington College in Vermont, where 2,000 people participated in a variety of programs offered that 
summer. Omega purchased its present site in Rhinebeck, New York, (the former Camp Boiberick) in 1982. 
That year, Omega's programs attracted 3,000 people to a season that grew to eight weeks.

Today, Omega welcomes more than 20,000 guests to its programs each year, continuing its tradition 
of offering the nation's finest programs in holistic studies and as a leader in offering people a place to take 
a personal growth retreat.

Holistic Health Education & Professional Training at Omega:
    * Earn CE
    * Gain New Skills
    * Enliven Your Work
    * Receive Certification
    * Begin a New Career 

Thousands of people come to Omega each year to further their professional development. Some take 
workshops that offer continuing education credit. Others seek to become certified in an area of personal or 
professional interest. Others use noncertificate workshops to bring new skills into their work and to meet 
others in their field. And many people have started new careers from the inspiration and training they 
received in an Omega program.
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If you are looking to bring new life into your career—whether you are in business, the helping professions, 
education, or a nonprofit organization—many of our workshops can serve your needs. Browse through the 
catalog for workshops that you believe will help you become a better employee, manager, business owner, 
or helping professional. Speak to your employer: Many companies offer their employees assistance in 
advanced training. Even if a workshop is not directly related to your specific field, your employer may want 
to support you in your quest for self-improvement.

Unlike many other continuing education programs and professional trainings elsewhere, Omega features:

Innovation: We offer many unique workshops, conferences, and trainings that introduce innovative ideas 
not normally found in other career development programs. You leave these workshops with practical 
methods for improving your personal life that you can share with your colleagues, clients, friends, and 
family.

Immersion: Learning at Omega is focused, hands-on, and in-depth, and is strengthened by the peace and 
beauty of the campus. You can learn more in a shorter time at an Omega workshop than you can at many 
semester-long trainings.

Community: Being around an excellent faculty and like-minded friends and colleagues in an informal and 
inspired setting supports your quest for expansion and excellence.

The Omega Center for Sustainable Living
Omega holds sustainability as one of its core values. We consider the impact of our actions, advocate for 
fairness in the treatment of all living things, and make decisions for the common good. Our facilities are 
managed with an acute awareness of our relationship to environmental sustainability, and we endeavor to 
do our best to serve as stewards of our unique and irreplaceable Earth and everyone who inhabits it.

In our ongoing effort to live our value of sustainability, we have begun our most ambitious project to date, 
the Omega Center for Sustainable Living (OCSL). An innovative educational center, the OCSL will be the 
first of its kind in the United States to combine the most sophisticated green building and wastewater 
treatment technologies under one roof. It will serve as the heart of Omega's ongoing environmental 
sustainability initiatives and will include the Eco Machine™ (a water garden and constructed wetland to 
treat our wastewater), and a classroom for visitors—students, teachers, activists, corporate executives, 
elected officials—who want to learn more about green building and sustainable living.

The building will be self-sustaining, featuring the latest technology in the sustainaiblity field; it will be 
heated and cooled by geothermal systems and use solar and photovoltaic power. It is being built to exceed 
both the LEED Platinum standard and achieve certification as a Living Building. It will be a model of 
environmental sustainability that can be seen, understood, and replicated locally and globally.

The OCSL will protect our local ecosystem, preserve our freshwater resources, and serve as a community 
resource, demonstrating sustainability, ecological responsibility, and green alternatives, reminding all of 
us that if we take care of the Earth, the Earth will take care of us.

Taking on a project of this scope requires not only the visionary and practical skills that our committed 
team of professionals brings, it also requires a financial commitment. This ambitious project is estimated 
at $2.7 million. Your gift matters and will help protect the Earth for future generations.

Leadership & Community
Leadership and community are inextricably linked to each other. A leader cannot be effective without the 
support of the community, and the health of a community is directly related to the quality of leadership. 
But where does this chicken-and-egg scenario begin? It begins with personal transformation. Mahatma 
Gandhi wisely advised us when he said, "Be the change you want to see in the world."

Since 1977, it has been Omega's mission to awaken the best in the human spirit to help us all bring the 
world into balance and to learn how to be responsible stewards of the interconnected web of life that 
sustains us.

As the world moves into the 21st century, Omega will continue to offer programs for individual healing 
while expanding the scope of our service initiatives with programs like Omega In Service and offering 
more leadership training programs and activities that encourage spiritual activism and empowerment.

Leadership Training
Although change begins with each one of us, we often need support and guidance to take our vision of 
transformation into our community. Whether we want to learn how to bring peace to divided groups, open 
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a socially conscious business, or communicate more clearly, Omega's leadership training opportunities 
provide a framework for the challenges of working to bring positive change into the world.

Spiritual Activism
Spiritual activism recognizes that our individual journey is inextricably tied to our relationships with others 
and with the Earth itself. This awareness spurs us to use our gifts and talents in ways that honor ourself 
and our individual and global communities. Omega's spiritual activism programs help us integrate our 
personal journey with our role as a global citizen, promoting harmony, cooperation, and understanding.

Empowerment
Omega understands power as an unlimited resource that stems from inside each of us. With awareness, 
practice, and commitment we can tap into that power whenever we need it. As we become more 
empowered, we learn how to move from fear to love, war to peace, and alienation to connection. 
Empowerment programs at Omega focus on personal growth, leadership, and community and 
explore how we can lift each other up while healing each other and our world.

100. Pacifica Graduate Institute (Carpinteria, CA, USA) http://www.pacifica.edu 
Pacifica's internationally recognized and accredited graduate programs attract students from around the 
world. Interdisciplinary in orientation and practice, the degree programs reflect an understanding of 
the complementary relationships between several established academic traditions. At Pacifica the science 
of psychology is enhanced by the study of the world's literature, religion, art and mythology. Scholarship in 
mythological studies is complemented by the tradition of depth psychology in the context of 
historical, social, cultural, political, and ecological issues.

In this unique academic setting the interdisciplinary study of psychology and mythological studies reveals 
the recurring archetypal themes of a multifaceted world. Diverse and multi-cultural voices bring 
timeless insights beyond the classroom into the larger world, responding to the challenges of our age.

The mission of Pacifica Graduate Institute is to provide graduate degree programs and to foster research 
in the fields of psychology and mythological studies framed in the traditions of depth psychology.

The Institute seeks to fulfill this purpose by creating an educational environment which nourishes respect 
for cultural diversity and individual differences and an academic community which fosters for its faculty 
and students a spirit of free and open inquiry consistent with the recognized values of academic freedom.

Pacifica is dedicated to cultivating and harvesting the gifts of the human imagination so that these insights 
may be brought to bear upon the personal, cultural, and planetary concerns of our era. This dedication is 
contained in Pacifica's motto: animae mundi colendae gratia (for the sake of tending soul in and 
of the world).

Pacifica traces many of its central ideas to the heritage of ancient story tellers, dramatists, and 
philosophers from all lands who recorded the workings of the imagination. The legacies of these early men 
and women have evolved in multiple cultural contexts and perspectives including the systematic 
explorations of the unconscious by Freud, Jung, and other theorists of this century.

The concepts of depth psychology resulting from this long development are at the core of Pacifica's 
orientation. These ideas—such as the importance of symbol and metaphor in personal and cultural 
imagery or the recognition of the dynamic interplay between the natural world and the world of 
the human psyche—are articulated in all of the Institute's programs. Pacifica has a distinct sense of 
purpose in sustaining and imparting this rich body of knowledge about the intricacies of human 
imagination.

Pacifica works to extend psychology and mythological studies beyond the personal and beyond the 
consulting room or the classroom. We see psychological life as an evolutionary development within nature, 
alive in all the phenomena and systems of our world.  In studying and  working with the multidimensional 
exchanges among the psyche of the individual, the mythologies of the culture, the collective human 
imagination, and the living planet, depth psychology has an important contribution to bring to the 
contemporary concerns of our world. It is central to our mission to maintain an open and responsive 
attitude toward a future that expresses its longings and wisdom in our dreams and aspirations.

 
Degree programs:
M.A./PH.D IN DEPTH PSYCHOLOGY
PH.D IN DEPTH PSYCHOLOGY WITH A EMPHASIS IN PSYCHOTHERAPY

PH.D IN CLINICAL PSYCHOLOGY
M.A. IN COUNSELING PSYCHOLOGY
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M.A./PH.D IN MYTHOLOGICAL STUDIES
M.A. IN ENGAGED HUMANITIES WITH EMPHASIS IN DEPTH PSYCHOLOGY

101. Prescott College (Prescott, AZ, USA) http://www.prescott.edu 
Prescott College is an independent, liberal arts college offering bachelor's and master's degrees, as well as 
teacher certification. Our educational programs reflect the College's commitment to the environment 
and social justice.

Prescott College offers three programs for students of all ages and backgrounds. Students can live and 
study for an undergraduate degree in Prescott (Resident Degree Program), complete their undergraduate 
degree through our degree completion program (Adult Degree Program), earn their master's degree 
through our limited residency graduate program (Master of Arts Program), or pursue a Ph.D. in Education. 
Students can pursue a Teaching Certificate through any program. You will find what is right for you at 
Prescott College. Our supportive and flexible environment empowers you to design your own education.

It is the mission of Prescott College to educate students of diverse ages and backgrounds to understand, 
thrive in, and enhance our world community and environment. We regard learning as a continuing 
process and strive to provide an education that will enable students to live productive lives while achieving 
a balance between self-fulfillment and service to others. Students are encouraged to think critically and 
act ethically with sensitivity to both the human community and the biosphere. Our philosophy stresses 
experiential learning and self-direction within an interdisciplinary curriculum.

Prescott College is accredited to grant the Master of Arts degree in five broadly defined programs of study: 
Adventure Education, Counseling and Psychology, Education, Environmental Studies and Humanities. 

Environmental Studies is by definition multidisciplinary and interdisciplinary in its approach to 
problem-solving; it acknowledges that environmental concerns crosscut the boundaries of traditional 
disciplines and require the integration of a broad range of ideas, concepts, practices, and research. 
Environmental Studies engages students in discovering and understanding Earth’s natural systems and 
the role of humans who both influence and depend on these systems.

The ultimate aim of the Environmental Studies program is to help develop compassionate, informed, and 
responsible citizens and scholar-practitioners who are prepared to offer constructive solutions to 
environmental problems, and to help develop sustainable relationships between people and nature.

First, students are asked to advance their understanding based on a variety of disciplines—from the 
biological and physical to the psychological and social sciences as well as the humanities—and 
to utilize these insights to illuminate the interrelationships between humans and non-human nature.

Second, students learn specific skills in critical thinking, in research methods, and in oral and written 
communication.

Third, students are encouraged to cultivate a philosophical understanding of, and an ethical position 
regarding, human-nature relationships.

Fourth, students develop their abilities to apply their knowledge to “real-world” situations to 
prepare them for further learning and meaningful employment.

Finally, Environmental Studies students are invited to continue on their personal path toward integration 
of the aesthetic, emotional, intellectual, and spiritual facets of their lives.

Most students who enter the Environmental Studies track have a background in the natural sciences, 
social sciences, humanities, environmental advocacy, environmental education, or conservation and/or 
natural resource management. Environmental Studies students are invited to pursue studies of any aspect 
of the human-nature relationship.

Within Environmental Studies students can concentrate on the following:
    * Environmental Education
    * Conservation Ecology and Planning
    * Sustainability Science and Practice
    * Social Ecology

Sustainable Community Development (SCD) Program 
http://www.prescott.edu/academics/adp/programs/scd/index.html 
The Sustainable Community Development program supports students in manifesting their personal 
visions of ecologically and socially healthy communities. Sustainable Community Development 
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Program graduates lead meaningful lives in diverse fields:  as sustainability educators and program 
leaders in the nonprofit sector; as advisors in the private sector; in public lands agencies; and through 
international sustainable agriculture projects.

Employment and entrepreneurial opportunities continue to grow as the business sector turns "green" from 
the inside out. There is an increasing need for corporate community relations professionals and resource 
managers who can analyze and respond to the needs of ecosystems and human communities. Social 
service agencies may require sustainable community development visionaries to help them link regional 
organic farms and alternative shelter designers to serve the poor, the infirm, and the elderly in ways that 
preserve their health and dignity, as well as that of local ecosystems. Above all, Sustainable Community 
Development Program graduates work with communities of all kinds to identify genuine needs and engage 
participants in an inclusive process of vision-making, forecasting, decision-making, implementing, and 
appraising sustainable projects.

The invitation to students in the SCD Program is to study, design, apply and evaluate principles of their 
particular interest toward a quality of life that secures the created human community in cooperation with 
local ecosystems and native life forms.

The undergraduate SCD Program at Prescott College, born in 1996, is one of the oldest programs of its 
kind from an accredited college. It evolved from students in the Adult Degree Program (ADP) expressing a 
need for a program of study to explore ways to offer integrative service to human and natural 
communities. That need for truly interdisciplinary lifework metamorphosed into the SCD’s Butterfly 
Curriculum whose four wings symbolize core categories of learning. Students bring to the program their 
passionate focus in sustainability and use the curriculum as a supportive frame for creation, with the 
collaboration of faculty, of their complete B.A. degree program of study.

The Four Realms of the Sustainable Community
The following is an elaboration on the Sustainable Community Development (SCD) curriculum framework. 
Courses may be created from these categories and the student’s own design. The SCD framework is 
necessarily interdisciplinary, inviting study in natural and social sciences, communications, and the 
humanities, which roughly corresponds to the contemporary Liberal Arts curriculum. Students often find 
that their life vision naturally feels more at home in one (or more) of the realms and are encouraged to 
make that vision the center of their program curriculum, seeking balance through studies and projects in 
other realms. The Four Realms include:
   1. Natural History of the Region
   2. Appropriate Technologies and Assessment
   3. Social, Spiritual, and Philosophical Foundations of Community
   4. Communication, Celebration, and Education in the Community

102. Presidio School of Management (San Fransisco, CA, USA) 
www.presidiomba.org 
Business has the power to change the world - Presidio School of Management believes that business holds 
the power to address the world's most critical environmental, economic and social problems.

As one of the first business schools to focus on sustainability, Presidio is now a leader in a 
mainstream movement embraced by some of the world's top companies.

Sustainable management is integral to every course in our groundbreaking MBA and Executive programs. 
At the heart of our curriculum, we place students in leading companies and non-profits to work on real-
world solutions.

We're rethinking leadership and acting on sustainable ideas.
With climate change and other environmental and social concerns an urgent reality, Presidio students and 
graduates are driven by a sense of mission.

Students cite our rich, diverse community and faculty — leading sustainability thinkers and practitioners — 
as one of the School's biggest draws.

- About Presidio » Vision and Philosophy
Presidio School of Management believes that traditional business skills won't take students far enough. 
Our courses are designed to cross disciplines, teach through experience both in and outside of the 
classroom, and provide a new framework for talking about both business and sustainability.

Our educational philosophy provides students not just with a skill set, but with a unique perspective on 
solving the world's most pressing problems — leading to action driven by their vision and values. We 
prepare students to implement their vision of sustainability in multiple contexts — as entrepreneurs, 
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managers or consultants, inside big or small companies, nonprofits or government agencies. This 
philosophy is grounded in three tenets:

1. Learning from Interactive Experience and Reflection
The first tenet is that learning is an interactive experience that depends in large measure on the learner's 
active participation — intellectually, physically, intuitively and ethically. Presidio School of Management 
believes that goal-directed action, mutually agreed upon, is more motivating and more potent than 
random or scattered action. The same is true of self-directed action, as opposed to authority-directed 
action.

It follows, then, that a positive, transformative education cannot be “delivered” to the student. It is, 
instead, an experience of co-creation by student and mentors, a stream of encounters and interactions 
and feedback, some carefully designed, some true adventures.

Therefore, the School believes that pragmatic inquiry and learning — the process of disciplined reflection 
and action based on experience — is far more effective and lasting than learning from experience alone 
(inductive reasoning) or reflection in the abstract (deductive reasoning). It is this continuous, testing 
movement between experience and assumptions — called abductive reasoning — which leads to genuine 
understanding, education and authentic, effective action.

2. Systems Thinking and Practice
The second tenet — systems thinking and practice — involves looking at issues or problems as a whole 
and designing solutions and practices that take into account the interrelationships among human, 
organizational and ecological systems. The systems perspective has often been omitted from and even 
discouraged by the highly specialized, discipline-centered model of higher education we have known for 
the past 150 years. In the words of the 1999 State of the World Report, education has increasingly 
taught “disconnection.”

While this model has given the Western world a high state of technological advancement, its narrow focus 
has operated on the principle of separation. The result of this approach is that yesterday's solutions have 
become today's problems. But the earth tells us that it operates — in both the personal, social and natural 
spheres — on the principle of integration and wholeness. Each part of each system is related to every 
other part, and all systems are related, in turn, to one another.

So the need is not so much for specialists who can isolate issues as it is for “connectionalists” who can 
think creatively about the way that things, numbers and people relate to one another. Jerome Bruner of 
Harvard has defined creativity as “the capacity to make unexpected connections.” The ability to 
recognize and articulate those connections in tangible, narrative language as commitments and promises 
in the world, leads to action. These are the principle capacities for which future leaders must be prepared.

3. Integration and Communication of Knowledge
The two tenets described above, in combination, lead to the third tenet, which is a management practice 
based on the integration and communication of knowledge. Since we learn from active participation and 
seeing interconnections, the Presidio curriculum culminates in the Integrative Capstone course. In this 
course students develop a Venture Plan that captures the narrative quality of their work. This plan draws 
on all their studies — including strategy, operations, marketing, finance, and sustainability — and engages 
the marketplace through the creation of a rigorous business plan to demonstrate their mastery of the MBA 
program’s core competencies.

For Presidio students, creating and developing their Venture Plan also provides the opportunity to uncover, 
define, articulate and test their “calling” – the work they sense they are here to do – engaging others and 
leading toward their goals, and the School’s goal, of furthering sustainability in the world.

- About Presidio » History
Presidio School of Management continues a 30-year-old tradition of innovative, sustainability-focused, 
experiential education, which began in 1973 with the founding of World College West by Dr. Richard Gray.

World College West was an undergraduate liberal arts college that integrated world-study with a work-
study liberal arts program. Developing its own environmentally-designed campus on 200 acres in northern 
Marin County, the College also had program sites in Mexico, Nepal, China and Russia. The College 
operated until 1992, four years after the founder's retirement in 1988.

In 1996, soon after the Presidio of San Francisco was converted to an urban national park, Presidio World 
College established its presence on this beautiful 1,480-acre natural setting in one of the nation's most 
attractive cities.
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For several years, the College offered non-degree courses and seminars in a program known as Later-Life 
Design, focusing on areas that contribute to successful, integrated living in the second half of life.

The College then in 1999 signed a one-year contract with Vermont's Goddard College, which enabled 
Presidio to pilot-test, during the 2000-2001 academic year, a BA-completion program known as SEED – 
Sustainable, Ethical Enterprise Design.

Presidio soon found that prospective students were more interested in an MBA program than a BA degree. 
And in August 2003, Presidio began to offer the MBA program in Sustainable Management, through 
its affiliation with Alliant International University. The following year Presidio became known as 
Presidio School of Management.

Through the Alliant affiliation, Presidio School of Management is accredited by the Western 
Association of Schools and Colleges. Alliant offers 700 undergraduate and graduate degree programs 
in disciplines such as education, business, international relations, clinical psychology and organizational 
behavior. It is a not-for-profit, independent university with six California locations – including San 
Francisco, Los Angeles and San Diego – and locations in Mexico City and Tokyo. The University was 
founded in 2001 through the merger of United States International University and the California School of 
Professional Psychology.

- MBA » Program Overview
Presidio is a thriving community of students, graduates and faculty who are committed to solving the 
world's environmental and social problems. As a pioneer in integrating sustainability into every course, 
we see business as the most powerful vehicle for change.

Real-world experience is at the core of our MBA in Sustainable Management program. Students begin 
working in the field of sustainable management in their second semester through our partnership with 
dozens of top organizations.
Our faculty is at the forefront of new thinking about how sustainability benefits both business and society. 
Together with students, they offer a network that is helping to create a new field.

Our Innovative Approach
The Presidio MBA combines the vibrancy of face-to-face learning with the convenience of distance 
learning. Each semester, students gather for four days a month at Fort Mason Center in San Francisco, 
where they get not just intensive instruction but the chance to share ideas and build close connections 
with classmates.

Outside the classroom, students and faculty connect through online discussions, conference calls, team 
assignments and projects with organizations such as Williams-Sonoma, Wal-mart and the EPA 
(Environmental Protection Agency). Our faculty include leading academics and business practitioners in 
sustainability who go beyond teaching the material to helping students develop and test their ideas as well 
as act upon their "calling" in business.

What is a Sustainable MBA?
Presidio defines Sustainable Management as the ability to direct the course of a company, community or 
country in ways that restore and enhance all forms of capital — human, natural and financial — to 
generate stakeholder value and contribute to the well-being of current and future generations.

The program’s 16 collaboratively designed courses are divided into four strands that, together, make up 
the concentration in sustainable management.

The first is people. This strand focuses on ethics, culture, and values; team learning and leadership; 
strategic management; imagination and creativity; emotional intelligence; and systems thinking.

The second strand of numbers considers financial capital and how it is governed. Accounting, finance, 
operations and capital markets inform these areas.

The third strand, markets, examines the function of the marketplace in commerce and organizational life 
and includes the business disciplines of managerial marketing and economics as well as ecological 
economics.

The fourth strand is sustainability, which brings the principles of sustainable management to business 
education and explores the 4-billion-year store of natural capital upon which economic prosperity depends. 
This strand includes the study of sustainable products and services as well as implementing sustainable 
business practices.
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- Executive Program » Overview
Presidio's Executive Program in Sustainable Management is designed to provide a true competitive 
advantage: Participants gain a deep perspective on what makes a sustainable business, as well as 
practical skills on how to shift a corporate culture, take realistic steps toward lasting change, win over 
skeptics, and apply sustainable principles to benefit both the bottom line and society.

Modeled after our MBA program in Sustainable Management, the 5-month Executive Program integrates 
sustainability into every aspect of the curriculum. Participants are encouraged to tackle specific business 
challenges and are required to complete a project or action plan that addresses an opportunity or problem 
within their organization. 

Our Executive Sustainable Management Program, offered in partnership with the Law Firm of Hanson 
Bridgett, takes place over five months in San Francisco. Participants meet for two days per month (Friday 
and Saturday) and, in between sessions, engage with faculty and colleagues in a dynamic online 
environment.

A New Kind of Business Expertise
Taught at a graduate level, Executive Sustainable Management Program graduates will:
* Understand frameworks of sustainable management and how they're applied in business
* Be able to to position themselves as experts  and have the high-level skills to implement sustainable 
practices within your organization
* Move beyond environmental performance to address the economic, leadership and social capital aspects 
of sustainability
* Complete a project or action plan to be implemented in their organizations
* Become members of a highly engaged community of business leaders and sustainability experts
* Receive a Certificate in Sustainable Management

Specific Tools and Skills Gained
* Financial analysis of sustainability in the context of ecological and social principles
* Ability to make the business case for sustainability - both conceptually and quantitatively
* Integrative assessment tools and metrics to identify and enhance shareholder value beyond profit
* Use of competitive analysis, scenario planning and branding tools to position sustainability within 
organizations
* Knowledge of exemplary solutions-based business models, including how to deliver sustainable products 
and services
* Skills to engage and create opportunities with external stakeholders, including investors, partners, 
government agencies and communities

Prospective Participants
Executive Program participants will be selected by invitation. Qualified applicants will be executives or 
high potential managers who are in or advancing into positions of leadership within their organizations. We 
highly encourage teams of participants from within the same company or department to enroll and work 
collaboratively through the program.

Prerequisites
    * Minimum of 10 years professional experience in positions of increasing responsibility
    * Working knowledge of business concepts, including financial literacy
    * Proficiency in English

103. Santa Clara University (Santa Clara, CA, USA) http://www.scu.edu/sustainability 
As a Jesuit and Catholic University, we have the responsibility to provide leadership in developing a 
more sustainable way of living . By embracing sustainability, the University furthers its mission to act as a 
voice of reason, conscience, and service to society. The following statements affirm SCU’s commitment to 
a more sustainable way of living through environmental stewardship, education, and service:

ENVIRONMENTAL STEWARDSHIP
* We seek ways to reduce our use of non-renewable resources, minimize pollution, and live more lightly on 
the land. We are mindful of the need to share equitably the natural resources on which all life depends.
* We strive to instill a broader awareness of the values of sustainability.
* We consider the economic, social, and environmental consequences of our actions. 

ENVIRONMENTAL EDUCATION
* We seek to prepare our students by integrating sustainability into the goal of educating the whole 
person. We seek to support scholarship that advances our understanding and practice of sustainability.
* We recognize our role in educating the university community about the importance of both individual 
and institutional environmental responsibility. 
Scoping Study - Schumacher College, Christel Ankersmit, September 2008 129

http://www.scu.edu/sustainability


ENVIRONMENTAL SERVICE
* We assist communities, businesses, governments and non-profit organizations to develop in sustainable 
ways.
* We support the efforts of the Centers of Distinction and outreach programs to integrate sustainability 
into the community. We support research that expands the understanding and practice of sustainability.
* We promote public dialogue on sustainability. 

In adopting this policy, SCU further acknowledges its leadership and commitment to the practical 
application of sustainability by:
* Integrating sustainable practices into the daily administration and operation of the University.
* Providing a voice for sustainability in the development of strategic planning and capital expenditures.
* Encouraging the University community to build upon this policy statement by identifying opportunities, 
formulating strategies, and implementing initiatives to further the move toward a more sustainable future.

The Environmental Studies Institute is an interdisciplinary community of scholars - composed of 
faculty, staff, and students - dedicated to understanding the interactions between humans and the natural 
world. We serve local and global communities by addressing environmental issues through education, 
research, and leadership. Our bachelors level degrees in Environmental Science and Environmental 
Studies challenge undergraduates to integrate knowledge and research in the natural and social sciences 
with ethics, service and leadership to promote a sustainable world. The Institute provides a variety 
of campus and community programs including seminars, internships, and opportunities for research, 
service, and study abroad.

Interesting courses offered are:
- Spirituality and Sustainability
Integrating environmental leadership and the practice of spirituality is a major challenge of our time. This 
class will investigate the global challenge of leading human society toward a more sustainable 
future animated by spiritual passion. It begins by articulating a framework for understanding how we 
live our individual and shared spiritual values, and then explores the relationship between spirituality and 
ecological consciousness. It will draw from Christian, Buddhist, and Hindu spiritual traditions to 
investigate the potential of consciousness to facilitate social transformation. Class projects contribute to 
religious institutional leadership in sustainability. This class fulfills the second Religious Studies 
requirement.

- Sustainable Development in Latin America
This course will offer a cross-disciplinary examination of the perspectives for “sustainable development” 
in rural areas of Latin America. We will use diverse points of view to look at interactions between 
poverty, development, and environmental degradation. While there is no single, universally 
accepted definition of sustainable development, a central goal of this course is that each student come 
away with the ability to understand the key elements that distinguish different discourses on this subject 
(that is, what are they really saying?). This class fulfills the World Cultures regional requirement.

104. Santa Fe Institute (Santa Fe, NM, USA) www.santafe.edu 
The Santa Fe Institute is a private, not-for-profit, independent research and education center founded in 
1984, for multidisciplinary collaborations in the physical, biological, computational, and social 
sciences. Understanding of complex adaptive systems is critical to addressing key environmental, 
technological, biological, economic, and political challenges.

Renowned scientists and researchers come to Santa Fe Institute from universities, government agencies, 
research institutes, and private industry to collaborate in attempts to uncover the mechanisms that 
underlie the deep simplicity present in our complex world.

Inspiring 21st Century Scientists and Citizens to Explore a Complex World building on SFI’s leadership 
position in multidisciplinary research to revolutionize science and science education.

Learn@sfi is educating the next generation of scientists and citizens. Since 1984, SFI’s leadership role in 
multidisciplinary research has provided the foundation for educational and outreach programs that 
challenge the next generation’s brightest scholars and inspire the broader population to think critically 
about the complex problems facing science and society today.

  
The learn@sfi philosophy seeks to help students, educators and citizens understand the complex, 
interacting systems that make up the world around us. Programs for students of all ages and 
backgrounds prepare today’s scientists, inspire new communities, improve pedagogical methods, and 
build the foundation for systemic, long-term change in science education.
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The study of complex systems through a multidisciplinary approach offers a powerful framework for 
improving science literacy in all citizens and educating the next generation of scientists, born into a 
networked world and comfortable with thinking across disciplinary boundaries. Learn@sfi is 
revolutionizing science education on three fronts:

- Educating Today’s Best and Brightest
SFI internships, fellowships and interactive, fast-paced schools annually draw hundreds of today’s 
brightest scholars eager to explore how a complex systems approach can be used to solve pressing 
research or business problems. Thousands of SFI alumni now bring this training to the workplace and 
academia. 

*  SFI supports residential student fellowships through the postdoctoral level. Our International Program 
Fellowships help spread the Institute’s unique approach to scientific discovery to countries around the 
world.
* High school and undergraduate student internships: Students from throughout the US spend time at SFI 
where--working alongside world-renown senior scientists--they actively contribute to the multigenerational 
research teams.
* The Complex Systems Summer School is a free, month-long summer program offered in Santa Fe and 
also internationally where graduate students learn the specifics of complexity science and grasp how to 
use some basic tools for its study. Other schools focus on specific topics.
* Project specific activities: Small, multigenerational, multidisciplinary collaborative teams pursue work on 
specific projects continuing, prolonged basis. We have found this to be a successful way to do a broad-
based interdisciplinary science, and in the process to train a new generation of scientists comfortable with 
working across disciplinary boundaries.

- Inspiring New Ways of Thinking about Complex Problems
Science education is not just for scientists. An understanding of complex systems is an important 
foundation for all citizens. Improving science literacy entails starting at a young age and continuing to 
challenge citizens throughout their lives to think critically about the forces that shape their world. 
Established programs bring innovative approaches and discoveries to students of all ages. 

-Changing the System
Designed for another age, the science curriculum is in desperate need of overhaul. Even today’s most 
inspiring educators have difficulty developing broad enthusiasm for the study of science. SFI’s approach to 
science with its focus on relevant, active, project-based learning can help. SFI trains teachers in new 
pedagogical methods to inspire a curriculum based on inquiry and research rather than fact 
memorization. Working with local and national partners, learn@sfi is having a noticeable impact in 
encouraging systemic educational reform.

The Santa Fe Institute Education Programs are providing valuable experiences and tools to thousands of 
students and educators each year.

105. School of Holistic Studies - John F. Kennedy University( Pleasant Hill, CA, 
USA)
http://www.jfku.edu 
In the School of Holistic Studies at John F. Kennedy University we engage students in critical and 
creative inquiry that fosters self-awareness and wholeness of being. By linking the intellectual, 
aesthetic, spiritual, and cultural aspects of study, we challenge students to explore the deepest 
dimensions of personal identity, forming the foundation for meaningful and effective professional 
activity.

The pragmatic and visionary model used by the School of Holistic Studies is designed to help you learn 
how to learn, discover your life's work, build your repertoire of methodologies and techniques, and serve 
the greater good. Connecting your creative self-discovery to real-life issues is an essential part of holistic 
studies.

The School of Holistic Studies offers masters degree programs in holistic health education, counseling 
psychology, transformative art, studio art, consciousness studies, integral psychology and 
integral theory. We also offer a BFA in studio art that combines development of skills with academic 
research, spiritual practice, ritual, and intensive self-inquiry. All programs seek to engage the body, mind, 
and spirit in the context of self, culture, and cosmos by employing whole-person perspectives. For 
example, our distinctive transpersonal, somatic, and holistic counseling psychology programs incorporate 
spiritual principles and clinical skills, recognizing that therapists must be mentally, physically, and 
spiritually balanced before they can be beneficial practitioners within the community.
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In the School of Holistic Studies you'll collaborate in the learning process with our faculty of Scholar-
Practitioners. Our Scholar-Practitioners will share with you their experience, pioneering ideas, and 
empathic insights into how your studies translate to the larger world. You'll gain practical knowledge 
through activities that link academic theory with classroom work, fieldwork at external sites, community 
arts programs, non-profit organizations, and our counseling center.

When you choose to pursue your professional education in the School of Holistic Studies at John F. 
Kennedy University, you'll become part of our diverse and inspired community. Students who undertake 
our programs speak of the life-changing nature of their education. They learn how to develop an all-
sided body-mind capable of critical thinking, discerning with the heart, and consciously evaluating 
experience. As you develop greater awareness, tolerance, and skill, you'll appreciate how our intentional 
community sustains you as you pursue wholeness.

John F. Kennedy University (JFKU) has been an innovative educational institution in the San Francisco Bay 
Area since it opened in Martinez, California, in 1965 with just over 50 students.

The university mission: to provide new opportunities in higher education for working men and women who, 
despite a full range of life responsibilities, are determined to earn the benefits of advanced education to 
improve their future.

JFKU pioneered the commitment to lifelong learning for adults in the Bay Area; such opportunities were not 
available at the time in any other part of the California state education system.

Throughout its existence, JFKU has expanded its programs and services, added and changed locations, 
maintained its innovative whole-person approach, and increased its enrollment and alumni in the process 
of fulfilling its mission.

Today, we serve nearly 2,000 students who study for undergraduate, graduate, and professional 
degrees. We honor more than 12,000 alumni who apply their education locally and around the world. And 
each year we touch the lives of more than 30,000 people in Bay Area communities through outreach 
centers and a variety of public programs.

During its more than 40 years as an educational innovator, JFKU created programs in new fields such as 
career development, museum studies, sport psychology, and holistic health. In established fields such as 
management, psychology, and law, JFKU carved special niches for talented, experienced, lifelong learners 
who value education rooted in practice, taught by seasoned professionals, and offered on schedules that 
accommodate busy adults.

In 2004, JFKU opened a new permanent campus in Pleasant Hill, easily accessible to the 680 freeway, 
for programs in Continuing and Extended Education and all five JFKU schools: Graduate School of 
Professional Psychology, School of Education and Liberal Arts, School of Holistic Studies, School of Law, 
and School of Management. Also in 2004, the Department of Museum Studies joined the Department of 
Arts and Consciousness at our Berkeley campus.

JFKU retains its campuses in Campbell and Berkeley and its community counseling centers in Sunnyvale, 
Oakland, and Pleasant Hill. In 2007, the Center for Holistic Counseling in Oakland celebrates 25 years of 
service to the Bay Area community.

106. E. F. Schumacher Society* (Great Barrington, MA, USA) 
www.smallisbeautiful.org 
The E. F. Schumacher Society's mission is to create the foundations for a new economy based on the 
responsibility to ecological and human necessities, the decentralization of power, and 
democratic participation. We envision a future in which rural and urban villages around the world attain 
greater economic self-determination, providing necessities of food, clothing, shelter, and energy from 
regional resources for local consumption in a more equitable manner. Such an economy will foster non-
violent living patterns, creating the foundation for global peace.

The Society initiates both practical models for change in our community in Western Massachusetts, 
and also educates and empowers others to transform their own communities. In our region we have 
created a model community land trust that provides affordable housing, preserves land for organic 
family farming, and conserves important wetland and forest areas. We have also developed an 
innovative micro-lending program, several types of local currency, and an initiative that saved the 
first CSA in North America as a working farm. In addition, we house the E. F. Schumacher library, a unique 
collection of books and papers on decentralist thought, including E. F. Schumacher's personal collection.
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Building from our local work, we share our ideas and models with community-based organizers all over the 
world. We host an annual lecture series with visionary leaders and conduct events, such as our 2004 
"Local Currencies in the 21st Century" conference that attracted 300 people from over 17 countries. We 
have published our lectures in over 50 individual pamphlets and collected in People, Land and Community, 
from Yale University Press.

Workshops for Seminar Attendees:
- E. F. Schumacher's Philosophy of Small is Beautiful
The philosophy underlying the work of building strong regionally-based economies, shaped by the 
democratic participation of citizens with discussion of the evolution of this concept through the programs 
of the E. F. Schumacher Society.

- Community Land Trust Model
Using the community land trust model as a means to creating affordable access to land for housing and 
other purposes while ensuring equity in the buildings for the owners, including legal structure and visits to 
community land trust sites.

- Community Development Financing Systems & Local Currencies
Creating wealth on a regional level through self-financing, micro-credit and local currency issues using 
Deli-Dollars, Berkshire Farm Preserve Notes, SHARE Micro-credit, and BerkShares as examples.

- Community Self-Management & Diversification of Wealth
How a community can become a "social entrepreneur" and the role that producer/consumer associations 
can play in establishing new business initiatives and community accountability, with an examination of the 
Mondragon worker-ownership model from the Basque region of Spain.

- Developing Action Plans
Presentations by participants of how they plan to apply the tools for community economic development 
they have studied in the training session to the problems faced by their own communities.

Seminar Costs
The tuition fee is $600.00, which includes tuition, materials, and seven meals (4 lunches, 3 dinners), 
featuring food from local farms.  Participation is limited to 25 people, so please reserve as soon as possible 
by sending in the registration card and payment.

The housing fee is $400.00, which includes breakfast and 4 nights housing in a single dorm room with 
shared bath at Simon's Rock College.  Simon's Rock is conveniently located in Great Barrington, and is the 
site of our evening sessions. 

107. Seattle University, Organization Systems Renewal (OSR) (Seattle, WA, 
USA)
http://osr-nw.org/masters/ 
Be the difference you want for your world with the OSR Master’s program.

The OSR Master’s program is the only one of its kind in the country. This two-year, cohort-based 
program provides you the opportunity to achieve excellence as a designer and leader of change within 
your organization and community.

Engage your world in meaningful change.

Here is your opportunity to achieve excellence as a designer and leader of change within your organization 
and community. Whether you are pursuing a career in organizational development or wanting to improve 
your leadership skills, OSR graduate programs are a rewarding investment for life. Two learning tracks, 
each with a unique blend of theory and practice, are offered in Seattle:
- OSR Master’s program — This two-year, cohort-based program awards a Master of Arts degree in 
Organizational Design and Renewal from Seattle University. 
- Post-graduate program — This certification program gives individual practitioners the confidence to 
engage with changing organizational systems.

Cohort-based — Join a group of students who begin coursework at the same time and travel through the 
program together until its completion.

Degree — Receive a fully accredited Master of Arts degree from Seattle University in Organizational 
Design and Renewal.
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Schedule — Your cohort meets once each month for seven consecutive quarters. Campus sessions, 
ranging from 3–5 days, are held over weekends in Seattle. Two week-long residential sessions are held off-
site near Port Orchard, Washington. 

History — The roots of the OSR Master’s program are rich and deep. The program was founded with the 
help of pioneers in the field of whole systems approaches to organizational change, including 
Gordon Lippitt, Ronald Lippitt, Eva Schindler-Rainman, Oscar Mink, and Virginia Satir.

Interdisciplinary interconnections — Academic knowledge focuses on systems, organizations, design, 
change, intervention, leadership, group dynamics, inquiry, global and multicultural perspectives. Skill 
development and application sessions help you translate theory into practical action.

You will study the interconnections between personal, social, business, government, ecological, and global 
challenges. You will learn to understand and address these challenges from a systems perspective, 
focusing on a preferred future as the means for moving beyond current realities. 

Core values of the OSR Master’s program:
We promote teaching and learning that is student-centered and engages the whole person.
We create and nurture a learning community.
We operate collaboratively and engage in co-learning with students, colleagues, and partners.
We practice inquiry and critical thinking, and avoid an expert model of teaching or consulting.
We model systemic thinking and a designer’s perspective.
We foster an innovative and entrepreneurial spirit.
We are honest and open with students, colleagues and partners.

108. Sirius Community* (Shutesbury, MA, USA) http://www.siriuscommunity.org 
Sirius was founded in 1978 by former members of the Findhorn Foundation who were inspired to create 
a similar community in the U.S. After a long search, they settled on 90 acres of land in western 
Massachusetts, which was once sacred grounds for local Native American tribes. The community was 
named after the brightest star in the sky and holds the vision of continually evolving as a 
spiritual community, a non-profit educational center, and an Ecovillage. Today, there are 
approximately 30 members at Sirius with many ex-members and supportive neighbors nearby.

Sirius has a commitment to living in harmony with the Earth. Examples of this lifestyle include using 
renewable energy sources (e.g., wind power and photovoltaics), organic gardening (e.g., integrated pest 
management, conscious attunement to plant energies, and permaculture techniques), green building (e.g., 
local, non-toxic materials, passive-solar design, super-insulation); recycling (e.g., free clothing store, re-
using building materials, composting toilets). It also means striving towards simplicity, integrity, and non-
violence in our relationships to each other, our environment, and even ourselves.

Sirius is a "human-scale" community where students can quickly feel at home and actively participate in 
much of what Sirius has to offer.

Courses offered are:
- Spiritual Living Apprenticeship
- Sustainable Living Modules
- Organic Gardening Internships
- Attunement to Nature Demos
- Sacred Purpose Counseling
- Off-grid Energy Instruction
- Permaculture Certification

109. Solar Living Institute* (Hopland, CA, USA) www.solarliving.org 
The mission of the Solar Living Institute is to promote sustainable living through inspirational 
environmental education.

Our organizational values include the following:
    * Empowerment -- to create a space where people can be transformational, motivational, inspiring, and 
outspoken
    * Cognizance -- to be knowledgeable about what we do, and to do it consciously
    * Quality -- to act professionally in all we do and to be responsive to the needs of our customers and 
coworkers
    * Integrity -- to be honest and consistent in all of our interactions, to be aware of the impact of our 
actions, and to always behave in an exemplary manner
    * Compassion -- to be nurturing, accepting, generous, and kind in all of our interactions and to always 
come from a place of abundance
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    * Passion -- to be persistent and driven in pursuit of our goals
    * Equity -- to follow democratic principles, to strive for balance, to work in a sustainable way, and to be 
conscious of the work we do and the way we do it
    * Joyfulness -- to always remember to have fun in whatever we are doing

Established in 1998 by the founder of the Real Goods Trading Company, the Solar Living Institute in 
Hopland, CA, is a 501(c)(3) non-profit educational organization that promotes sustainable living through 
inspirational environmental education.

* Workshops – This program became part of the Solar Living Institute in 1998 when our organization was 
founded. Our workshop program was an outgrowth of workshops first offered by Real Goods in 1991 under 
the name of the Institute for Independent Living. Energy efficiency, solar photovoltaics, wind and hydro 
systems, passive solar design, water development, gardening and composting were introduced in these 
early intensive lecture and hands-on workshops. Classes took place on a nearby homestead where 
students lived, ate and learned together, creating close and lasting bonds among participants. Tours of 
local energy-independent homes added interest and first-hand knowledge to the class experience.

In 1996, the workshop program was revamped to offer one-day classes covering a variety of topics. 
Subjects such as “Realizing the Dream – Planning and Buying the Perfect Country Property,” “Straw Bale 
Construction,” “Sustainable Building and Eco-Design,” and “Planning and Building Your Solar Electric 
System” became the most popular of many classes offered. By 1999, under the stewardship of the newly 
formed Solar Living Institute, workshop offerings had expanded to 25 classes held March through October. 
Some classes expanded to a full weekend of lecture and hands-on training with the how-tos of renewable 
energy systems and a host of natural building options proving to be all time favorites. Cob, rammed earth, 
and straw bale construction continued to pique the interest of students looking for alternatives to a 
conventional lifestyle. In 2000, in response to the California energy crisis, 223 students attended classes. 
In 2001, student attendance more than doubled over the year before with 552 students attending 
workshops. In 2002, attendance jumped again to 770 students. In 2003, there were over 1,000 students, 
and class offerings continued to expand. That year, with a grant from the California Energy Commission, 
the Institute provided 22 solar installer training workshops throughout the state of California. The program 
continues to grow, with enrollment in 2007 projected at close to 2000 students!

In 2006, we held our first of what promises to be many green career conferences. All of our new Solar Boot 
Camps for Beginners and Professionals sold out , as did many of our other workshops. We expect the 
demand for our workshops to remain high for years to come as people continue to realize the importance 
of changing their lives to more sustainable practices.

At the Solar Living Center, workshop students have built a cob pump house, our greenhouse and garden 
shed, a solar hot water system for the dearly departed intern dome, rammed earth and cob garden 
structures, stone compost bins, several demonstration straw bale and hybrid natural buildings, an herb 
garden, a Unisolar photovoltaic installation, and more.

* SolFest – In 1996, the first SolFest marked the grand opening of the Solar Living Center in Hopland, 
California. SolFest became part of the Solar Living Institute in 1998 when our organization was founded. 
SolFest is the premier renewable energy event in the western United States. The primary goal of SolFest is 
to enhance the mission of the Solar Living Institute, by inspiring people to take action on their 
environmental concerns. Since the first SolFest in 1996, over 80,000 people have participated.

SolFest features speakers like Jim Hightower and Amy Goodman, entertainment including Bruce Cockburn 
and David Grisman, over 60 educational workshops and over 150 exhibitor booths with renewable energy 
and earth-friendly products, and some of the best nationally renowned speaker and musical acts each 
August.

* Solar Living Center – The Institute manages the Solar Living Center, a 12-acre renewable energy and 
sustainable living demonstration site that is visited by 200,000 people annually. The Institute also 
offers a unique and highly competitive year-round intern program for 20-25 people.

* Solar 2000 – The Institute is home to Solar 2000, one of northern California's largest solar arrays 
providing 160,000 kWh of clean renewable energy annually. Solar 2000 was conceived, designed and built 
in eight weeks and was a joint project of Real Goods, GPU Solar, Green Mountain Energy, and the Solar 
Living Institute. It is now owned by the Solar Living Institute generating monthly revenue for our 
organization.

The array cost $750,000 to build and received $430,000 in California energy rebates. It is made from 
1,200 individual 110-watt solar electric modules with a total of 43,000 single crystal silicon cells. This 
clean-energy array displaces 1,600 tons each year of carbon dioxide emissions and generates 132kW, or 
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160,000kWh per year, of clean renewable energy. It sits on one-third of an acre, creates no pollution, is 
nearly maintenance free and has a lifespan of over 50 years.

Solar 2000 is one of many solar and renewable energy displays at the Solar Living Center. Come and visit 
us to learn more.

* Organic Farm – The organic farm was started in May 2003 to create a model for public education by 
showing a synergistic and pragmatic integration of food, water, landscape, and shelter in ways that are 
energy efficient and enhance the surrounding environment to create a regenerative and sustainable 
system.

The farm currently includes 4,400 square feet on the north end of the property adjacent to Feliz Creek. 
Manure is provided free by the Anderson Valley Brewery and seeds are donated by Synergy Seeds. The 
farm is irrigated by a solar pump that moves water from a pond to the farm on the facility. Produce is sold 
seasonally at a farm stand on site. Produce and sales from the produce help feed interns.

In addition to the farm, an organic “kitchen garden” located near the greenhouse on site, as well as our 
many food-producing trees and shrubs help feed our interns.

* Biodiesel Fueling Station – The biodiesel fueling station was added in September 2003 to show the 
importance of alternative fuels as a means of decreasing dependence on fossil fuels. The fueling station is 
being donated to the Institute by Yokayo Biofuels in Ukiah, California. Stop by seven days a week to 
'grease up' your diesel vehicle.

110. Sloan School of Management - Massachusetts Institute of Technology 
(Cambridge, MA, USA) http://mitsloan.mit.edu/ http://sysdyn.clexchange.org/ 
MIT Sloan's mission is to "develop principled, innovative leaders who improve the world and to 
generate ideas that advance management practice", and we take this quite seriously. Our emphasis 
on immersing students in topics of managing social and environmental issues is part of educating and 
preparing these leaders, which is accomplished both inside and outside of the classroom.

Like MIT itself, MIT Sloan draws its power from a paradox: it is a place for visionary pragmatists, for hands-
on thinkers, for people who dream of changing the world and have the plan and the passion to make it 
happen. True to MIT's motto of mens et manus (“mind and hand”), MIT Sloan is the world leader in 
combining theory and practical application to both enhance careers and improve the world.

MIT Sloan's reputation for strong academics combined with faculty who are dynamic thinkers and world 
leaders in their respective fields gives students a powerful and transformational academic experience. 
Utilizing a unique combination of case studies, collaborative team projects, lecture and live case 
discussion, intense interaction with industry leaders, and hands-on labs classes, MIT Sloan professors work 
to instill world-class business skills, and create leaders with real-world experience.

An MBA from MIT Sloan is a step toward making a difference in the world, no matter what your 
professional focus.

An MIT Sloan education is about excelling at theory and practice. It's about taking advantage of the 
opportunities and the support the School gives you to go out and make a positive impact on the world. It's 
about marrying passion and principle.

With this in mind, sustainability-related courses at MIT Sloan utilize an interdisciplinary approach to 
problem solving, bringing together expertise in energy, infrastructure, entrepreneurship, management and 
other key areas. Professors strive to show students the world, help them identify what can be improved, 
and lead them to develop solutions.

Topics including corporate social responsibility, sustainability, non-profit management and 
social entrepreneurship are among those taught at MIT Sloan, either as electives or topics woven 
throughout the curriculum. Students benefit from faculty research and its impact on their course design. 
The global entrepreneurship lab, one of our most popular electives, will see its successful model spawn a 
new Spring term elective, the Sustainability-Lab, or S-Lab. These courses have multiple-week hands-on 
projects around the world that enable students to get out into the field as practitioners, then return to the 
classroom to reflect upon and enhance their learnings.

One of the key principles of our Sustainability Lab (S-Lab) is the idea that people need to understand the 
basic aspects of a problem in order to properly address a solution.
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Utilizing a collaborative, interdisciplinary approach to sustainability challenges, S-Lab is jointly taught by 
four of MIT Sloan's top faculty and features opportunities to work with a variety of companies as they 
confront environmental and social business challenges.

“What we are trying to do is show business that this issue of sustainability will not go away; it's not 
another fad.” says Professor Rick Locke, one of the faculty spearheading the Sustainability Initiative at MIT 
Sloan. “S-Lab creates an opportunity not just for business, but also for our students, especially 
professional management students, to hear that they don't have to leave their values at the door.”

In 2008, S-Lab students teamed with government organizations, large corporations, and small business to 
address a variety of sustainability challenges.

System dynamics at MIT Sloan, is a method for studying the world around us. It deals with understanding 
how complex systems change over time. Internal feedback loops within the structure of the system 
influence the entire system behavior. System dynamics is a method for studying the world around us. 
Unlike other scientists, who study the world by breaking it up into smaller and smaller pieces, system 
dynamicists look at things as a whole. The central concept to system dynamics is understanding how all 
the objects in a system interact with one another. A system can be anything from a steam engine, to a 
bank account, to a basketball team. The objects and people in a system interact through "feedback" loops, 
where a change in one variable affects other variables over time, which in turn affects the original 
variable, and so on. What system dynamics attempts to do is understand the basic structure of a system, 
and thus understand the behavior it can produce. Many of these systems and problems which are 
analyzed can be built as models on a computer. System dynamics takes advantage of the fact that a 
computer model can be of much greater complexity and carry out more simultaneous calculations than 
can the mental model of the human mind. 

Two examples of important questions addressed by system dynamics models are:

• What causes American cities to degenerate? And what can be done to revitalize these stagnant urban 
areas? (Forrester, Jay W. Urban Dynamics. The MIT Press, Massachusetts 1969.)

• Can the Earth's resources support mankind, with its present economic and population growth rates, in 
the next millennium? What can be done to confront possible global collapse? Is a sustainable future 
possible? (Meadows, Donella and Meadows, Dennis and Randers, Jorgen and Behrens, William W. The 
Limits to Growth. Universe Books. New York: 1972. and Meadows, Donella and Meadows, Dennis and 
Randers, Jorgen. Beyond the Limits. Chelsea Green Publishing Company. Vermont: 1992.)

The System Dynamics research group was founded in the early 1960s by MIT Sloan Professor Jay W. 
Forrester. Forrester began applying what he had learned about systems during his work in electrical 
engineering to everyday kinds of systems. The group now has three main research projects:

* The National Model Project, which strives for a better understanding of how the U.S. economy works.
* The System Dynamics in Education Project, which is writing a do-it-yourself workbook for learning 
system dynamics Road Maps.
* The Improvement Paradox: Designing Sustainable Quality Improvement Programs.

The System Dynamics in Education Project (SDEP) is a group of students and staff in the Sloan School of 
Management at the Massachusetts Institute of Technology, working under the guidance of Professor Jay W. 
Forrester, the founder of system dynamics.

Education is an important area of application for system dynamics. Together with learner-centered 
learning, it forces the learner to become actively involved. The wide range of applications for system 
dynamics makes it an excellent tool for integrating the material of many subjects. 

Road Maps: A Guide To Learning System Dynamics teaches the basic principles of system dynamics and 
introduces you to modelling and simulation. The group is writing Road Maps which is a guide to learning 
system dynamics. Road Maps is a series of self-study guides that use various modelling exercises and 
selected literature to provide a simple and easily understandable way for learning the methods and 
principles of system dynamics. The primary project of the group was writing the Road Maps series. It is 
organized as a series of chapters, and is being developed by the System Dynamics in Education Project at 
MIT under the direction of Professor Jay Forrester. Presently, nine chapters of Road Maps are 
available. Road Maps teaches the reader how to identify different kinds of systems all around us and how 
to model these systems using a computer. Road Maps can be a resource for both beginners and advanced 
system dynamics modelers, and requires no previous system dynamics knowledge and only basic math 
skills.
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111. Stanford Graduate School of Business – Stanford University (Stanford, CA, 
USA)
www.gsb.stanford.edu 
At the Stanford Graduate School of Business, we believe that organizational leadership is a noble and 
critical pursuit. Institutions, whether private, public or nonprofit, have tremendous potential to affect the 
quality of life of people around the world. For nearly 37 years, the Public Management Program (PMP) 
at Stanford has prepared MBA students to tackle social and environmental issues as corporate managers, 
nonprofit leaders, government officials, board members, and volunteers.

The School offers more than 30 elective courses addressing ethics, corporate social responsibility, 
environmental sustainability, international development, social and environmental 
entrepreneurship and public and nonprofit management. The PMP curriculum has been so popular 
that 25 percent of the 2006 graduates earned a specialized Certificate in these areas in addition to their 
MBA. To reinforce the curriculum, the School hosts speakers and conferences nearly every week. Students 
also may choose from a variety of experiential learning opportunities including serving on nonprofit boards 
or providing nonprofit consulting. These concepts also are integrated throughout the curriculum.

Stanford has just adopted a new educational model for its MBA Program, to be put in place for the entering 
class of 2007. The program will be more personal, customized to individual student backgrounds, and 
include an expanded global component. New courses include: Ethical Analysis and Global Context of 
Management. An international experience will be required for graduation. These changes will draw 
significantly on resources in the Center for Social Innovation (CSI) and the Center for Leadership 
Development and Research. For example, Service Learning trips, pioneered by our Public Management 
Program last year, will be one way students may complete their international experience requirement. The 
School’s leadership development program, which focuses on values-based leadership, will be expanded to 
all members of the entering 2007 class.

The PMP also provides extensive career support, including socially or environmentally focused job postings 
on the GSB Jobs Board. The School offers financial support for these programs through the Stanford 
Management Internship Fund (SMIF) and the Loan Forgiveness Program. Both are among the most 
generous offered by any business school.

The School’s commitment to social and environmental management is also demonstrated through 
the programs of the Center for Global Business and the Economy, and CSI. The Center for Global 
Business and the Economy examines issues including international development and the means of 
bringing economic growth to poor countries. The School’s centerpiece for commitment to social and 
environmental impact is the Center for Social Innovation, whose sole purpose is to foster innovative 
solutions to social problems by building the leadership and management capacity of individuals and 
institutions pursuing social value creation. More than 60 faculty and staff from across Stanford 
contribute to CSI programs. In 2006, CSI launched the "Living out Leadership" book series, which focuses 
on leadership issues tied to social responsibility, including ethics, environmental sustainability, and 
globalization. At Stanford, students develop a deep understanding of business as a social and economic 
institution, enabling them to be more effective leaders in corporations, social purpose ventures, public 
institutions and nonprofit organizations.

112. Stony Brook New York State University (Stony Brook, NY, USA) 
www.sunysb.edu  http://ws.cc.stonybrook.edu/sustainability/ 

Building a Sustainable Future
Stony Brook Southampton is a new kind of school – a small, intimate campus associated with a major 
research university. Student life and learning are interconnected and characterized by common purpose.

The curriculum is organized not into departments but around issues related to environmental 
sustainability, public policy, and natural resource management. Classes are shaped around an 
interdisciplinary core, and you will have many opportunities to explore how political, economic, and 
social issues relate to the environment. You will also learn valuable skills — team building, 
communications, negotiation, project management, and ethics — that you can use as you continue your 
work after graduation.

Energy, agriculture, and the elements will be fully integrated into college life. Our Long Island campus on 
the Atlantic Ocean — just 80 miles east of New York City — already has a wind turbine. Students will help 
plan new "green" buildings, and will take part in landscaping the campus and growing organic fruits and 
vegetables.
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Your classes will be small, and you will get to know your teachers and other students well. Our admissions 
process is highly selective: Think of us as an honors program with access to the resources of a major 
university. We welcome a diversity of interests, so it doesn't matter what your major is. What matters is 
that you want to be on the front line.

Shaping our Response to Global Challenges

"The environment and sustainability are the most critical issues for the 21st century," Stony Brook 
University President Shirley Strum Kenny has said. "It will be an extraordinary opportunity for students to 
help shape our response to the global challenges we face."

Our location — on top of the world's richest aquifer and in proximity to the Atlantic Ocean and Long Island 
Sound — is the perfect place for you to put theory to practice. Our integrated learning approach makes 
this possible.

113. Teton Science School (Jackson, Wyoming, USA) www.tetonscience.org 
Teton Science Schools were founded in 1967. Since that time we have been educating, training and 
inspiring students of all ages about the natural world. Teton Science Schools has been recognized as a 
leader in education for not only the Jackson Hole community and Wyoming, but on national and 
international levels as well.

Connecting people, nature, place and education has been the mission of Teton Science Schools since 
our founding in 1967, but the ways in which we continue to fulfill this charge are constantly evolving.

The recent opening of our new nearly 900-acre Jackson Campus has brought opportunities for dynamic 
growth. The inception of the Givens-Black Teacher Learning Center, the expansion of Journeys School and 
the increased residential capacity for educational programs has enabled Teton Science Schools to reach 
more kids, more families and more teachers than ever before.

Each of our core programs has a distinct purpose:
* Educational Programs, educating people of all ages about natural and cultural history by exploring the 
Greater Yellowstone Geo-ecosystem
* Graduate Program, guiding a select community of graduate students through a year-long program in 
place-based teaching, field science and outdoor leadership
* Givens-Black Teacher Learning Center, engaging teachers in professional development opportunities that 
integrate educational excellence, innovation, leadership and place.
* Journeys School, integrating ecology, culture and community to ensure academic excellence and 
personal success for Pre-K through 12th grade students in an independent school setting.
* Wildlife Expeditions, connecting and nature through responsible wildlife observation and natural history 
explorations
* Conservation Research Center, promoting natural resource stewardship through research and education.

Graduate Program
Based in Grand Teton National Park, Teton Science Schools' Graduate Program develops leaders in 
place-based teaching and environmental field science education. This innovative 50-week program 
integrates academic course work with intensive mentored teaching practicum. Individualized educational 
goals and objectives allow our students to develop profound instructional skills and practical science 
knowledge. These are best exemplified through the four aspects of our mission:

People: Community creates the foundation of the Graduate experience; the focus is built on learning, 
teaching and living intentionally. 

Nature: Located in Grand Teton National Park and bordering Bridger Teton National Forest , Teton Science 
Schools provides an unprecedented opportunity for field science and the study of ecological issues. 

Place: Our 40 years of experience in environmental field science education follows the legacy of Olaus 
and Mardy Murie, Terry Tempest Williams, Gary Snyder and other visionaries who have touched or been 
touched by Teton Science Schools.

Education: Outstanding academic programs coupled with over 600 hours of mentored teaching 
practicum in a variety of settings.

We are looking for tomorrow's leaders in environmental education, with an interest in working for 
public/independent schools, natural resource agencies or nonprofits.
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We accept up to 24 students each year. Typical candidates have previous training or experience in 
some combination of science, environmental studies, education (classroom or non-formal) and outdoor 
pursuits. However, we accept students with diverse backgrounds and experiences. 

The Graduate Program offers valuable training for applicants of diverse backgrounds and experience. 
Some people choose the program as a first step toward a career in teaching. Working professionals use it 
to enhance career opportunities. Teachers learn new approaches to education with applications in 
classroom and outdoor settings.

The most commonly reported career path of alumni has been educator/teacher; this includes preK 
through 12th grade schools and at the university level. Another common career track for graduates has 
been leadership roles in nature centers and environmental programs. Nearly 75% of alumni have 
finished or are completing a Masters or Doctoral degree.

Academic Summary
The academic component of the Graduate Program provides content knowledge, education theory and 
practice as applied to environmental education and natural history interpretation. The courses are 
generally two-week intensives that interweave lectures, fieldwork, classroom presentations and 
independent projects. Assessment of student performance is through written work, presentations, projects 
and faculty observation. 

University partners with Teton Science Schools and available degree tracks:
Utah State University: Master of Science in Human Dimensions of Ecosystem Science and Management, 
Recreation Resources Management, Geography or Bioregional Planning. Students also earn Graduate 
Certificate in Environmental Education for their Teton Science Schools coursework.

University of Wyoming: Master of Science in Natural Science in Experiential and Environmental 
Education. Masters of Education with secondary teaching certificate in Biology.

University of idaho: Master of Science in Conservation Social Science University of Idaho accepts 21 of 
Teton Science Schools' credits toward a Masters in Conservation Social Sciences . Students earn a 
Graduate Certificate in Environmental Education for their Teton Science Schools coursework. UI also offers 
graduate research assistantship and teaching assistantship opportunities.

Montana State University: Master of Education with options for elementary, middle and secondary 
teaching certification.

Prescott College: Master of Arts Program in either Environmental Studies or Education with possible 
concentrations in Environmental Education, Experiential Education, Conservation, Natural History, etc.

114. The Nature Institute* (Ghent, New York, USA) www.natureinstitute.org 
The Nature Institute, founded in 1998, is a small, independent not-for-profit organization in upstate New 
York with a proven track record for incisive and thoughtful research studies, publications, and education 
programs. The Institute serves as a local, national, and international forum for research, education, and 
the exchange of ideas about the re-visioning of science and technology in an effort to realign 
humanity with nature. Biologist and Institute founder and director Craig Holdrege, senior researcher 
and publications' editor Steve Talbott, associate researcher Henrike Holdrege, and affiliate researchers 
Michael D'Aleo, Johannes Wirz, and Ronald Brady (deceased) have authored books and articles while also 
speaking at conferences, leading workshops, training teachers, and lecturing widely.

Mission: Nature around us is whole and interconnected. Though we are part of nature, we do not yet 
fathom her depths, and our actions do not embody her wisdom. A fundamental shift in our way of 
viewing the world is necessary if we would contribute to nature's unity rather than dissolution. 
At The Nature Institute, we develop new qualitative and holistic approaches to seeing and 
understanding nature and technology. Through research, publications, and educational programs we 
work to create a new paradigm that embraces nature's wisdom in shaping a sustainable and 
healthy future.

Modern science has increasingly moved out of nature and into the laboratory, driven by a desire to find an 
underlying mechanistic basis of life. Despite all its success, this approach is one-sided and urgently calls 
for a counterbalancing movement toward nature. Only if we find ways of transforming our propensity to 
view and control nature in terms of parts and mechanisms, will we be able to see, value, and protect the 
integrity of nature and the interconnectedness of all things. This demands a contextual way of 
seeing.

Scoping Study - Schumacher College, Christel Ankersmit, September 2008 140

http://www.natureinstitute.org/


The Nature Institute's methodology is inspired by integrative thinkers and scientists, such as Johann 
Wolfgang von Goethe, Rudolf Steiner, Owen Barfield and Kurt Goldstein.

We develop ways of thinking and perception that integrate self-reflective and critical thought, imagination, 
and careful, detailed observation of nature's phenomena.

Goethe's words stand as a motto for our efforts: "If we want to attain a living understanding of nature, we 
must become as flexible and mobile as nature herself."

Our Education Programs:
We believe that responsibility toward the natural world is ultimately grounded in an intimate experience of 
nature. In all our programs we try to heighten the capacity for creative, yet precise understanding and 
observation that allows participants to see the living qualities and interconnectedness of nature. Our 
audience is varied, representing all ages, nationalities, educational backgrounds, and income levels: 
teachers, farmers, academics, policy makers, college-age students, high school students, children, and the 
general public.

Science Education:
We believe that science education is all about helping students to develop their capacities of observation 
and thinking as tools for understanding and participating in the world. It is not primarily about conveying a 
body of past knowledge.

Since much science today is theory-driven, students often end up taking theories for the phenomena 
themselves. In the worst case, science becomes a theoretical edifice that one adheres to and everything is 
subsumed within its categories. It becomes a kind of world unto itself.

Embryologist Lewis Wolpert embraces the idea that science is a practice that drives toward abstraction: 
"the ideas that science generates and the way in which science is carried out are entirely counter-intuitive 
and against common sense…. If something fits in with common sense it is almost certainly not science." 
On this view, the more rigorous and true to its mission science becomes, the further away it takes us from 
immediate lived experience. Paradoxically, science then arrives at explanations of the world that are 
utterly disconnected from the world we inhabit.

At The Nature Institute we work to develop a science that is infused with a spirit that Francis Bacon, as a 
founding father of modern science, expresses when he writes, "man is but the servant and interpreter of 
nature: what he knows and what he does is only what he has observed of nature's order in fact or in 
thought; beyond this he knows nothing and can do nothing."

Science education needs to begin with immersion in the phenomenal world and out of this immersion 
questions arise that guide further inquiry. Science education should be discovery-based and open 
ended. It's not about memorizing facts or theories. In this approach, nature is the expert, the teacher is 
the guide and students are the apprentices helped by the guide to learn from the expert. The knowledge 
that arises is not knowledge disconnected from human experience; rather, it enhances our ability to 
understand the world we live in.

Courses:
- In Dialogue with Nature: The natural world provides us with nourishment, both physical and spiritual. 
It is a world of beautiful forms and dynamic interactions, a world of irreplaceable beings. As human beings 
we have a special responsibility toward the rest of nature, since we have the ability to both destroy and to 
nurture. In our time of global ecological instability, the question of how we relate to nature becomes 
increasingly acute.

Do we continue to focus on our all too human needs and act as if we existed in splendid isolation from the 
world that sustains us? Or can we change at a fundamental level the way we view ourselves and act within 
the context of the world? We believe it is possible to enter into a dialogue with nature and to learn from 
her how to root our perceiving, thinking, and doing in the wisdom she embodies and reveals. This is a path 
that demands careful observation and open receptivity, wakeful thought and disciplined imagination. It 
can bring the joy of insight and a sense of true connectedness with the natural world.  This course aims to 
help participants tread this pathway.

The course will be held on ten Saturdays from 9 am to 5 pm. Typical sessions will include indoor and 
outdoor activities. The emphasis is on practice:

    * exercises to school and transform our thinking;
    * practice of Goethean phenomenology as a method of entering into a dialogue with nature;
    * exploration of specific topics:
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          in the fall: the world of light and color;
          in the winter: animal and human form;
          in the spring: plant metamorphosis and local flora; 

    * regular field observations in The Nature Institute’s wetland preserve to gain a deeper sense of place 
and the seasons;
    * conversations concerning sustainability.

Participants will be encouraged to carry out observation exercises between course sessions. Nature 
Institute staff members Craig Holdrege and Henrike Holdrege will lead the course.

- Guided Study Program: The Nature Institute can offer a limited number of students an individualized 
guided study program in a holistic, Goethean approach to science. This program gives highly 
motivated and self-driven students—adult professionals as well as college-age students—an opportunity to 
learn about, and begin practicing this new, ethically informed kind of science, which builds on the 
approaches developed by thinkers and scientists such as Goethe, Rudolf Steiner, and Kurt Goldstein.

Each student is mentored by Institute staff, with the program intimately geared to the interests of the 
individual. In the past, students have arranged guided study programs that are multi-year. These students 
do most of their work where they live and travel to the Institute to meet with their mentor about three 
times per year. They do readings in Goethean science and focus on a particular area of interest in which 
they apply Goethean methodology. Since each program is different, tuition is also determined individually.

- Summer Intensive Courses: These weeklong interdisciplinary courses in June and July integrate 
exercises in critical and imaginative thinking, nature observation, and artistic activities. These courses 
have attracted adults from numerous professions (scientists, teachers, university professors, artists, social 
workers, ecologists) and college students. 

- Ongoing Courses: These are weekly or biweekly semester-long courses for the local public. Topics have 
included Goethe's phenomenology, animal form and behavior, and projective geometry.

Next to the courses there are:
- Public Lectures
In the fall and spring of each year we offer public talks on a variety of subjects related to a new 
understanding of nature. Our own staff and invited lecturers discuss such topics as: "Exploring Human 
Perception," "What Can Water Teach Us," "The Wisdom of the Animal World," "Playing with Fire: Beyond 
Global Warming," and "How Ecological Can Farming Be?" 

- Nature Walks
Adults and children participate in our nature walks, which include wetland flora and ecology, birds, wildlife 
tracking, and spring wildflowers.

- Nature Preserve Stewardship
The Nature Institute is steward of a 27-acre nature preserve that includes a wetland - a local treasure in 
need of protection. With student help, we have built low-impact trails and a boardwalk, and now offer 
guided nature walks for children and adults. We carry out biological and ecological studies in the preserve.

- Goethean Science Studies
To provide the opportunity for people to engage in an intensive, practice-based study of the Goethean 
approach to science we offered in the spring of 2006 a semester-long, full-time course in the Goethean 
approach to science. 

- Off-site Talks and Workshops
Craig Holdrege, Henrike Holdrege, and Steve Talbott are guest lecturers and teachers throughout the year 
at colleges, universities, conferences, seminars and workshops. Institute staff is invited to participate in 
teacher training and teacher development workshops across the U.S.

115. The Sustainability Institute* (Hartland, VT, USA) 
www.sustainabilityinstitute.org 
We focus on understanding the root causes of unsustainable behavior in complex systems to help 
restructure systems and shift mindsets that will help move human society toward sustainability. Our 
staff includes biologists, writers, social scientists, system dynamics modelers, and facilitators bringing a 
wide variety of experiences and skills to our work.
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We conduct stakeholder-based systems analysis and change projects through consulting, research, 
workshops, and facilitated systems thinking sessions for partner organizations. We facilitate reflective 
learning through learning histories, project evaluations and written publications in cross-sector 
partnerships. We also develop and conduct capacity building programs for leaders in nonprofits, 
government, and business.

Donella (Dana) Meadows, founder of the Sustainability Institute and lead author of Limits to Growth and 
Beyond the Limits, was a pioneer in the application of system dynamics to critical issues of human 
survival — poverty, growth in population and consumption, ecological degradation.

The Sustainability Institute was founded in 1996 by the late Donella (Dana) Meadows to apply systems 
thinking and organizational learning to economic, environmental and social challenges.

Philosophy
We believe that unsustainability does not arise out of ignorance, irrationality or greed. It is largely the 
collective consequence of rational, well-intended decisions made by people caught up in systems – 
ranging from families and communities to corporations, governments and economies – that make it 
difficult or impossible to act in ways that are fully responsible to all those affected in the present and to 
future generations.

Mission
* Shift mindsets – values, attitudes, and beliefs – when they are out of step with the realities of a finite 
planet and a globally powerful human race.
* Restructure systems when the rewards and incentives of the system are inconsistent with long term 
social, environmental, and economic goals.
* Build the capability to manage and learn in complex environmental, social, and economic systems.

Role
The Sustainability Institute works for change in three ways:
* Through workshops, leadership development, and consulting, we provide tools of systems thinking and 
organizational learning to clients and partners working on issues of sustainability, helping them to be more 
strategic, engage multiple stakeholders, and learn continuously.
* We target specific systems and issues, including natural resource economies, climate change, energy, 
and regional development, where our tools and research can help with the transition to sustainability.
* We draw insights from our consulting, workshops, and research to develop conceptual frameworks for 
large-scale change toward sustainable systems.

The Sustainability Institute offers the following workshops in systems thinking, as well as custom-
designed trainings to meet a variety of capacity-building and applications.
 
- Joanna and Fran Macy Workshop- Taking Heart in Tough Times
A weekend workshop offered January 25th-27th, 2008 at Sumner Mansion in Hartland, Vermont. Taking 
Heart in Tough Times equips us to perceive and take part in the Great Turning, the epochal shift from 
the industrial growth society to a life-sustaining society.

- Introduction to Systems Thinking: Applications for the Non-profit, Education and Public 
Sectors
Every year or so, Sustainability Institute offers a 2-day training session introducing the tools and use of 
systems thinking in the non-profit, education, public and service sectors. The training is open to individuals 
or small groups on a price-per-seat basis. Limited scholarships are available. 
 
- Systems Thinking for Leaders in Social Change
A one day introductory course, it presents three concrete, practical leadership tips derived from the fields 
of systems thinking and system dynamics. Highly interactive, it includes gaming, group discussion, and 
causal mapping.

We present this workshop in two forms: a one day session to train leaders or a two-to-four day "train the 
trainers" workshop where we provide trainers with a 50 page "facilitators manual" and prepare them to 
teach others the workshop.

How distinctive from other workshop offerings: Our most practical, simplest, lowest-tech, best-documented 
course. The only one we teach with the hopes of others teaching it in turn.

- University Courses
Our staff designs and delivers University courses and guest lectures on systems thinking and system 
dynamics. Topic areas include causal loop diagramming, simulation modeling, systems thinking games 
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and interactive exercises. We also offer seminars on the content areas of our research (e.g., commodity 
systems, forestry, agriculture, energy utility policy, and diabetes).

Recent engagements include projects at Smith College, University of Peace (Costa Rica), University of 
Virginia (Darden Business School), Duke University (Fuqua Business School), and University of North 
Carolina (Asheville and Chapel Hill).

116. University of Scranton (Scranton, PE, USA) www.scranton.edu 
In July 2004, Scott R. Pilarz, S.J., President of The University of Scranton, convened a committee of staff 
and faculty to discuss ways in which the University community could weave sustainability issues into 
campus life. Part of the ongoing emphasis on Education for Justice, the Sustainability Task Force was 
created to develop a comprehensive strategy for the University of Scranton. The Task Force has developed 
the following campus-wide implementation plan that was shared with the University community on 
February 8, 2005, at the University's annual Trustee Day.

The University of Scranton's emphasis on sustainability will also take place in the context of a United 
Nations' initiative that began in January of 2005 entitled: A Decade of Education for Sustainable 
Development. The initiative is intended to spark action by governments, organizations and individuals at 
international, national, regional and local levels. Education and educational institutions at all levels are 
essential to the UN's plan to change the behavior and attitudes of future generations so as to create and 
preserve a sustainable society.

The Task Force decided to approach this important issue from three vantage points: academics, physical 
plant and community education.

Academics: finding ways to infuse an emphasis on sustainability into the curriculum so as to provide 
students with a different prism through which to view issues of justice and decision-making.

Physical Plant: demonstrating in tangible ways that the University is prepared to "practice what it 
preaches." This also provides the ancillary benefit of reducing costs throughout our organization by using 
sustainable approaches in campus systems.

Community Education: informing constituents both on- and off-campus of the importance of this issue 
for the world as a whole, as well as for the local community.

At present The University of Scranton offers a range of academic programs and courses that discuss the 
issue of sustainability and its impact on society. A sampling of these academic offerings includes:

Programs - The University offers a major in Environmental Science and interdisciplinary concentrations 
in Environmental Studies and Peace and Justice.

Infusion Across the Curriculum - As one of the major initiatives in sustainability at Scranton, the University 
is committed to the infusion of the issues of sustainability across the curriculum. Our vision is to inculcate 
sustainability into existing and new courses throughout all the disciplines from theology, to business, to 
philosophy, to the natural sciences, to sociology, to political science, to history, to health, to education, 
to…

Exposure of our students to sustainability from all these perspective will result in citizens that are able to 
see sustainability not only from an environmental viewpoint, but also from the societal and economic 
perspectives. This "triple bottom line" frames sustainability as a major issue of social justice.

In conjunction with the 2005 United Nation's "Decade of Education for Sustainable Development," in June 
2005 the first of yearly workshops to infuse sustainability throughout the University curriculum was held. 
Prior to this program there were a few faculty who discussed sustainability in their courses, however, there 
was no concerted effort to promote the discussion of sustainability across the disciplines on a University 
wide basis. The ultimate goal of this project is to educate our students in the area of sustainability. To 
achieve this we will 1) broaden faculty knowledge of sustainability, 2) train faculty to integrate 
environmental sustainability into their courses, and 3) implement the infusion of environmental 
sustainability into courses throughout our curriculum. It is our intention to serve as an example for other 
institutions to infuse sustainability across their curriculum. Thus we are pleased to provide information 
about our workshop activities as well as course module/syllabi for courses where sustainability has been 
infused.

117. University of Southern Maine (Portland, ME, USA) www.usm.maine.edu 
The University of Southern Maine's Office of Economic and Environmental Sustainability was created in the 
fall of 2002. The mission of our office is to help move USM toward more sustainable practices. In this 
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context, sustainability is defined as the ability of current generations to meet present needs without 
compromising the ability of future generations to meet their own needs. It is an ambitious goal, with 
profound implications for all aspects of the university: how it operates, what it teaches, and how it 
interacts with the local and global communities. 

The Department of Environmental Science (DES) was established as a program in 1995 with 
widespread local, university, and state support. DES is an interdisciplinary major in the School of Applied 
Science, Engineering & Technology, leading to Bachelor of Arts and Bachelor of Science degrees. The 
program prepares students for a variety of professional roles in the environmental field as well as 
preparing students for graduate academic and professional degrees.

The program location in the greater Portland, Maine and New England region facilitates student 
opportunities to participate with urban and rural communities addressing a broad range of environmental 
problems and issues.

"Taking an interdisciplinary and practical approach to understanding and solving problems arising from 
human/environment interactions."

118./133. University of Washington, Program on the Environment (Seattle, WA, 
USA) http://depts.washington.edu/poeweb/ 
Launched in 1997, the Program on the Environment (PoE) is the University of Washington’s largest 
interdisciplinary academic program and represents the UW’s commitment to the importance of 
interdisciplinary environmental education.   

PoE offers a Bachelor of Arts degree in Environmental Studies, a Minor in Environmental Studies, and two 
graduate certificate programs. PoE also coordinates the undergraduate certificate in Restoration Ecology, 
in cooperation with the Restoration Ecology Network. In addition, PoE serves as a center for information on 
environmental education opportunities at the UW. PoE sponsors seminars and public lectures featuring 
internationally acclaimed guest speakers from throughout the Puget Sound region and the world. As a 
focal point of environmental studies at the UW, PoE is well positioned to bring campus and community 
together and to educate future environmental leaders. PoE’s approach to environmental education 
and issues is interdisciplinary, collaborative, innovative and responsive.

Organization
PoE is not a traditional academic department and does not have a faculty of its own. This allows PoE to 
work with faculty across disciplines and campuses to achieve a genuine integration of natural and social 
sciences, and the humanities and the professional. PoE is overseen by an Advisory Board consisting of 
faculty, staff, and students representing a wide range of departments, colleges, and service units from all 
three UW campuses.
Administratively, PoE is a unit that reports to the Council of Environmental Deans representing the Evans 
School of Public Affairs, the School of Public Health and Community Medicine, and the Colleges of 
Architecture & Urban Planning, Arts & Sciences, Engineering, Forest Resources, and Ocean and Fishery 
Sciences.

The Mission of the Program on the Environment is to foster, promote and catalyze interdisciplinary 
environmental education and research at the University of Washington in the context of service 
to the wider community.

PoE accomplishes this mission by:
* Complementing the strengths of disciplinary units and working collaboratively with them to build an 
interactive network of faculty, staff and students committed to environmental education and research and 
the vision of a sustainable future.
* Constantly improving its University-wide Environmental Studies program for undergraduates and support 
of a variety of interdisciplinary environmental programs at the graduate level.
* Helping to diffuse an awareness of the environmental dimension into departmental curricula in all fields; 
reciprocally, drawing on the strengths of diverse disciplines to strengthen environmental curricula.
* Catalyzing the development of activities and programs that contribute to strengthening environmental 
education, research and community service.
* Providing a wide range of networking and communications services to the University's environmental 
community to help to build and promote its collective strength.
* Developing productive reciprocal relationships with the outside community centered on information, 
service, and opportunities for students.
* Contributing to the effort to make education at the University of Washington global in its reach.

119. Whidbey Institute at Chinook* (Clinton, WA, USA) www.whidbeyinstitute.org 
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In a time of great peril and great promise, the Whidbey Institute is a place of deep inquiry and 
inspiration dedicated to the transformation of heart, mind, and culture that is now needed for the 
creation of a more sustainable, just, and fruitful future for all.

We are committed to the emergence of a new and right relationship between the natural and social world 
through the development of vital communities and the formation of courageous, creative, and 
competent leadership on behalf of the whole earth community.

We ground our work in the ongoing development of a deep and spacious spiritual core and cultivate 
practices that inform and sustain learning and hope. We welcome your participation.

Reclaiming the Wholeness of Life ~ Environmental, Spiritual, Social, Economic ~
for Island, Bioregion, and Planet

A place for spiritual renewal, learning from the natural world, and convening diverse conversations on 
behalf of the common good.

A Purpose to... cultivate ecological and spiritual consciousness, nourish a new social and economic 
imagination, actively promote cross sector collaboration and encourage creative, adaptive leadership, on 
behalf of the common good.

The story of the Whidbey Institute begins in 1966 when founders Fritz and Vivienne Hull purchased an old 
Finnish farmstead on the south end of Whidbey Island-inspired by "the power of the wild idea." They 
brought together a small group of people and explored how they could best respond to their sense of 
living in a time when profound change was underway, calling for transformative learning that would 
serve the formation of new patterns of life.

In 1972, after considerable restoration, the homestead and the surrounding land became the home of the 
Chinook Learning Community. Over the next twenty-four years, Chinook served as a retreat, workshop, 
and conference center and convened core study and major events in the Seattle region-all anchored in 
a dedicated, covenant (non-residential) community. The ground-breaking Earth and Spirit Conference held 
in Seattle in 1990 was a national event and a significant milestone in the evolution of this work.

Recognizing new needs and especially the scope of the environmental challenge as inspired and informed 
by Thomas Berry, in 1993 the Hulls invited a group including both Chinook colleagues and new 
collaborators to gather on the island of Iona in Scotland to envision a new organization: The Whidbey 
Institute-for Earth, Spirit, and the Human Future. In the summer of 1995, Chinook was assimilated 
into the new Institute. While the emphasis was new, the essential spirit and core commitments of the 
Whidbey Institute are a direct outgrowth of the long and significant history of Chinook.

Today, the land on which the retreat center is located is still called Chinook and the 70 acres of forest and 
meadowlands are protected by a land trust. A major gift made it possible to build Thomas Berry Hall, a 
dining room, and full commercial kitchen. Another major gift has rebuilt the Farmhouse, and most recently 
a lead gift has created a meditation Sanctuary that evokes the old growth forests of the Pacific Northwest.

Fritz Hull is now emeritus Founding Director, and Dianne Shiner now serves as Executive Director. The 
founding Board Chair was Rick Jackson who has been succeeded by Doug Kelly and now Carol Yamada. But 
it is finally the vision, commitment, hard work, and financial generosity of many people across the years 
that make this work possible.

Our history gives the Whidbey Institute a strong base of experience, a wide circle of friends, and a wisdom 
born of honest endeavor over time.

Courses are one or two days and there is a retreat option of three days. 

120. Whole Systems Design (Moretown, VT, New England, USA) 
www.wholesystemsdesign.com 
Whole Systems Design is composed of an interdisciplinary team of land planners, ecologists, builders, and 
educators. We unify conventionally disparate fields to develop inspiring and regenerative places.

We differ from other designers in that we practice our work in our daily lives. We don't work in class. A 
office space; we live amidst the spaces, plants and ecosystems we design. Our projects evolve human 
habitats. We live in our designs.

Our work occurs at the interface of people and land - where the built and biological environments meet.
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We design and develop learning landscapes and inspirational settings. We plan and install sustainable food 
systems such as edible landscapes and ecological agricultural systems. We design and construct working 
buildings and biologically-integrated hardscapes. We also integrate water, heating, cooling and electrical 
systems within site developments.

We aim to design places so that lines between the 'human' and the 'natural' disappear. Our 
practice is a systems approach to developing whole human habitats (integrated landscape-building 
systems).

Our approach synthesizes ecology, landscape architecture, site development, construction, farming, 
education and other disciplines. We find that human habitats are more vibrant through connecting, not 
dividing, the elements which compose a place; people-plants-buildings-sunshine-water-wildlife. 
Ecosystems are our model as we work with a diverse array of clientele in the creation of more natural, 
integrated, cost effective and joyful human settlements.

Courses
- Beyond Sustainability—Creating Regenerative Schools
This workshop will examine how schools can create campuses that look beyond sustainability towards 
schools that are resilient and regenerative in the face of complex and rapidly changing ecological, 
social and economic conditions. How can schools become integral in the regeneration of our environment 
and communities? Through the creation of leaders, knowledge and best practice, the building of soils, 
restoration of critical habitat and wetlands and production of energy, independent schools have a 
tremendous opportunity, and responsibility, to contribute to restoring equilibrium to out-of- balance 
ecological, economic and social systems. Bringing the parts together to make the whole is a key 
concept in developing strategies for sustainable schools of the future. In this workshop we build a bridge 
between the facilities on our campuses and the curriculum and educational mission and philosophy at 
our schools.

- Design for Climate Change & Peak Oil (with Yestermorrow)
Comprehensive responses to an unknown future require the development of resilient biological and 
built systems that are adaptive in the face of shifting of climatic and global socioeconomic influences. 
While most discussion today focuses on reducing the rate of Earth's climatic change, little attention is 
being given to the design and development of buildings and landscapes that can support human 
livelihood across wide climatic variations and extreme conditions. This course highlights strategies for 
creating integrated building and landscape systems that can function in an age of climate 
extremes and more precious energy that will test our ability to thrive in a given place. Field trips to 
projects that are developing adaptable human habitat systems will be a central component of the course. 
Participants will also design a landscape-building system in which they apply course concepts. Major 
topics covered include microclimate design, water systems, food systems and architectural strategies. All 
Levels. This course is taught by Ben Falk in collaboration with Buzz Ferver (Yestermorrow). 
Length: 5 days 
Tuition: $750 
Dates: Mar. 29-Apr. 3,'09 
Certificate in Sustainable Building and Design

121. Wisdom University (Mill Valley (San Fransisco), CA, USA) 
www.wisdomuniversity.org 
Wisdom University is on an epic journey to reinvent education in a turbulent and disconnected world. 
For ten years, we have been demonstrating that the pursuit of wisdom must be central to learning, that 
an integral pedagogy can catalyze profound personal and professional renewal, that spiritual depth and 
social activism should be inseparable from one another, and that we can learn deeply from communities in 
the distant past who, like us, were confronted with severe political and spiritual challenges and who rose 
to a higher integration of discernment and compassion, thereby experiencing a renaissance. A 
commitment to the globe as classroom, a dedication to attract mystics without monasteries, and an 
embrace of all the world's wisdom traditions now allows the university to take these passions to our 
students and to take our students to the world, providing Wisdom University with a unique and, we 
believe, compelling mission as we begin our second decade of service.

Wisdom University is committed to personal and professional renewal. Our highly differentiated pedagogy, 
learning methods and curriculum focus on nurturing the whole person, fostering and catalyzing 
personal and professional transformation. Because the whole person is nurtured, the integration of 
discernment and compassion is enhanced.

The average student enrolled at Wisdom University is a professional, with an established career and one or 
more advanced degrees. They have come to the conclusion that they need deeper spiritual challenges 
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in order to maintain momentum and meaning in their lives. Our students soon discover that they can 
continue to grow spiritually and professionally at Wisdom University, thus combining spiritual nourishment 
with enhanced professional qualifications.

At the heart of Wisdom University is the pursuit of wisdom. If you think about how you know what you 
know, two epistemologies likely come to mind. One is based on revealed truth, the basis of the Abrahamic 
religions. Whether Moses receiving Torah, or Christ crucified and resurrected, or Mohammed reciting the 
Koran, truth in western religious terms is something that comes from God and is to be believed and 
obeyed.

The other way of knowing is the scientific method, based on the aggregation of data, testing hypotheses, 
and developing increasingly accurate theories. Science is the path of rationality and intellectual logic that 
seeks the certainties of verifiable knowledge.

The ancient Greeks offered a third way of knowing. Socrates honored divine revelation and scientific 
investigation, but he believed that the greatest commitment around which to orient one’s life is the 
exploration of ultimate questions. For the Socratic quest, the most profound way of discerning 
ultimate verities is through truth pursued, not truth revealed or knowledge aggregated.

Religions seek answers and are thus based on dogmatic belief. Science seeks knowledge and is thus based 
on certifiable facts. The pursuit of wisdom is to live in the questions and thus to be open to personal 
transformation.

This means that wisdom is really a way of life, rather than being an arid intellectual enterprise. The 
pursuit of wisdom leads to an ever-deepening alchemical metamorphosis of psyche, heart, mind, body and 
soul. Wisdom University is firmly rooted in this Socratic tradition. The notion of truth pursued is the 
cornerstone and foundation of everything we stand for, and lies at the heart of all our programs, courses 
and events.

Wisdom University explores both ancient wisdom traditions and the wisdom culture shaping our future 
today. In many schools, knowledge learned is abstract and disembodied without immediate relevance to 
the students and their lives. This is one reason that there is such a high drop out rate in high schools and 
universities. Students simply don’t see a connection between what they are studying and what they are 
doing, or want to do.

Not so at Wisdom University. For us, the ancient wisdom traditions are living traditions that inform 
decisions, affect behavior, and lead to personal transformation. Moreover, the university emphasizes the 
importance of how wisdom is alive and active today not only at the personal but also at the national and 
global level. Our focus is on how the pursuit of wisdom has transformed lives over the ages and how it is 
transforming life today. This dialectic between ancient and contemporary wisdom is the container within 
which all our programs are shaped.

In fact, the core courses for every degree program we offer are designed to illuminate wisdom past and 
wisdom present. These include Wisdom and Civilization, The Emerging Wisdom Culture, and Wisdom as a 
Way of Life. A number of our other courses also cover specific wisdom traditions, the great mystics, and 
wisdom teachers.

Wisdom University’s multi-dimensional pedagogy, our commitment to the pursuit of wisdom as a way of 
life, and our focus on the whole person, act as a profoundly transformative catalyst for spiritual and 
personal development. As a result, students often refine their life goals, deepen their spiritual 
commitments, improve their professional and personal relationships, and gain clarity about more effective 
ways to be of service to their community.

Wisdom University is a graduate school for mature professionals who want to place themselves into a 
larger context of living and learning. Our programs help you to go beyond the boundaries of conventional 
understanding and behavior and into a more authentic life.

Wisdom University provides a unique opportunity to deepen your spiritual growth and personal 
development within the framework of academic degrees. Where else can you go where you can engage in 
deep spiritual and personal transformation and get graduate degrees at the same time?

If any of the following statements ring true for you, Wisdom University might just be what you are looking 
for:
* You have had a successful career, but sense that it is not enough for a meaningful life.
* You are mature and are already on a spiritual path, but seek more rigorous and in-depth learning.
* You are seeking an academically integrated approach to personal and professional transformation.
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* You care about the big picture and want to explore possibilities for change at a deeper level.
* You are committed to life-long learning in dialogue with fellow seekers - a process, not an end-point.
* You have gifts to share that the world will more readily accept if you are credentialed.
* You desire to integrate the inner and outer aspects of your being.

Wisdom University offers you the opportunity to:
    * Lead a more authentic, meaningful life.
    * Reinvent yourself.
    * Claim your power.
    * Discover your self-worth.
    * Be part of a nurturing, supportive community.

How does Wisdom University differ from other graduate schools?
If you think about your prior experience in most conventional schools, you were probably educated to 
memorize information and express yourself analytically in tests and term papers.

From our point of view, this is important, but not sufficient for true learning. The conventional and virtually 
exclusive emphasis on intellectual rigor is only one end of the continuum that constitutes real education.

True learning also needs an inner dimension. It needs as much emphasis on body, heart and soul as on the 
mind. The Latin word educare means "drawing forth" and was originally used for education for good 
reason. Drawing forth what is within is at the core of what Wisdom University does.

We encourage our students to choose for themselves the courses that most enhance their personal, as 
well as professional development. We have found that, often, the best post-class papers are ones that 
emphasize the relationship between what you are learning during class and how this affects your personal 
growth. Only if there is soul growth, only if there is as much rigor involving personal renewal as there is 
surrounding the exactitude of the intellect, is learning transformational.

This emphasis on an integral relationship between learning and personal development is what makes us a 
wisdom school. It is why we trace our lineage back to the wisdom schools of antiquity, which, like Wisdom 
University, were motivated by enhancing the soul's journey toward its fullest expression of human 
potential.

For us, wisdom is an ongoing process of venturing beyond the boundaries of conventional thinking to 
embrace a more encompassing consciousness of the possible. It is not something that can be obtained 
once and for all. It is a continually deepening exploration of ever-greater levels of integration between the 
inner and the outer dimensions of one's life.

You need to be part of this process, whether you attend Wisdom University or not. History has reached 
a critical juncture when both crises and opportunities abound. All of us need to be involved in 
re-imagining our personal lives, that of our communities, and the well-being of the planet.

Quite literally, the future is up to us, and only a new wisdom culture, comprised of highly integrated 
people, will see us through. How you personally develop, what gifts you bring into the world, and how 
effectively you bring these gifts to your community, are all critical to how our future will unfold.

Prospectus:
Building a Global Learning Community
Wisdom University is embarking on its second decade of growth and service. Founded in 1996, we have 
had an epic journey thus far: one that began with the proclamation of a new theology based on creation 
spirituality and deep ecumenism; endured great contradictions with the Roman papacy; developed an 
integral pedagogy dedicated to a holistic learning for body, mind, heart and psyche; and is now moving 
forward into a global phase of growth and service.

It all began with Dr. Matthew Fox who, as a Dominican priest with a passion for the medieval mysticism of 
Meister Eckhardt and Hildegard of Bingen, established the Institute for Culture and Creation Spirituality at 
Mundelein College in Chicago in 1977. The theology of creation spirituality he developed sought to 
integrate western wisdom spirituality and global indigenous cultures with the emerging scientific 
understandings of the universe and the creativity of art. Such an approach radically challenged Catholic 
dogma. In 1983, he moved the Institute to Holy Names College in Oakland. In 1989, as his popularity grew 
and his books received critical acclaim, Fox was silenced by then-Cardinal Josef Ratzinger, now Pope 
Benedict XVI, who at the time headed the Office of the Doctrine of the Faith for the Vatican. In 1993, 
Ratzinger expelled Fox from the Dominican Order, in which he had served for 34 years. In January 1996, 
Fox founded the University of Creation Spirituality as an independent graduate school. In February 2005, 
Dr. James Garrison, a theologian and historian with a background in non-profit management, succeeded 
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Matthew as President of the University with a mandate to lead the institution into its next stage of growth 
and development.

When he accepted the presidency, Garrison recommended, and the Board unanimously agreed, that the 
name of the university be changed to Wisdom University and that the institution embark on a mission to 
build a global learning community. While the university had always honored all traditions from the 
viewpoint of deep ecumenism, creation spirituality itself is rooted in the Christian wisdom tradition. The 
change of name signaled that the school would henceforward embrace equally and in greater depth all the 
major wisdom traditions as essential to the health and survival of our globalizing world.

"Wisdom" is one of those rare, powerful words not already captured by fundamentalists, the New Age, or 
Madison Avenue. It is also a word that means about the same thing the world over. Universally, people 
who are "wise" are recognized as those who have a high integration of discernment and compassion. 
Wisdom is a quality of knowing that enables one to have a wider scope for understanding and thus leads 
to humility and kindness. Embracing the world wisdom traditions thus allows the university to appeal to 
the higher self in all of us no matter where we come from or what our backgrounds are. Wisdom University 
offers instruction and insights into the wisdom traditions of Buddhism, Christianity, Hinduism, 
Islam, the Indigenous Peoples, Judaism, and Taoism. All have something important to say as we 
globalize our communications, integrate our economies and manage our societies. All are essential if we 
are to build a truly global and humane civilization.

As far as we know, there is no other institution of higher learning that is exclusively dedicated to 
the explicit study of and training in the wisdom spirituality of the major world traditions. There 
are numerous theological schools that teach certain dogmatic formulations, a plethora of secular 
institutions that teach the liberal arts, and myriad schools that teach specific professional skills, but only 
Wisdom University has dedicated itself to the scholarship and exploration of the world's wisdom traditions. 
In this sense, our name differentiates who we are and our particular niche in the larger community and 
academic world.

Any deep reflection on wisdom must begin with noting that it is generally conceived that there are two 
basic ways of discerning truth. One way is through divine revelation or numinous events that seem to 
come from the other side and communicate the truth directly, such as the experience of Moses in 
receiving the Ten Commandments. Almost all denominational schools are in this revelatory tradition and 
they thus teach dogmas that are to be believed. The second way is the pursuit of scientific investigation 
through gathering data and analyzing the world logically, which is the basis of modern culture and virtually 
all contemporary educational institutions. It is from these that most of us took our various degrees.

Socrates asserted there was a third, even deeper way to discern truth, and this was through dialogue. It 
was his conviction, carried forward by Plato, that the deepest way to perceive truth was neither through 
revelation nor through science, even though he honored both these pathways. For Socrates, it is when 
seekers come together and discuss the profound questions of existence in a spirit of deep inquiry that the 
truth is perceived most deeply. It was this perception that informed how Socrates conceived of wisdom 
itself.

For Socrates, wisdom is not something one attains. It is not something that can be finally grasped by either 
mind or heart. Rather it involves a never ending quest, a willingness to walk down the road with another 
human being and through mutual reflection discern an ever deepening understanding of reality and 
discernment concerning how we should act as individuals and be in community.

As the wisest man in Athens, Socrates declared he knew nothing. He was wise because he knew 
questions are more important than answers, inquiry more profound than certainties, and 
therefore dialogue is more profound than either revelations from the gods or assertions of 
empirical science. Philosophy thus becomes a way of life and philosophers "lovers of wisdom," 
perpetually in pursuit of her through the art of questioning themselves and the world around them ever 
more deeply. It is at the deepest and most paradoxical levels of this inquiry that the Lover and the Beloved 
become one. We cannot think of a more profound way to express what we should be as a university and 
how we should conceive wisdom to be.

As we enter our next phase of development, we are motivated by a deep intention to build a global 
community of wisdom teachers and institutions. We seek to align our integral pedagogy with the 
most ancient of the wisdom schools, and we are committed to bringing ancient wisdom into a constructive 
interface with contemporary society.

Globe as Classroom
A basic commitment of Wisdom University for the next decade is to operate with the world as our 
classroom. This has several important implications. The university has no campus with all that a 
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campus entails. Instead, we have established a small administrative headquarters in San Francisco and 
hold our classes at selected venues all around the United States and abroad. This is essential if we are to 
be global in scope rather than simply trying to get students to come to a specific campus in a specific 
country for instruction.

Our new capacity allows us to provide two very different but interactive offerings:
* We take our Intensives and our faculty to our students. Our students come from all over the 
United States, Canada and Europe. We thus hold our Intensives on the west and east coasts of the United 
States, in Canada, and in Europe. Europeans, for example, can obtain Wisdom University degrees without 
ever coming to the United States. In the spirit of a global institution.
* We take our faculty, students and alumni to where teaching can have the most potency. Of 
prime importance in our development of our curriculum is connecting sacred subjects with sacred sites. It 
is one thing to study Mary Magdalene and the Black Madonna in an academic classroom. It is a completely 
different matter to study these themes in France in traditional places associated with Mary Magdalene and 
where some of the most dramatic Black Madonna sites can be found. In October 2005, for example, thirty 
of our students went on a pilgrimage to France for this purpose. In September 2006, our Intensive on 
Celtic Spirituality and Cosmology was held in Killarney, Ireland; and in September 2007, we convened a 
pilgrimage to Turkey to visit sites associated with the great Sufi poet Rumi on the occasion of the 800th 
anniversary of his birth. We believe that in a globalized world we should be taking our instruction to the 
students and our students to the world.

Our New Chartres School exemplifies this commitment to global learning. The year 2006 marked the 
1,000th anniversary of the founding of the mystery school in Chartres, France that imagined and built the 
great Chartres Cathedral, called the "Mother Cathedral." To honor that school and the magnificence of the 
edifice they erected, Wisdom University established the New Chartres School, building upon and 
reinterpreting the spirit and the curriculum developed by those spiritual masters. Each year in early July, 
the School meets to study the Seven Liberal Arts as taught in the original school reinterpreted in the light 
of our contemporary world.

We do not know of another institution of higher learning that has embraced the notion of globe as 
classroom with quite the intensity of Wisdom University. This commitment is the cornerstone of who we 
are and what we intend for our students in a globalizing world.

Integral Learning for the Whole Person
At the heart of everything Wisdom University offers is a commitment to personal and professional renewal. 
This is why students come, this is what our pedagogy and curriculum are designed to catalyze and 
nurture. The average student attending Wisdom University is a professional, with an established career, 
and with one or more academic degrees already in place. Our students are also individuals who have come 
to the conclusion that they need deeper spiritual challenges in order to maintain momentum and meaning 
in their lives. They are often seeking professional as well as personal transformation. Wisdom University 
has been designed for such a person. It has the most deeply integral pedagogy of any institution 
of higher learning we know of - an approach that often catalyzes renewal because it addresses 
and nurtures the whole person.

In essence, Wisdom University provides individuals with the opportunity to obtain academic degrees 
while they are engaging in deep personal and spiritual growth and development.
   * The distinction of the university's pedagogy lies in the integration it nurtures between intellectual rigor, 
artistic expression, and mind/body development. At most institutions of higher education, students engage 
in intense intellectual work, and success is largely based on one's ability to memorize information and 
capacity to express analytical thought. Art and physical exercise are generally optional electives. At 
Wisdom University, the pedagogy is designed to balance the body, head, heart and psyche as a single 
learning continuum. Each morning, students begin with physical movement and chanting, called "body 
prayer." They then engage in seminars on a range of relevant and intellectually challenging subjects, each 
of which has an extensive reading list and requires both pre- and post-papers. Each afternoon, students 
engage in "art as meditation," exploring a variety of intuitive and artistic expressions. Creativity is not an 
elective at Wisdom University. Like the wisdom schools in antiquity, learning is predicated on the unity of 
mind and heart, body and soul. The day is completed with a process session to help integrate the learning 
that is taking place on all levels.
    * Another distinct aspect of Wisdom University is that learning takes place in "Intensives." At most 
institutions of higher learning, students attend several hours of classes per week over a quarter or a 
semester. At Wisdom University, learning takes place in Intensives that are either a week long (Monday 
through Friday) or a weekend (Friday through Sunday). These intensives allow for the intellectual and 
emotional intimacy that is the basis of real learning. Our experience is that when faculty and students 
come together all day every day, especially in a residential retreat setting, the learning is both deeper and 
more personally transformative.
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Taken together, our multi-dimensional pedagogy, teaching through Intensives, and connecting sacred 
subjects with sacred sites act as a profoundly transformative catalyst for participants. As a result, students 
often refine their life goals, deepen their spiritual commitments, improve their professional and personal 
relationships, and gain clarity about more effective ways to be of service to their community. Because the 
whole person is nurtured, the integration of discernment and compassion is enhanced.

Our Roots in the Ancient Wisdom Schools
Using wisdom to deepen one's spiritual path harks back to the earliest days of human reflection about how 
to live with discernment and compassion in an impermanent and unpredictable world. Indeed, the very 
meaning of philosopher, a Greek word, is "lover of wisdom."

Wisdom schools flourished in ancient Egypt and Mesopotamia and informed the rise of these earliest 
civilizations. They flourished in Greece and Rome; in Zoroastrian Persia; in the Vedic and Upanishadic 
traditions of India; and among the nature schools and Taoist sages of China. They were also present 
among the Inca, Mayan and Aztec civilizations of the Americans and in Africa. The latest scholarly research 
indicates that these traditions and schools were in communication with each other and influenced each 
other's teachings and worldviews. It is from all these traditions that Wisdom University draws its 
inspiration, content and pedagogy.

These ancient schools were the precursors of what came into full bloom in twelfth century Islam and in 
Europe: schools that began to call themselves "university," from the Latin universitas, meaning cosmic 
order or harmony. When the great scholastic theologian Thomas Aquinas gave his inaugural lecture in 
1257 at the University of Paris, the first European university, he chose wisdom as his topic. In the 
first universities, as in antiquity, wisdom was considered the queen of the sciences. It is to recapture this 
ethos that we have convened the New Chartres School.

In both the ancient mystery schools and the earliest universities, the quest for cosmic order, expressed as 
equity and justice, lay at the center of their teaching. Thus the "is-ness" and the "ought-ness" of life were 
understood as integral to one another. Virtue was inherent in and inseparable from truth, beauty and 
goodness. Discernment without compassion was seen as cold and indifferent, often cruel. Compassion 
without discernment was seen as little more than sentiment, often divisive. The integration of discernment 
and compassion was seen as the wellspring of wisdom.

This was true then. It is true today. It was to deepen the exploration of this "perennial wisdom" that 
Wisdom University was founded. The institution now seeks to further illumine this domain by developing a 
curriculum that encompasses the full spectrum of wisdom studies, both past and present, and wisdom 
engaged, both spiritually and socially. Such dimensionality lies at the heart of the wisdom civilization for 
which humanity has yearned since the beginning of its earthly journey.

Degree Programs
Wisdom University offers several advanced degree and study opportunities in wisdom studies and 
spirituality:
1. Doctor of Philosophy (Ph.D.) in Wisdom Studies, comprised on twelve Intensives, a dissertation and an 
oral exam.
2. Combined Masters/Ph.D., comprised of seventeen intensives, a dissertation and an oral exam.
3. Doctor of Ministry (DMin) Degree in Wisdom Spirituality, comprised of ten Intensives plus a dissertation.
4. Combined Masters/DMin, comprised of fifteen intensives plus a dissertation.
5. Master of Arts in Wisdom Spirituality, comprised of either seven Intensives plus a thesis or eight 
Intensives without a thesis.
6. Master of Arts in Indigenous Mind, the only such degree program anywhere that focuses exclusively on 
indigenous wisdom, comprised of seven Intensives and a thesis.
7. Master of Arts in Art and Healing, comprised of either seven Intensives plus a thesis or eight Intensives 
without a thesis.

Continuing Education Units (CEUs) are offered for all Wisdom University Intensives.

Certificate Programs
In addition to graduate degrees, Wisdom University offers several certificate programs which can be taken 
on their own, or as part of either Masters or Doctoral degrees. These include:
1. Art and Healing
2. Archetypal Studies and Projective Dream Work
3. The Art of Spiritual Direction
4. Nature, Trauma and the Soul

All Certificate Programs are directed by Wisdom University faculty, and are comprised of four Intensives 
plus a Practicum.
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Mystics Without Monasteries: Wisdom University Chairs
At the heart of Wisdom University is the commitment to provide a home for the wisdom teachers of our 
time. At a time when our attention is directed to infotainment, war and sensationalism, it is critical that we 
listen to the voices in our midst that direct us to a deeper resonance with the created order and with each 
other. While in traditional times, mystics largely resided in the monasteries and the cloisters, today, most 
of the wisdom teachers and the mystics live and work in the world, coping with the same issues and 
challenges of us all. This only accentuates the gravity of their messages and the importance of their 
presence.

To date, Wisdom University has attracted several "Mystics Without Monasteries," a term suggested by 
Caroline Myss, to join the University as Chairs. These include:
    * Angeles Arrien (Cultural Anthropology)
    * Lauren Artress (Labyrinthian Mysteries)
    * Alex Grey (Sacred Art)
    * Stan and Christina Grof (Transpersonal Psychotherapy)
    * Jean Houston (Social Artistry)
    * Barbara Marx Hubbard (Conscious Evolution)
    * Caroline Myss (Energy Medicine)
    * Paul Ray (Emerging Wisdom Culture)
    * Gabrielle Roth (Sacred Dance)
    * Rupert Sheldrake (Holistic Science)
    * Marion Woodman (Feminine Spirituality)

122. Woodbury College (Montpelier, VT, USA) www.woodbury-college.edu 
For more than thirty years, Woodbury College has been helping adults change their lives – and help their 
communities at the same time. Woodbury offers a challenging but supportive learning environment and 
convenient weekend or weekday schedules. (Full-time students attend classes just one-and-a-half to two 
days per week, and part-time schedules are available in most programs.) Woodbury now also offers 
several hands-on/online classes. Students prepare for fulfilling new careers in fields such as paralegal, 
mediation, human services, prevention, advocacy, or conflict management.

Woodbury College provides rigorous, practice-based education that extends beyond the 
classroom into the community. Our respectful learning environment helps adult students go beyond 
their limits as they prepare for rewarding careers that contribute to a healthy, just and democratic society.

Programs of study
- Advocacy - Become an advocate for positive social change.
Students in this major learn how to protect and advance legal and human rights through persuasion, legal 
and administrative process and argument, networking, and consensus building.

If you are passionate about becoming an advocate for positive social change, Woodbury College's 
Advocacy program is a great choice. Graduates are prepared to work effectively to resolve problems 
facing children, elders, women, the homeless, low-income people, and other under-represented 
populations.

This program combines topics in law, community studies, communication, and conflict resolution. Students 
in this major learn how to protect and advance legal and human rights through persuasion, legal and 
administrative process and argument, networking, and consensus building.

- Legal & Paralegal - Skills for new careers in the law.
The Paralegal and Pre-Law programs are for people who want to develop skills for new careers as 
paralegals, investigators, researchers, advocates, or a variety of other positions in the legal field.

- Mediation & Applied Conflict Studies - Constructive use of conflict, peaceful resolution of disputes. 
This skills-based program is for people who want to become professional mediators and for those who 
want to learn how to deal effectively with conflict in their own workplaces, communities, and social 
settings.

- Master of Science in Law - Demystifying the Law.
The Master of Science in Law (MSL) degree at Woodbury College was created to help professionals who are 
not lawyers think and act confidently in the legal dimensions of their work, prevent needless litigation, and 
work productively with counsel when counsel is necessary. You’ll gain legal knowledge to increase your 
effectiveness and advance your career.

123. Yestermorrow Design Build School (Warren, VT, USA) www.yestermorrow.org 
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Yestermorrow Design/Build School offers over 100 hands-on courses per year in design, 
construction, woodworking, and architectural craft and offers a variety of courses concentrating in 
sustainable design.

Now in its 28th year, Yestermorrow is one of the only design/build schools in the country, teaching both 
design and construction skills. Our 1-day to 2-week hands-on courses are taught by top architects, 
builders, and craftspeople from across the country. For people of all ages and experience levels, from 
novice to professional.

Mission
Yestermorrow Design/Build School inspires people to create a better, more sustainable world by providing 
hands-on education that integrates design and craft as a creative, interactive process.

Philosophy
Yestermorrow’s courses are specifically designed to demystify the designing and building processes using 
hands-on, experiential learning to teach students the art and wisdom of good design and the skill and 
savvy of enduring craftsmanship as a single, integrated process.

This creative process offers students unique insight into the oftentimes disparate worlds of the architect 
and the builder. Architects are routinely trained without any building experience that might inform their 
designs, and builders are trained to execute without a sense of the overarching purpose or design of the 
project.

Combining design and building offers numerous advantages and promotes the creation of intentional 
and inspired buildings and communities that enhance our world. From the professional design/builder to 
the do-it-yourself design/build homeowner, every designer should know how to build and every builder 
should know how to design. This philosophy sets Yestermorrow apart from other educational institutions.

The Yestermorrow Curriculum
Our curriculum is based on three scales of the design/build process: Whole Buildings and 
Communities (large scale), Materials, Methods and Building Systems (medium scale), and Architectural 
Craft and Woodworking (small scale). This macro/micro approach will allow you to explore the world of 
design/build no matter the scope of your project or size of your dreams. If you need help in deciding on the 
right courses for you, please call and ask for additional information.

Professional Development at Yestermorrow
Yestermorrow is committed to providing educational opportunities for practicing professionals and 
students in the fields of architecture, environmental design, fine arts, landscape design, engineering, and 
planning. Our goal is to expand the horizons of those already in the design and construction field, and to 
deepen their understanding of the interrelationships between the design process and the construction 
process. We offer Continuing Education credits through the American Institute of Architects for a wide 
variety of courses at all scales of design/build. Our Professional courses are marked throughout the 
curriculum with the AIA symbol.

Courses and Instructors
Yestermorrow is unique in its professional field. Since 1980 our nationally-recognized instructors have 
been teaching all aspects of the building arts and trades to present and future members of the 
design/build team: student, homeowner, designer and builder. Courses are intensive and constantly 
engaging, challenging students to solve complex design problems through the integration of the design 
and construction processes. We offer a low student-to-instructor ratio, allowing individualized instruction 
and personal attention. Our instructors and staff consist of over one hundred professional architects, 
builders and artisans who come from across the nation to the mountains of central Vermont to share their 
expertise with our students.

Princeton Review’s Green Rating Honor Roll:
The Princeton Review developed for the first time a “Green Rating” of Colleges and Universities in the USA. 
The criteria for the rating cover three broad areas: 

1. whether the school’s students have a campus quality of life that is healthy and sustainable, 
2. how well the school is preparing its students for employment and citizenship in a world defined by 

environmental challenges, and 
3. the school's overall commitment to environmental issues. 
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The institutional survey for the rating included questions on energy use, recycling, food, buildings, 
transportation, academic offerings (availability of environmental studies degrees and courses) and action 
plans and goals concerning greenhouse gas emission reductions. See the link: 
http://www.princetonreview.com/green 

The result is a numerical score on a scale of 60-99. This rating, provides a comprehensive measure of a 
school’s performance as an environmentally aware and prepared institution. 

More than 534 schools were surveyed; the following 11 schools received the highest Green Rating of 99 
and a place on Princeton Review’s Green Rating Honor Roll. 

124. Arizona State University (Tempe, AZ, USA) http://www.asu.edu
At Arizona state University sustainability is a fundamental precept underlying its teaching, learning, 
research, and business missions.

Established in 2007, ASU’s School of Sustainability, the first of its kind in the U.S., offers 
transdisciplinary degree programs that advance practical solutions to environmental, economic, and 
social challenges. The school has over 60 faculty representing over 40 disciplines and offers 
undergraduate and graduate degree programs along with a professional certificate. ASU 101 became a 
required course for incoming freshman beginning in fall 2007; this course contains five modules, one of 
which is focused on sustainability.

125.  Bates College (Lewiston, ME, USA) http://www.bates.edu 
From the 28% of its food budget dedicated to local, natural, and organic purchases to the bicycles and 
cars they share to reduce pollution, environmental sustainability is part of Bates College's DNA. Former 
U.S. Senator and Secretary of State Ed Muskie, a 1936 Bates graduate, authored landmark environmental 
legislation including the national Clean Air, Clean Water, and Resource Recovery Acts.

In the past year, Bates has opened two new major buildings, a student residence hall and dining commons, 
both built to LEED-Silver equivalence. Also last year, Bates became the first Maine institution to partner 
with Zipcar, securing two Toyota Priuses for car sharing by students, faculty, and staff. (Each Zipcar is 
estimated to reduce the need for 14 cars on campus.)

126. College of the Atlantic (Bar Harbor, ME, USA) www.coa.edu 
College of the Atlantic was founded with the mission of understanding the relationship between humans 
and our environment. From its first day of classes in 1972, COA has practiced what it teaches, taking a 
leadership role in educating innovators to create a more sustainable, peaceful and just world. 

COA is now net-zero for carbon emissions. It has reduced and avoided any emissions it can; the rest is 
offset. All of COA’s electricity comes from renewable hydropower; new buildings and some old are heated 
via renewable wood pellets. The new Kathryn W. Davis Student Residence Village has composting toilets, 
triple-paned windows, metered showers, grey water pre-heats, and construction that immediately reduces 
the heating load.

127. Emory University (Atlanta, GA, USA) www.emory.edu 
As part of Emory's Strategic Plan and its commitment to positive transformation in the world, 
sustainability was identified as a top priority of the university. Emory's vision is to develop a model for 
healthy living on campus that can translate to communities around the globe.

Sustainability initiatives at Emory include: building "green" with all new buildings constructed to LEED 
standards (with an emphasis on energy and water conservation), integrating sustainability into the 
curriculum (including the longest-running faculty development programs in sustainability in the country), 
promoting alternative transportation with a shuttle fleet that is 100% alternatively fueled; recycling 
Emory's waste stream (65% by 2015), and providing local and sustainably-grown food.

Piedmont Project http://www.scienceandsociety.emory.edu/piedmont/project.htm#origins 
Piedmont Project through which Emory University is interjecting sustainability content into all of its 
courses.  This project produced a chemistry class that had a section that took climate change as the 
semester’s theme.  In an enthusiastic description of the seminar the professor relates how the students 
wanted to know the chemical difference between a green house gas and one that is not (Barlow and Eisen, 
2002). In this question we see a subtle shift in the type of thinking in which sustainability content is 
interjected into a traditional curriculum area.  It can occur across the curriculum.  Initiatives inspired by 
the Piedmont Project have also been implemented at Arizona State University, the University of 
Southern Maine, the University of Scranton, and a joint project at Carleton and Saint Olaf colleges. 
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Faculty Workshop: the Heart of the Project
Each summer since 2001, the Piedmont Project at Emory University has drawn together cohorts of roughly 
twenty faculty from diverse fields across the university to learn about environmental issues and 
sustainability. Development of new courses or course materials begins with a two-day introductory 
workshop in May, immediately after graduation, in which two to four faculty facilitators lead discussions 
about sustainability, environmental issues, the local Atlanta/Emory ecosystem, and political, economic, 
social, philosophical, and ethical dimensions of these issues. Three or four resource experts provide 
information on ecology, public health, environmental justice, and an overview of campus environmental 
efforts. Midday woods walks provide some recreation and an opportunity for experiential learning. The 
lectures, discussions, outdoor time, and workshop materials all highlight connections among 
environmental dimensions of Atlanta, the campus, and broader national and international issues of 
sustainability. There are two follow-up meetings (a fieldtrip in August and a dinner the following March), in 
which participants report on their progress and share their learning experiences. Pedagogical innovation, 
as well as expanded content, has been a hallmark of the Piedmont Project.

Engaging Graduate Students
In 2004, this faculty development program was extended to graduate students, and 18 Piedmont 
Graduate Fellows participated in a workshop and curriculum development project. In addition, 
sustainability issues were introduced throughout the Graduate School of Arts and Sciences teacher training 
program, as part of the university’s commitment to its Environmental Mission Statement, adopted in 2002. 
Every second year graduate students in the university engaged in interdisciplinary discussion about 
integrating issues of environment and sustainability into their teaching and research. Graduate student 
fellows are now also introducing new courses and modules into the curriculum.

New Courses Emerge: Water
An enormous array of new courses and modules have emerged from the Piedmont Project. An especially 
exciting new course on water, highlighting the diverse dimensions of sustainability inherent in this central 
component of life, will be team-taught in 2005 by Piedmont Project faculty alumni from English, 
Philosophy, and Environmental Studies.

Cross-disciplinary Dialogue
Many of society’s most significant and complex problems can best be addressed and resolved through 
multi-disciplinary inquiry. Universities are ideally equipped to address these problems, but rarely do so 
effectively. As part of a broader, university-wide awakening to environmental and sustainability concerns, 
the Piedmont Project focuses on curricular change, to support faculty intellectual development to address 
these urgent societal issues.

While the modern university has the resources to address complex cross-disciplinary issues, its 
organization into discipline-centered departments has erected barriers that are often difficult to cross (Orr, 
1994; 1996). The very geographical design of campuses serves to strengthen separation of people and 
ideas; scientific research facilities and classrooms, for example, are often isolated from humanities and 
social sciences buildings. South African physicist and humanitarian George Ellis posits that every social 
problem demands three groups of individuals: a core of specific researchers, a group of generalists, and 
teams of combined specialists and generalists who can bridge and synthesize to create new knowledge. 
Such teams require balance and mutual respect. The Piedmont Project is one of a number of efforts to 
develop pedagogical experiences for students that allow them to develop such skills.

Origins of the Piedmont Project:
A small environmental program for undergraduates, combined with growing public awareness of a rapid 
deterioration in Atlanta’s environmental indicators, laid the groundwork for broader interest in 
sustainability on campus. One of the early interdisciplinary efforts at Emory was the Human and Natural 
Ecology Program, a five-course undergraduate “co-major” (a minor concentration with the addition of an 
internship experience and a senior research paper) that pulled together faculty from social science 
and natural science departments.

It was during a period of transition in leadership in this program that Atlanta’s environmental dilemmas 
became front page news. Municipal and regional failures to comply with the Clean Water Act and the Clean 
Air Act led to various federal penalties, drawing substantial attention for the first time to some negative 
aspects of Atlanta’s much-celebrated economic growth. A study conducted not long after revealed the 
Atlanta metropolitan area to be one of the fastest-growing regions in the world (Leinberger, 2001). Urban 
sprawl and rising population lengthened commute time to one of the longest in the nation, further 
increasing the number of days of summer smog. Droughts highlighted urban water use, and disputes with 
neighboring states revealed that increasing population growth might soon outstrip water supplies. Though 
known as a city of trees, Atlanta lost half its tree cover in less than twenty years, and scientists 
documented an urban heat island effect. Many faculty, as well as staff and students, were concerned 
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about these environmental dimensions of growth and urban (and suburban) lifestyles, but there were few 
ways that such concerns could be addressed within the central mission of the university.

The Piedmont Project was based on the 5-year experience of the Ponderosa Project at Northern Arizona 
University (see “The Ponderosa Project: Infusing Sustainability in the Curriculum” by Geoffrey W. 
Chase and Paul Rowland, in Sustainability on Campus: Stories and Strategies for Change).

Impact
* The two-day workshop and follow-up events were widely viewed as among the most provocative and 
enjoyable discussions that most participants could remember. The pleasure came precisely where the 
planners hoped: in the high spirit of cross-disciplinary discourse and inquiry on the concept of 
sustainability and on environmental issues more generally.
* Participants ended the workshop committed to a diversity of course modules and new teaching methods, 
some of which generated more profound and constructive reflection on pedagogy than any of the planners 
had anticipated.
* Strong impact on the Emory curriculum has occurred, as hoped, and students and faculty both have 
begun to experience the newly developed, revised, and enriched courses.
* 600 - 900 students are affected by new environmental content introduced by each new cohort of 
faculty.
* Curricular impact often extends far beyond the original course revision into new scholarship directions.
            -The Piedmont inspired undergraduate course “Nature Poetry”led to the development of a 
graduate study group on eco-criticism and then a new graduate course the following year, thus providing 
training in environmental issues in literature for many future English professors in the department.
            -A business professor was asked to author a chapter on environmental issues for business 
management in a key text in his field. Several faculty found themselves writing more about environmental 
issues and developing new connections with their previous interests, as their Piedmont Project readings 
took them in new and interesting directions.
* Over 75% of faculty participants as a result of the Piedmont Project changed more than one 
course.
* Innovative pedagogical methods have been adopted involving more hands-on learning, outdoor 
exercises, innovative writing assignments and laboratories, and fieldtrips were also adopted. 
Three-fourths of the faculty participants reported changing the way they taught.
* Diversity of Piedmont participants is striking–involving faculty from Emory College, Oxford College, and 
Professional Schools (law, business, theology, public health, and nursing). These faculty also include senior 
faculty and newcomers, lecturers and tenure-track, men and women, faculty of color, science, social 
science, humanities—a strong cross-section of the university.
* Robust interdisciplinary dialogue has been a highlight for most Piedmont faculty. In interviews with 
the first cohort, the value of knowing people across the campus and continued interactions between 
schools and departments was emphasized again and again by part participants.
* Piedmont keeps going beyond the workshop in courses and scholarship as well as in
           - Faculty Green Lunch Group that discusses current research, teaching challenges, and 
interdisciplinary dialogue relevant to the environment.
          - Development of field experiences for faculty and graduate students, involving hands-on learning 
both in town and through trips out of town.
          - This website and continued dissemination of bibliographic sources.
          - Several compilations of readings on environmental issues and sustainability, compiled by various 
faculty to provide foundational readings for the workshop.
            A video series of lectures on local environmental subjects has begun.

128. Georgia Institute of Technology (Atlanta, GA, USA) www.gatech.edu/ 
Located in the heart of Atlanta, the Georgia Institute of Technology is leading the charge in the green 
policy, practice, and academic arena as evidenced by:
• 21 endowed chairs and 23 research centers that include significant sustainability components
• A goal that every student takes at least one of more than the 100 courses with a sustainability 
emphasis
• Institutional environmental sustainability programs that embrace green cleaning, solid waste recycling, 
drought-tolerant vegetation, and storm water capture and reuse
• A Sustainable Food Project encouraging environmentally responsible dining habits and the 
implementation of a “green” portal providing a central resource to inform, showcase, promote green 
behaviors, activities, initiatives and events within the Georgia Tech community.

129. Harvard College (Cambridge, MA, USA) http://www.college.harvard.edu/ 
Harvard has the largest green campus organization in the world consisting of 24 full-time 
professional staff and 32 part-time student employees all working to assist the Harvard community in 
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greening all areas of its campus. Harvard has committed to a 30% reduction of greenhouse gas emissions 
(below 2006 levels) by 2016.

It has established a $12 million revolving green campus loan fund to provide interest free loans to 
anyone at Harvard that has a green campus project with a payback of 10 years or less. Since it’s inception 
in 2001, over $12 million has been lent out to fund 180 projects (lighting, HVAC, heating, cooling and 
ventilation, behavioral change, insulation, onsite renewable energy etc.).

130. State University of New York at Binghamton (Binghamton, NY, USA) 
www.binghamton.edu 
Nearly 70% of Binghamton University’s 900-acre campus is in its natural state. The core of this 
undeveloped land is officially designated the Nature Preserve, encompassing 182 acres of land which 
includes a 20 acre wetland. Binghamton uses this large, valuable resource for teaching and learning, 
research, ecology, arts, literature, and outdoor recreation.

Binghamton University's goal is to design, construct, operate, and maintain all new buildings following 
guidelines set forth by the U.S. Green Building Council's LEED rating system. Since 2004, Binghamton has 
obtained LEED certification on two buildings and is in the process of applying for LEED Silver certification 
for a recently constructed building.

131. University of New Hampshire (Durham, NH, USA) www.unh.edu 
The University of New Hampshire’s University Office of Sustainability (UOS) is the oldest endowed 
sustainability program in higher education in the U.S.

In January 2009 UNH will become the first university in the U.S. to use landfill gas as its primary (80–85%) 
energy source. The project, called EcoLine, will lower energy costs, provide energy security, and reduce 
the UNH Durham campus's greenhouse gas emissions an estimated 57% below 1990 levels.

Responding to the need of farmers for scientific research to support organic dairy efforts, UNH is the first 
land grant university to have an organic dairy farm and education/research center.

UNH, home of the nation's first endowed office of sustainability in higher education, is a leader in 
conserving energy, reducing greenhouse gas emissions, and integrating sustainability throughout its 
curricula, operations, research, and engagement efforts. Committed to being a climate protection 
campus that pursues a sustainable energy future through emissions reduction policies, practices, 
research, and education, UNH has earned several awards for its sustainability initiatives, which range from 
composting and supporting local, sustainable agriculture to using compressed natural gas- and biodiesel-
powered vehicles and being the first in the nation to receive an EPA Energy Star building rating for 
residence halls. Discover the sustainable learning community at UNH at www.sustainableunh.unh.edu  and 
www.discoversustainability.org 

New Hampshire’s Department of Natural Resources offers courses on Sustainable Living and Systems 
Thinking for Sustainable Living.

132. University of Oregon (Eugene, OR, USA) www.uoregon.edu 
The University of Orgeon has been an international leader in sustainability for more than two decades, 
offering more than 200 sustainability related courses.

The law school's environmental and Natural Resources Program pioneered the nation's first academic 
curriculum in public interest environmental law. The business school has launched a Sustainable Supply 
Chain Management Center. The Associated Students of the University of Oregon spends ten percent of its 
annual $10 million budget on sustainability programs.

This fall the university will host the first ever sustainability conference for Oregon's public universities, and 
UO annually hosts two international student conferences on sustainability.

133./118. University of Washington (Seattle, WA, USA) www.washington.edu/ 
The University of Washington is a signatory of the Presidents Climate Commitment, which is a pledge to 
develop policies and practices that are climate neutral. As part of that commitment all new campus 
buildings will meet at least the LEED Silver standard.

The UW is a founding member of the Seattle Climate partnership, which requires the university to 
purchase power that is 100 renewable and also requires extensive measures of energy conservation.
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The UW's food services emphasize local organic foods and are working toward a zero-waste goal, 
composting postconsumer waste, and offering compostable dishware and to-go packaging.

134. Yale University (New Haven, CT, USA) www.yale.edu 
Yale University is reducing its greenhouse gas emissions by 43 percent below 1990 levels. It has achieved 
a 17 percent reduction in the first two years of its effort. Yale is using solar, wind, and geothermal energy 
produced on campus to reduce its dependence on fossil fuels.

Yale has one co-generation power plant and is building a second to maximize fuel efficiency. Energy 
conservation measures include setting thermostats higher in summer and lower in winter, using biofuels in 
vehicles, and giving incentives to employees to live near campus or carpool. The new home of Yale's 
School of Forestry and Environmental Studies, a leader in green research and education, is a landmark in 
sustainable design.

SOUTH AMERICA 

Brazil

135. Ecocentro IPEC/Ecoversidade* (Pirenópolis, Goias, Brazil) 
http://www.ecocentro.org/en/ 
Ecocentro IPEC began on a bare, degraded cattle pasture in 1998 to teach and demonstrate permaculture 
and to apply this information in the construction of a prototype ecological village. The community exists 
on 25 hectares (60 acres) of land and is located in Pirenópolis in the state of Goias, central Brazil. 
Ecocentro IPEC is connected to the national university in Brasilia as well as many government 
ministries, schools and other non-profit organizations. 

Through the dedication of community members, students, adventurers and volunteers working together, 
Ecocentro IPEC has become one of the most important reference centers for sustainable living in 
Latin America, demonstrating that another future is possible. Ecocentro IPEC presents practical solutions 
with over 15 ecological buildings, composting toilets, water treatment system, ecological gardens, food 
forests and renewable energy system on a site that is less than 10 years old!

Ecoversidade is IPEC's educational arm and is dedicated to education for sustainable living by 
fostering a profound understanding of the natural world, grounded in direct experience, that leads to 
sustainable patterns of living. Ecoversidade functions as a model of viable rural settlement, incorporating 
the realities of appropriate technologies, living systems and sustainable community life from a holistic 
perspective.

All courses fall under the umbrella of Ecoversidade, a word combining Ecological and University. Courses 
presented at Ecoversidade are rooted in a new vision of education that helps students better understand 
the world in which they live, addressing the complexity and interconnectedness of problems such as 
poverty, wasteful consumption, environmental degradation, population, health, conflict and human rights 
that threaten our future.  

Ecoversidade was tailored to respond to the urgency of mobilizing a new generation of informed 
community leaders in sustainable practices. The curriculum provides comprehensive and 
interdisciplinary subjects that range from permaculture, renewable energy, and natural building 
courses. 

We believe that Sustainability Education must include critical thinking. Central to critical thinking, is the 
capacity to imagine and explore alternatives to existing ways of thinking and living. Realizing that so many 
ideas and actions spring from assumptions that might be inappropriate for their lives, critical thinkers are 
continually exploring new ways of thinking about aspects of their lives.

With a socially critical curriculum, teachers teach less often by didactic approaches such as telling and 
testing and more often by encouraging inquiry, critical reflection, and action. They work with 
students on topics that the students and teachers believe to be important and through tasks, they find 
rewarding and significant. They become jointly responsible for a process in which all grow. Therefore, 
teachers will be encouraged to explore a wide range of strategies in educating students about 
sustainability.
The educators of Ecoversidade encourage a 'hands on approach' to learning. As such, many practical and 
activities are included in the seminars and courses. 

Ecoversidade offers the following program: 
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    * Applied Permaculture for a Sustainable Future
    * Water Management
    * Bioconstruindo - Natural Building
    * Living Routes - Ecological Design
    * Sustainable Schools
    * Ecovillage Design
    * Renewable Energies Design
    * Permaculture on the Table

Shorter courses are currently offered in Portuguese, however for a large group an English version can be 
organized as most instructors are multi lingual. Also, with prior arrangement, simultaneous translation can 
be arranged.

While we aim for an appropriate mix of academia and fun, please be aware that this is not Summer Camp 
or Eco Disneyland. It may help to think of IPEC as a living/working permaculture construction site. We will 
always do our best to make your stay here as comfortable as possible.

 Costa Rica

136. ASODECAH* (Cartago, Costa Rica) 
www.la-flor-de-paraiso.org/about.html 
Administered by Asociación para el Desarrollo de la Conciencia Ambiental y Humana (the Association for 
the Development of Human and Environmental Consciousness, or ASODECAH), the 
Agroecological Farm and Environmental School have a variety of programs which serve as a means 
to develop a resource for ecological education for Costa Rican children, youth, adults, and interested 
foreign visitors.

The Agroecological Farm dedicates itself to the alternative use of resources such as: controlled 
management of domestic animals, production of organic fertilizers, insecticides and repellents derived 
from cultured mushrooms and the mixture of native plants in solution, application of the biological control 
of plagues and diseases through encouragement of polyculture and companion planting as well as the 
cultivation of medicinal plants, regeneration of 10 hectares of native forest, ecological crafts and solid 
waste management through experiments with dry composting toilets and gray water management.

Volunteer Student Program:
Based at our 14 hectare Farm for Field Studies in La Flor, Costa Rica, volunteers are integrated into all the 
activities at the Agroecological Farm and Environmental School. The presence of training local staff, who 
guide the volunteer-students, will ensure an effective apprenticeship program.

Four-Week Sustainable Development Course:
In the first week students learn basic Spanish Grammar and vocabulary to update their knowledge of 
Spanish. In the second week, students work intensively on organic agriculture including lectures and 
practice sessions in La Flor Agro-Ecological Farm and have an opportunity to experience techniques that 
are living examples of sustainability through tradition handed down over centuries. Students will observe 
traditional techniques used in the production of Tapas de dulce (sugar cane blocks); interact with small 
farmers involved in the production of the Chayote vegetable (local monoculture) and learn about the 
effects of the monoculture practices on Costa Rican farmers, in addition to visiting rural towns and 
experiencing Costa Rican products, currency, and local peoples. The third week students learn about 
tropical biodiversity by exploring the beauty of La Flor forest and Tapant’ National Park and learn to 
identify plants, trees, birds, and butterflies. The last week students learn how to develop a community 
project and put it into practice with the help of members of the local La Flor community.

After classes and through rotation each of the groups participate in several field trips according to the 
program. Each practice refers to a visit to a community site of interest and their goal is to achieve a real 
cultural exchange with the people from the communities of La Flor, El Yas and Santiago through the 
knowledge of the language the students have acquired in class. We believe the knowledge of a language 
does not only mean the learning of its vocabulary, but also the experience of the country itself, its 
biodiversity, people and cultural traditions.

Mexico

137. Huehuecoyotl Eco-village* (Tepoztlan, Morelos,  Mexico) 
http://www.huehuecoyotl.net/ 
Located in the volcano belt of central Mexico, Huehuecoyotl was founded in 1982 by a diverse 
international group of nomadic artists and musicians, political activists and ecologists who had spent 10 
years traveling all over the world. While more stable today, the community still practices a scaled-down 
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version of nomadism and some members are leading a multi-year caravan throughout Latin America. The 
community is dedicated to the modeling and research of lifestyles based on ecology, the arts, true 
democracy and the practice of holistic health methods, which address the well being of individuals and 
communities in a sustainable ecological balance.

Huehuecoyotl has been associated with the Ecovillage Network of the Americas since 1997. Members of 
Huehuecoyotl provide education and training programs, artistic events, workshops, retreats and some 
handcrafted products. Special attention is given to their relationship with the surrounding community of 
Santo Domingo Ocotitlan, a traditional Nahuatl (nearly lost) speaking village of subsistence farming 
campesinos living in extreme poverty and low technology, as well as to the municipal head of Tepoztlan, 
an ancient Aztec-Tlahuica village at the foothills of the Tepoztecan mountains and the Biological Corridor 
Chichinautzin. Huehuecoyotl has been a teaching and demonstration center for the use of appropriate 
technology, consensus facilitation, the arts and crafts, permaculture, eco-construction, native studies, 
networking, ecotourism, and visionary leadership. The community is affiliated with The Bioregional Council 
of the Americas, the Consejo de Visiones Guardianes de la Tierra, the Ecovillage Network of the Americas 
(ENA), the Global Ecovillage Network (GEN), The International Institute for Facilitation and Consensus and 
many other organizations seeking to research and develop natural, sustainable lifestyles, deep 
democracy, ecology, traditional healing methods and spiritual practices.
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	Background
The MSc in Responsibility and Business Practice was originally developed in an educational partnership between the University of Bath School of Management and the New Academy of Business (established by Anita Roddick, Founder of The Body Shop International). In 2005, the New Academy of Business was formally dissolved and re-organized as the Association of Sustainability Practitioners (ASP). Many members of the Association are graduates or current course participants of the MSc in Responsibility and Business Practice, and close links are maintained between the University of Bath School of Management and ASP. The MSc course is partly staffed by Visiting Teaching Fellows, some of whom are members of the Association.
	The Centre for Action Research in Professional Practice (CARPP)
Formed in 1993 to develop the theory and practice of action research, CARPP is a core research centre within the University of Bath School of Management. It is recognised internationally for its contributions to the development of self-reflective and collaborative forms of action research and has links with other universities and management education establishments around the globe. Alongside the MSc, CARPP offers the Postgraduate Programme in Action Research which leads to Diploma, Masters and PhD degrees. Through this, professionals use action research to address questions for the improvement of their practice, and develop theories grounded in these investigations. MSc students are able to attend CARPP action research workshops and join in this wider community. 
	The University of Bath School of Management: One of the top UK Business Schools
One of the oldest established business schools in Britain, the University of Bath School of Management has a track record of excellence in teaching and research as well as an international reputation for the quality of its programmes. The School is rated 5A by the Higher Education Funding Council for England and is ranked in the top 5 UK Business Schools (The Times Good University Guide 2006).
	The University of Bath
The University of Bath is one of the UK’s leading universities. It has a distinctive approach that emphasizes the education of professional practitioners, fosters high achievement, and promotes original inquiry and innovation in partnership with business, the professions, public services, and the voluntary sector. Situated on a greenfield site but only a mile from the city centre, the University’s compact, purpose-built facilities have benefited from substantial capital investment in recent years. They include a modern Library and Learning Centre (one of the first in the UK to offer 24-hour opening during term-time), a Sports Training Village offering state of the art sporting facilities including an Olympic standard swimming pool, and new accommodation and restaurant facilities. The trees and open landscaping of the campus provide an especially pleasant setting for those attending residential programmes. The beautiful city of Bath (just over one hour from London) is a major attraction for those seeking quality of life. It is the only city in Britain designated by UNESCO as a World Heritage City. It is unique in its combination of architectural, historic, cultural and social attractions and facilities.
	- MSc in Responsibility and Business Practice
As environmental, social, and ethical issues have moved up the public agenda globally, the question of 'responsibility' in the context of business practice is now a major topic for debate. For example climate change, world poverty and energy futures are now identified as significant concerns and challenges, their causes and possible solutions are much discussed and contested. What roles might business corporations, non-governmental organizations, governments and citizens be expected to play, locally and internationally, in this complex context?
	The launch of the MSc in Responsibility & Business Practice in 1997 signified one of the first attempts in management education to address corporate responsibility issues directly.
	In order to do this robustly, the course is innovative in educational approach. It uses the principles and practices of action research to enable participants to engage, intellectually and experientially, with challenging and contentious issues. It encourages question-posing, inquiry, experiential learning and self-reflection in order to develop participants as change agents and provide a forum for them to become explorers and pioneers in responsibility and business practice. The programme is unique in using an educational model that mirrors its content, especially offering forms of inquiry that can be adopted in order for these issues to be explored.
	The course is especially innovative in two ways:
1. In its content: It is concerned with developing a new management philosophy where environmental, social and ethical criteria are central to business policy, alongside financial performance. The programme is organized to develop your understanding of key aspects of values-aware management, enabling you to explore socially responsible business practices inside and outside the workplace. Workshops will feature presentations from, and debates with, leading international authorities, managers currently working with innovative corporate practices, and non-governmental organization representatives. Course tutors will facilitate discussion, providing you with opportunities to explore the fundamental assumptions from which you view the world, and to test and evaluate emerging ideas and values for responsible business practice.
	2. In its approach to learning: The course is designed as a process of disciplined inquiry, drawing on the expertise established by the Centre for Action Research in Professional Practice (CARPP). There is an emphasis throughout the programme on inquiry processes and skills, and on self-reflective learning. As the course progresses, you are expected to reflect on the material and issues covered in workshops and on your own personal and professional learning experiences, in an ongoing evaluation process. You will work in small learning groups during each workshop to explore the relevance of issues raised to your own working life. You will also take your learning into a series of practical investigations within your organization or community, engaging in cycles of action and reflection, reporting your experiences back to programme staff and fellow participants, as part of a sequence of development. Course participants’ comments in this brochure show the importance of this dimension of the programme.
	MSc in Responsibility and Business Practice praised in Harvard Business Review:
"Path-breaking programs.... can be found at a few universities and consultancies around the globe. Bath University in the UK, for instance, sponsors a two-year master's degree in responsibility and business practice in which students work together during eight one-week get-togethers. These programs involve small-learning teams, autobiographical writing, psychodrama, deep experiences in nature, and a year-long business project that involves action and reflection". Rooke, D & Torbert, W.L. 'Seven Transformations of Leadership' Harvard Business Review, April 2005, pp 66-76
	Why "responsibility"? 
Most corporate business practices in the western world have been built on the idea that business responsibility is directed towards shareholders, and more recently perhaps towards customers and staff. This course argues that business practice should also reflect responsibility to other stakeholders - including especially communities and trading partners locally and across the world - and the biosphere. How might actions change if these figured seriously alongside the financial "bottom line"? These questions need addressing at the levels of the individual, organization, local community, nation state and international community. The MSc in Responsibility and Business Practice is an exploration into what management means in this enlarged arena, and the strategies and practices that express it. This is an inspiring but challenging formulation of responsibility, and, if it is to be developed, those managing organizations will need to have the capacity to live and act with a new kind of integrity.
	What is action research? 
Action research incorporates a rich array of ideas and approaches. The Centre for Action Research in Professional Practice (CARPP) - one of the core research centres within the University of Bath School of Management - has been a major institution internationally for developing action research. As practised on the MSc, action research invites you to engage in a continuous process of learning, reflection and disciplined inquiry into your perspectives and behaviour, and how these influence working life and other activities. Action research is often conducted in collaboration with others. This participative active learning style helps you engage reflectively with challenging, controversial and potentially disturbing aspects of responsibility, business, and working life, enabling you to think and act in new ways. Action research has fundamentally influenced the MSc’s course design and learning processes.
	Course Overview
The course is studied part-time over two years and is based on a series of eight intensive residential workshops, each of five days’ duration. Six workshops are based on the Bath campus; two are usually offsite - Workshop 3 (currently at Schumacher College) and Workshop 8. Typically there are 24 students on the programme.
	Each workshop involves focused presentations and informal discussions with leading international authorities, practitioners in organizations currently developing innovative practices in relevant areas, non-governmental organization representatives, and facilitated debate within the course community. The development of relevant action inquiry skills – to enable you to conduct action experiments in your own organization and other contexts – will be a core feature of the programme.
	The educational philosophy of the course respects the abilities of adult learners to focus their own study according to their interests and experiences. Within the course framework outlined, many aspects of the programme are open to negotiation between staff and participants, individually and collectively. Peer support and mutual education are important features of the design. In keeping with the inquiry base of the programme as a whole, each workshop will include a business meeting in which staff and participants work together to review and improve the programme in process.
	Aims
The programme reviews a wide range of alternative perspectives on business, all of which challenge ideas about where ‘responsibility’ begins and ends. You will learn about management techniques and approaches being developed in leading-edge organizations to address corporate responsibility issues and will test the relevance of these ideas and practices in your own work and community environments.
	Many management programmes still treat ‘management’ as if it were a value-free activity, unconnected to the social and environmental consequences of business, although there are now some welcome moves to address corporate responsibility. Many people are concerned about the impact business has on communities and environments, both local and global, but do not know how to bridge the gaps between their beliefs and hopes and the reality of their working lives. This course addresses these challenges. It aims to equip you with the skills, knowledge and awareness both to review your own practice and to play an active part in helping organizations and communities understand more about the issues and take practical steps to start addressing them.

